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THE ASSIGNMENT

The “achievement gap” refers to disparities in achievement between high- and low-performing student
groups. On most measures of performance, White, Asian, and high-income students demonstrate higher levels
of achievement than Black, Latino, and low-income students. Similarly, students who do not receive special
education or English as a second language services typically perform better than students who do receive
these services.

This Office of Legislative Oversight (OLO) project: explains the different ways the term “achievement gap”
is defined and used by Montgomery County Public Schools (MCPS); describes the federal, state, and local
policy framework aimed at narrowing the achievement gap; and summarizes student performance data on the
magnitude and nature of the achievement gap in the County. The Council requested this project to further the
Council’s understanding of the achievement gap in MCPS and to enhance the Council’s review and oversight
of MCPS’ budget requests targeted at closing the achievement gap.

The achievement gaps experienced by MCPS are a local reflection of a larger national challenge. Closing the
achievement gap reflects a belief among policymakers that public schools can close or significantly narrow
the achievement gap. School systems face challenges in thetr efforts to close the achievement gap. At
minimum, these challenges include how to:

"Close the achievement gap without limiting what top students learn;

Close the achievement gap without setting the bar so low that everyone can pass it;

Close the achievement gap without pushing out students most at risk of failure;

Reflect on and address the role of schools in contributing to the achievement gap; and

Address culturally sensitive issues without reinforcing stereotypes that some students can learn while
others cannot.

METHODOLOGY

OLO worked with MCPS staff to develop a set of 43 student performance measures across 15 categories that
reflect the current magnitude of the achievement gap and MCPS’ progress in narrowing the gap. The report
presents findings based on two different analytical approaches.

First, OLO compared the performance results of high-performing and low-performing student groups across
three types of measures: (1) measures of grade-level performance; (2) measures of above grade-level
performance; and (3) measures of gified and disability identification. Summary data are presented on the
current magnitude of MCPS’. achievement gaps across grade-level, above grade-level, and identification
measures. Summary data are also presented to describe the progress MCPS has made in narrowing
achievement gaps over a three- to seven-year period among cohorts of student subgroups by grade level, ¢.g.,
3" graders in 2003 compared to 3 graders in 2007.

Second, OLO developed performance ratios to describe the progress of subgroups relative to one another. For
example if 90% of White students reached a benchmark met by 60% of Black students, then Black students
were two-thirds as likely as White students to reach this benchmark. OLO calculated and ranked performance
ratios to identify those measures where gaps in performance are minimal and those measures where wide gaps
in performance still exist. OLO also examined changes in these ratios over time to identify measures where
MCPS made the greatest gains in closing the achievement gap and measures where MCPS lost ground.
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—_— PROJECT FINDINGS —_———

The data indicate that MCPS has: made progress in narrowing the achievement gap by race, ethnicity, and
service group status on standardized measures of grade-level performance; achieved mixed progress in
narrowing the gap on many above grade-level measures and gifted identification; and lost ground on several
non-standardized measures of grade level performance (e.g., suspension rates) and disability identification.

OLO’s major findings are summarized below in three categories: legal and policy framework, the current
magnitude of the MCPS achievement gap, and MCPS’ progress in closing the achievement gap.

Legal and Policy Framework

1. Federal and State laws contain requirements for closing the achievement gap. The federal No Child
Left Behind (NCLB) Act mandates that states, districts, and schools ensure that all students demonstrate
proficiency in state reading and mathematics standards by the end of the 2013-14 school year. Maryland’s
Bridge to Excellence Act of 2002 codified the goals of NCLB into state law, and the State Board of Education
has required that all students must pass High School Assessments (HSAs) or alternate requirements in order
to graduate.

2, MCPS’ strategic plan and annual reports reflect a commitment to closing the achievement gap.
While federal and state laws to close the achievement gap require all students meet grade-level expectations,
MCPS’ goals and milestones often exceed these mandates because they address both at grade and above
grade-level expectations for student performance. MCPS’ commitment to narrowing the gap in above grade-
level measures is described in its strategic plan, Our Call to Action, and MCPS’ annual report of this plan
tracks MCPS’ progress in narrowing the gap on both grade-level and above grade-level performance goals.

Current Magnitude of the MCPS Achievement Gap

3. The magnitude of MCPS’ current achievement gap varies widely. The current magnitude of the
achievement gap varies widely among the 43 measures of performance reviewed. For example, in 2007, 82%
or more of every subgroup met the Kindergarten Spring Reading Benchmark and 80% or more of every senior
subgroup earned their high school diplomas. In comparison, suspension, disability identification, and drop-out
rates evidence notable differences between high- and low-performing student groups. For example, in 2007,
3% of White students were suspended from secondary school compared to 10% of Latino students and 15%
of Black students.

4, Standardized assessments show smaller achievement gaps for measures of elementary grade-level

performance compared to secondary grade-level performance. The achievement gaps by race and

ethnicity on standardized assessments of grade-level skills in the elementary grades were smaller than

comparable assessments in the secondary grades. For example, in 2007, compared to White students, Black

students were 78% as likely to pass the Grade 3 MSA in math; 68% as likely to pass the Grade 8 MSA in
reading, and 51% as likely to pass the Grade 8 MSA in math.

5. The achievement gaps for most above grade measures are wider than the gaps for grade-level
measures. On average, the achievement gaps by subgroup for measures of above grade-level performance
are wider than the gaps for grade-level performance. For example, in 2006 and 2007, Whites were more than
twice as likely as Blacks and Latinos to: enroll in Advanced Math in Grades 5 and 6; complete Algebra I by
the end of Grade 8; and earn PSAT verbal, math and reading scores that demonstrate honors/AP potential.
Similarly, all students were more than twice as likely to meet these benchmarks as English language learners,
students with disabilities, and students receiving free and reduced priced meals (FARMS).

6. MCPS’ disability and gifted identification data evidence significant gaps by race and ethnicity. Data
from 2006 demonstrate that Blacks were more than twice as likely as Whites to be identified as having mental
retardation or an emotional disturbance, and that both Blacks and Latinos were 77-79% more likely than
Whites to be identified as having a learning disability. Further, Grade 2 Global Screening data from 2007
show that 50% of White students were identified as gifted compared to only 22% of Blacks and Latinos.
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PROJECT FINDINGS

MCPS Progress in Narrowing the Achievement Gap

7. Trend data show that MCPS made progress in narrowing the achievement gap by race, ethnicity,
and service group status for nine measures, achieved mixed progress for seven measures, and lost
ground in closing the gap for four measures. Depending on data availability, the trend data reviewed
reflected between three and seven years of performance.

A. Measures on which MCPS made progress in closing the achievement gap:

Reading Benchmarks in Kindergarten and Grade 1

TerraNova Comprehensive Test of Basic Skills in Grade 2

Maryland State Assessments in Grades 3, 5 and §

Maryland High School Assessments in Algebra, English, Biology and Government
Participation on the Preliminary SAT and SAT

Qualifying Advanced Placement exam scores of 3 or higher

Algebra [ completion by the end of Grade 9

Geometry completion by the end of Grade 10

Least Restrictive Environment A placements for special education

oooogooooa

B. Measures en which MCPS achieved mixed progress in closing the achievement gap:

School Readiness in Kindergarten

Algebra [ completion by the end of Grade 8

Advanced Placement (AP) Participation among Graduates
PSAT Performance demonstrative of AP/honors potential
Gifted Identification

Graduation rates among seniors

Dropout rates among high school students

OoDoooono

C. Measures on which MCPS lost ground in closing the achievement gap on:

0 Advanced math course enrollment in Grade 6

O SAT Performance (i.e., combined SAT math and verbal scores of 1,100 or more among seniors)
O Special education identification

[0 Student suspensions

8. MCPS made greater progress narrowing the achievement gap between White and Latino students
than between White and Black Students. MCPS improved the performance of Latino students relative to
their White peers by 20% or more on 12 measures over a three- to seven-year time frame. In comparison,
MCPS improved the performance of Black students relative to White students by 20% or more for only six
measures. The exceptions to this pattern include dropout rates and learning disability rates where Latinos lost
more ground than Blacks compared to their White peers.

9. MCPS made greater progress in narrowing the achievement gap associated with English language
proficiency, compared to closing the gaps associated with special education and the receipt of free and
reduced meals (FARMs). MCPS improved the performance of English language learners relative to their
peers and the performance of students receiving FARMs relative to their peers by 20% or more on 13
measures of performance. The range of MCPS progress among these measures for students receiving FARMs,
however, was smaller than that achieved among English language learners. In comparison, MCPS improved
the performance of students with disabilities relative to their peers by 20% or more for ten measures.




RECOMMENDATIONS ]

The Council requested this OLO report to further the Council’s understanding of the achievement gap in
MCPS and to enhance the Council’s oversight of MCPS budget requests targeted at closing the achievement
gap. OLO’s recommended discussion issues and next steps for Council action follow.

Recommendation #1: OLO recommends the Council schedule Education Committee worksessions
' with MCPS representatives to discuss: the achievement gap data reviewed in
this report; MCPS’ tracking of progress in narrowing the achievement gap; and

the funding of MCPS’ initiatives aimed at closing the achievement gap.

Issue (a): Discuss how the school system establishes its funding priorities for closing the achievement
gap and how MCPS’ FY09 budget request reflects these priorities. As part of this discussion, QLO
recommends the Council consider asking MCPS to identify its top five priorities for closing the achievement
gap within the next two to five years. The purpose of this discussion would provide the Council with a better
understanding of what MCPS’ achievement gap priorities are, and give the Council more information on
how MCPS officials see Council funding of specific initiatives aligning with these priorities.

Issue (b): Discuss the feasibility of performing an analysis to determine whether investments in
specific MCPS initiatives, e.g., class size reduction, early childhood education, and additional support
to high-poverty schools, have narrowed the achievement gap. OLO recommends the Council discuss
with MCPS the feasibility of generating performance data for cohorts of students who have benefited from
these initiatives. An analysis of these data by subgroup could help to determine whether these investments
had a differential impact on student performance (i.e., by race, ethnicity, and/or service group) and whether
these investment contributed to MCPS” progress in closing the achievement gap.

Issue (¢): Discuss the relationship between initiatives to close the gap on grade-level performance
compared to initiatives designed to close the gap on above grade-level performance. OLO recommends
the Council discuss with MCPS whether the school system can reach its goal of narrowing the gap in above
grade-level performance without first closing the gaps in grade-level performance, or whether these goals
can be pursued simultaneously.

Issue (d): Ask MCPS to outline the school system’s vision for continued progress in closing the
achievement gap based on current trends and investments. OLO recommends the Council discuss with
MCPS the progress the school system anticipates in the short and long term on the achievement gap by race,
ethnicity, and service group based on current initiatives and student performance trends to date.

Recommendation #2: As the next step, OLO recommends the Council compile a list of follow-up
questions for MCPS to address in the coming year.

For the first phase of this project, OLO’s data review provides the Council with more detailed information
on the magnitude and nature of MCPS’ achievement gap. As a second phase, OLO recommends the Council
compile a list of follow-up questions for MCPS to address in the coming year.

When this project was initially assigned, the Council indicated interest in obtaining comparative data from
other school systems. OLO cautions the Council that any comparative analysis across school systems would
be a considerable undertaking. While federal legislation establishes national requirements for school systems
to report data, it does not mandate a consistent set of performance measures. The time and effort needed to
ensure the comparability of data across districts might outweigh the value the Council would gain from
understanding how MCPS’ achievement gap compares to the gaps that peer school systems are facing,

As the Council and MCPS address the discussion issues identified above, OLO stands ready to assist the
Council to review and analyze MCPS responses in whatever ways the Council decides is most appropriate.

For a complete copy of OLO-Report 2008-2, go to: www.montgomerycountymd.gov/olo
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Chapter I: Authority, Scope, and Organization
A. Authority

Council Resolution 16-260, FY 2008 Work Program for Office of Legisiative Oversight, adopted
July 24, 2007.

B. Scope, Purpose, and Methodology

Scope and Purpose. During Council budget worksessions in recent years, Montgomery County
Public Schools” (MCPS) cited “closing the achievement gap” as a rationale for funding a number
of initiatives. The Council assigned the Office of Legislative Oversight (OLO) this project to
further the Council’s understanding of achievement gap issues in general, and to enhance the
Council’s review of MCPS budget requests targeted at closing the achievement gap.

The term “achievement gap” refers to disparities in educational performance among different
student groups. Studies of the achievement gap typically report differences between high-
performing subgroups (e.g., Whites, Asians, and high-income students) and low-performing
subgroups (e.g., Blacks, Latinos, and low-income students). Efforts to monitor the achievement
gap generally track one or more measures of educational performance (e.g., standardized test
scores, graduation rates) among students by race, ethnicity and income. Increasingly,
achievement gap students also compare differences in student performance by disability status
and English language proficiency.

To facilitate and inform future Council worksessions on this critical issue, this project:

e Describes how the term achievement gap is defined and used;

e Compiles information on Federal, State, and local policies and regulations for closing the
achievement gap; and

e Summarizes relevant data that document the magnitude and nature of the achievement
gaps in Montgomery County.

When assigning this project, the Council indicated that neither the Education Committee nor the
Council intends to begin advising the Board of Education, or to recommend the adoption of
specific practices for closing the achievement gap. At the time this project was assigned, the
Council also expressed an interest in a possible follow-up report that compares MCPS
achievement gap data to other jurisdictions and/or summarize the literature on best practices for
closing the achievement gap.

Methodology: This project was conducted in the Fall of 2007 by OLO Senior Legislative
Analyst Elaine Bonner-Tompkins with assistance from Sue Richards, Jennifer Renkema, Richard
Romer, Sarah Downie, and Teri Busch. To prepare this report, OLO conducted a combination of
research, document reviews, and interviews. Specifically, OLO:
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* Reviewed Federal and State laws and réguiations and MCPS’ strategic goals aimed at
closing the achievement gap;

¢ Identified existing data from MCPS and the Maryland State Department of Education
{MSDE) that examines trends in student performance by subgroup and progress in
closing the achievement gap; and

¢ Consulted with key MCPS staff including the Chief Operating Officer, the Deputy
Superintendent of Schools, the Chief Academic Officer, and Acting Director of the
Department of Shared Accountability to identify the measures of student performance
that should be reviewed in this report and to collect relevant data.

C. Organization of Report

Chapter 11, Background, describes the achievement gap, Federal and State laws aimed at
closing the gap, and the components of MCPS’ strategic plan, Our Call to Action: Pursuit of
Fxcellence, that articulate the achievement gaps that MCPS strives to narrow.

Chapter III, Research Methods, describes the selection and measures of student performance
reviewed in this report and how the achievement gap is measured.

Chapter IV, Analysis of Current Data on Student Performance and Achievement Gaps,
describes current student performance and gaps in achievement across 43 measures of grade-
level performance, above grade-level performance, and gifted and special education by race,
ethnicity, and service group status.

Chapter V, Analysis of Trend Data on Student Performance and Achievement Gaps,
describes trends in student performance and MCPS’ progress in narrowing the achievement
gap for 37 measures of student performance with available data by race and ethnicity, and 32
measures with available data by service group status.

Chapter VI, Summary of Findings, describes OLO’s findings in three areas: legal and policy
framework, the current magnitude of the achievement gap, and MCPS’ progress closing the
achievement gap.

Chapter VII, Recommended Discussion Issues and Next Steps, outlines OLO’s suggestions
for Council discussion and recommendations for next steps.

The Appendices includes additional data and analysis for the 15 categories of student
performance synthesized in this report and a bibliography.
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E. Key Terms and Definitions

OLO used the following terminology in this report to describe subgroups of students by race,
ethnicity and service group status.

* White refers to students who refer to themselves as White/Non-Hispanic or Caucasian.
. To be consistent with other groups, White is capitalized throughout the report.

e Asian refers to-students who refer to themselves as Asian or Asian American.

e Black refers to students who refer to themselves as Black/ Non-Hispanic or African
American. To be consistent with other groups, Black is capitalized throughout the report.

» Latino refers to students who refer to themselves as either Latino or Hispanic. Latino
students can be of any race (e.g., White, Black, or Asian).

e Students with disabilities refer to students with individualized education plans who are
eligible for special education and related services. This term is analogous to students
served in special education and students eligible for special education services.

o English language learners refer to students with limited English proficiency. Many, but
not all these students are eligible for English as a Second Language (ESOL). English
language learners and students with limited English proficiency refer to students
receiving ESOL and those who have exited these services within the last two years.

e Students receiving free and reduced price meals (FARMs) refer to students who are
currently receiving free and reduced price meals rather than low-income students overall.
This category of students is analogous to MCPS® description of students who participate
in the Free and Reduced Price Meals System (FARMs).

» Students receiving special services refer collectively to students who are eligible to
receive special education or FARMSs, and to English language learners. Together, these
students make up the service group/subgroup.

e Students ineligible for special services refer 1o students who are English proficient and
ineligible for special education or FARMs. Together, these students comprise the non-
service group/subgroup.
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Chapter II: Background

This chapter is presented in three parts:

» Part A, Defining the Achievement Gap, defines the achievement gap and explains the
intent behind efforts to close the achievement gap;

e Part B, Federal and State Laws and Regulations, summarizes the statutory framework
in federal and state law that governs MCPS” efforts to close the achievement gap; and

o Part C, MCPS’ Strategic Plan, describes how Our Call to Action: Pursuit of Excellence
aligns with the statutory mandates to close the achievement gap and advances
achievement goals and objectives that exceed federal and state regulations.

A. Defining the Achievement Gap'

The term “achievement gap” refers to disparities in one or more measures of educational
performance (e.g., standardized test scores, graduation rates) among students by race, ethnicity
and income. The achievement gap typically measures differences between high-performing
student groups (e.g., Whites, Asians, and high-income students) and low-performing student
groups (e.g., Blacks, Latinos, and low-income students). It can also compare differences in
student performance by disability status and English language proficiency.

The achievement gap by race and ethnicity and the gap between low-income and affluent
students are both [ong-standing, national challenges. Further, the measures that consistently
evidence an achievement gap address practically every dimension of student performance. Some
of the measures that consistently show disparities by race, ethnicity, income, disability status,
and English language proficiency are rates of:

Students who drop out,

Students who enroll in college preparatory courses,
Students who are identified as disabled or gifted, and
Students who obtain college degrees.

National data compiled by the U.S. Department of Education demonstrate that from 1970 to
2004, the achievement gap narrowed somewhat for certain age groups. However, the point
spread remains large. Based on student performance on the National Assessment of Educational
Progress (NAEP), the White-Black gap in reading achievement among 9-year olds decreased
from 40 points in 1970 to 26 points in 2004. Similarly, the White-Latino gap in reading
achievement among 9-year olds decreased from 30 points in 1975 to 21 points in 2004. Despite
these gains, in 2004, the average Black and Latino senior in high school still only demonstrated
the same math proficiency as the average White 8" grader.

' Sources for this part include Cutting through the Hype: A Taxpayers Guide to School Reforms by Jane David and
Larry Cuban (Education Week Press, 2006); and Achievement in Ametica: A Look at the Numbers, presentation by
the Education Trust to the Association of Small Foundations, New York, May 2007.

® NAEP 2004 Trends in Academic Progress, National Center for Education Statistics.
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Researchers have cited the following factors as likely contributing to the achievement gap:

e Disparities in children’s backgrounds upon starting school;

o Gaps in funding where schools with high poverty and proportions of minority students
receive less local, state, and federal funding than schools with low poverty and
proportions of minority students;

» Differences in the levels of teacher experience or curriculum rigor that children encounter
in school; and

¢ Individual and institutional racism.

In particular, national research shows that the neediest students often attend schools with the
fewest resources and receive the weakest academic programs. This includes higher levels of
instruction by teachers teaching subjects that they are not certified to teach (e.g., math or science)
in high minority, high poverty school systems compared to low poverty, low minority school
systems. As a result, the achievement gap often increases as students move through school.

According to David and Cuban,’ closing the achievement gap represents the promise of America
to provide equitable opportunities for all Americans to reach their full potential. Closing the
achievement gap also reflects a belief among policymakers that all children can reach
proficiency and, with enough effort, public schools can close the gaps.

Programs to close the achievement gap operate within a broader collection of programs that
address the educational performance of all students. Progress in closing the achievement gap is
measured by tracking improvements in the educational outcomes of a low-performing group
relative to a high-performing group. This operational framework means that programs to close
the achievement gap typically address three related but distinct policy goals. The first is to break
the connection between race, ethnicity, income, English language proficiency, and in some cases
disability, with educational achievement. The second is to accelerate the achievement of the
lowest performers. The third goal is to continue to improve the performance of the highest
achieving students.

To achieve these goals simultaneously, the educational performance of the lowest performing
students must increase at a much higher rate than those at the top. If the highest performing
students are making a year’s worth of progress, the lowest performing students must consistently
achieve more than a year’s worth of academic growth to narrow and close the achievement gap.

In sum, in its effort to close the achievement gap, a school system not only faces longstanding
challenges, but also must address a series of sensitive policy choices. A list of the key issues a
school system faces in its efforts to close the achievement gap includes:

How to close the achievement gap without limiting what top students learn;

How to close the gap without setting the bar so low that everyone can pass it;

How to close the achievement gap without pushing out students most at risk of failure;
How to reflect on and address the role of schools in contributing to the gap; and

How to address culturally charged issues without reinforcing stereotypes that some
students can learn and others cannot.

¥ David and Cuban, 2006
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B. Federal and State Laws and Regulations

In January 2002, enactment of the federat No Child Left Behind (NCLB) Act established closing
of the achievement gap as an explicit policy objective. The performance measurement
framework that NCLB established incorporates the twin objectives of closing the achievement
gap while furthering improved educational outcomes for all students. To ensure that every
school system wrestles with the issues identified earlier, NCLB required states to enact
legislation to:

e Ensure that all student subgroups achieve proficiency on grade-level measures in reading
and mathematics by the end of the 2013- 2014 school year; and

* Address the gaps in educational performance “between high- and low-performing
children, especially the achievement gaps between minority and non-minority students,
and between disadvantaged children and their more advantaged peers.”*

The following sections describe the federal and state laws that govern the efforts of MCPS (and
other Maryland districts) to close the achievement gap.

o Section 1, The No Child Left Behind Act, describes the éomponents of the reauthorized
Elementary and Secondary Education Act aimed at closing the achievement gap.

¢ Section 2, Maryland’s Bridge to Excellence Act, describes the alignment of this state
law with NCLB objectives and additional state requirements aimed at closing the gap.

1. No Child Left Behind Act®

The No Child Left Behind Act (NCLB) requires states, districts, and schools to close the
achievement gap by enacting a performance measurement system that is designed to ensure that
all student populations, including students with disabilities and English language learners,
demonstrate proficiency in state reading and mathematics standards by the end of the 2013-14
school year.

The specific elements that NCLB requires states and districts to implement include:

¢ An assessment system of standardized proficiency measures. Each state must establish
state proficiency standards for core subject areas (e.g., reading and mathematics), and
each district must assess students annually in grades 3-8 and once in high school. By the
current school year (2007-2008), students must also be assessed in science at least once
in elementary, middle, and high school.

* Section 1001(3) of Title 1 of NCLB.

* Source material for this section include Vivian Yao and Essie McGuire, Education Committee packet for Briefing
on No Child Left Behind, Montgomery County Council — July 12, 2007; Section 101 (3) of Title I of NCLB; No
Child Left Behind http://2 edweek org/rc/issues/no-child-lefibehind/; NCLB’s Accountability Provisions for
Students with Disabilities (May 1, 2007} Center on Education Poticy; English Language Learners’ Provision of the
No Child Left Behind Act (March 20, 2007) Center on Education Policy.
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e A system of targets and educational strategies to ensure academic progress for all
students to meet the federal goal of “proficiency” in assessed content areas by the end of
the 2013-14 school year. Each state must establish a set of state adequate yearly progress
(AYP) percentage targets. Individual schools must meet these targets for both the student
body as a whole and for student subgroups defined by race, ethnicity, income, limited
English proficiency,® and disability status.” States must raise these targets at regular
intervals until 2014 when a 100 percent of all subgroups are expected to reach
proficiency. NCLB also mandates that states use another academic measure at the high
school level for determining AYP.

e A system of direct consequences that applies to Title I schools (and the districts) that fail
to meet AYP proficiency targets. For example, if a school fails to meet AYP targets for
two years in a row, NCLB requires the district to provide a school transfer option. If a
school fails to meet AYP targets for three years, the district must provide supplemental
education services (i.e., tutoring). After the fifth year, the district must require the school
to make restructuring/governance changes.

e A system for reporting a range of information to monitor changes in student achievement
gap by subgroup. school district, and individual school. More specifically, each state

must develop an information system for tracking school system and individual school
* progress in meeting AYP targets by student subgroups.
f
NCLB also requires that: states, districts, and schools ensure that teachers are “highly qualified”
in core academic subjects and in high-poverty schools; students are educated in safe and
‘nurturing learning environments; and state education agencies submit state plans for
implementing NCLB for federal approval.

2. Maryland’s Bridge to Excellence Act®

The Bridge to Excellence Act of 2002 codified the goals of the federal No Child Left Behind Act
into Maryland state law and also expanded state aid for public education. Like NCLB, Bridge to
Excellence requires Maryland’s 24 school systems to demonstrate that:

e All student subgroups reach high standards;
¢ All English language learners become proficient in English; and
¢ All students are taught by highly qualified teachers in safe, drug-free environments.

® For English language learners, states must establish English language proficiency standards, administer
assessments, and define annual achievement objectives. States must also administer academic content assessments
to all students, except those who have been in the country for one vear or less. States are allowed to provide
accommodations for students who have been learning English for less than three to five years.

7 For students with disabilities, a state can choose to administer alternative assessments to a subgroup of students
(defined as up to 3 percent of all students tested or about 30 percent of students with disabilities). A district or
school can administer an assessment with alternate achievement standards up'to 1 percent of the students, and an
assessment with modified achievement standards to the remaining 2 percent. All other students with disabilities
must participate in the regular, grade-level assessment, with or without accommodations,

¥ Source materials for this section: The 2006 Master Plan Annual Update: Connecting Progress with Practice,
Challenges with Changes, A Report to the Maryland State Board of Education, Maryland State Department of
Education — December 12, 2006, The Bridge to Excellence in Public Schools Act of 2002: Its origins, components
and future, Maryland Department of Legislative Services — September 18, 2002,
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To meet the other academic content measure for adequate yearly progress at the high school
level, MSDE also requires that Maryland schools graduate 90 percent of all students by 2013-
2014. The Bridge to Excellence Act establishes additional requirements that MCPS and other
districts in Maryland must meet. For example, each district must:

¢ Submit a master plan that describes how it intends to implement Bridge to Excellence;

» Provide annual plan updates that report their progress in achieving goals and addressing
challenges; :

¢ Beginning with the Class of 2009, require every student to take and pass each High
School Assessment or meet alternative requirements in order to graduate; and

e By the 2007-2008 school year, provide full-day Kindergarten for all entering students,
and pre-Kindergarten for all economically disadvantaged four-year olds.

C. MCPS’ Strategic Plan’

In 1999, MCPS developed and published the first edition of Our Call to Action: Pursuit of
Excellence (Our Call to Action). This document, which serves as the MCPS strategic plan,
establishes a policy framework of goals and milestones across the school system. The system
goals identified in the current edition of Qur Call to Action, published in July 2006 for the years
2006-2011, are to:

Ensure success for every student;

Provide an effective instructional program;

Strengthen productive partnerships for education;

Create a positive work environment in a self-renewing organization; and

Provide high-quality business services essential to the educational success of students.

Our Call to Action also seeks to improve the performance of all student groups while
accelerating the performance of the lowest achieving students. The milestones associated with
the first two goals above contain a mix of measures that target gaps in grade-level performance,
above grade-level performance, and identification measures for special and gifted education.

Many of MCPS’ milestones align with NCLB and Bridge to Excellence requirements for closing
the achievement gap. Examples of these milestones include: all students will achieve or exceed
proficiency standards in mathematics, reading, and writing on local and state assessments; all
students will be educated in learning environments that are safe, drug-free, and conductive to
learning; and all schools will meet or exceed the State’s graduation requirements.

A number of other MCPS milestones for closing the achievement gap exceed NCLB and Bridge’
to Excellence requirements that all students meet grade-level expectations. Examples of these
include: all schools will increase participation and performance of all students taking the SAT;
and all schools will increase enrollment and performance in gifted, Honors, Advanced
Placement, and other advanced programs.

? Source materials for this part: Qur Call to Action: Pursuit of Excellence— The Strategic Plan for MCPS 2006-
2011, MCPS - 2006 ; Annual Report on Qur Call to Action, MCPS — 2006.
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Chapter III: Research Methods

This chapter is presented in three parts:

e Part A, Use of MCPS Annual Progress Data to Develop OLO Project Database,
describes how OLO developed the database of measures reviewed in this report;

o Part B, Performance Measure Descriptions, provides summary descriptions of the 15
categories of student performance and the data sources reviewed in this report; and

e Part C, Explanation of Methods Used to Present and Analyze Achievement Gap
Data, describes the approaches used in this report to describe the achievement gap by
race, ethnicity, and service group status.

A. Use of MCPS Annual Progress Data to Develop OLO Project Database

Each year MCPS publishes The Annual Report on Our Call to Action that presents results for
dozens of data points that MCPS uses to monitor how well it is ensuring success for every
student and providing an effective instructional program. MCPS reports these data points on an
annual basis by subgroup. Many of the data points reported by MCPS align with federal and
state requirements for reporting school system progress in narrowing the achievement gap by
race, ethnicity, and service group status.

As reviewed earlier, the purpose of this OLO project is to help the Council understand the
magnitude of MCPS’ achievement gap and the school system’s progress in closing the gap. To
accomplish this, instead of replicating all of the data in the Amual Report, OLO selected a
sample of measures to analyze. There are also a few measures in OLQO’s sample that are not
included in MCPS’ Annual Report on Our Call to Action.

OLO worked closely with MCPS staff to select a representative subset of student performance
measures that would fairly reflect: MCPS’ progress in improving student performance and
closing the achievement gap; and MCPS’ stated objectives of simultaneously accelerating the
educational proficiency of the lowest performing students while improving the performance of
all students. In sum, OLO identified the following mix of measures to review.

e Grade-level measures of student performance that include standardized measures of
student achievement, such as proficiency on state assessments and grade-level
benchmarks. These measures also include non-standardized measures such as
suspensions and graduation rates that capture other critical indicators of student
performance.

* Above grade-level measures of student performance that connote more advanced
learning and readiness for college and the workforce upon graduation. This category
includes several measures of rigorous course taking tracked by MCPS’ strategic plan and
participation and scores on standardized PSAT, SAT and AP exams.
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e Identification measures that describe rates of identification for gifted and special
education. Additionally, this category includes prevalence rates by race and ethnicity for
learning disabilities, emotional disturbance, mental retardation, and inclusive
instructional placements for students with disabilities.

A total of 15 categories of student performance were identified for analysis in this report.
Because some of the categories of student performance identified, such as the Maryland School
Assessment, include multiple measures of performance by grade-level (e.g., Grades 3, 5, and 8)
and/or by subject matter (e.g., reading and math), the 15 categories included 43 separate
measures of student performance.

Exhibit 3-1 displays the 15 categories of performance included in OLO’s dataset and references
the availability of current and trend data within this report.

Exhibit 3-1: List of Selected Measures to

Standardized Grade-Level Measures
Pre-K to | School Readiness (1) Kindergarten N v N N
Grade 8 | Spring Reading Kindergarten N V= ‘ N x
Benchmarks (2} . - Grade 2 '
TerraNova Second Edition
and Comprehensive Test of | Grade 2 o v v \/
Basic Skills (3) -
Maryland School Grades 3, 5 N N N N
Assessment — Reading (4) and §
Maryland School Grades 3, 5 \ - N y
Assessment — Math (4) and 8
Grades | Algebra [ or Higher (5) Grade 9 v v N v
9-12 Geometry or Higher (5) Grade 10 N N V N
. All test
:l%ggsr;g:tg?gcmd takers; Class v \f Y v
of 2009
. . All test : .
igfég:rl[;nt[;%})] School takers; Class Y v v | N
of 2009
. . All test
f]?\ls(;]taﬁym?rf}(lgcmm takers; Class v . v v ¥
of 2009
. All test .
i(s):eesrsnriir;t(?)l gh School .| takers; Class v v v ol
of 2009
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Exhibit 3-1: List of Selected Measures to
i nions of th Achievement Ga in MCPS Contmued

Non-Standardized Grade-Level Measures

gr; des Suspensions (7) All students v v v v
gll'azdes Suspensions (7) All students v v vV v
Grades Graduation Rates (8) Seniors v v v v
9-12 1" ;

Dropout Rates (8) graders v v V V

Above Grade-Level Measures

Grades Advanced Math in Grade 5 Grade 5 N /a N W/a
5-8 ()]

Advanced Math in Grade 6

(10) Grade 6 vV V v vV

Algebra I or Higher (5) Grade 8 \ \ N N
Grades Geometry or Higher (5) Grade 9 N v Ni N
9-12 Advanced Placement

Participation and Scores of | Graduates v i v v

3 or Higher (11)

PSAT Participation and

Writing Scores with ?(;’ades 9& N N V v

AP/honors Potential (12)

SAT Scores and . ‘

Participation (13) Seniors v v v v

Disability and Gifted Identification Measures

All Disability Prevalence and ‘
Grades | LRE A Placement (14) Ages 3-21 v v n/a n/a
Grade 2 | Gifted Identification (15) Grade 2 N N N N
* Trend data unavailable for Grade 2 Spring Reading Benchmarks
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B. Performance Measure Descriptions

Brief descriptions of the performance measures by grade-level, above grade-level, and
identification categorizations follow. Appendices A-O offer more detailed descriptions of each
measure.

1. Summary Descriptions of Grade-Level Measures

® School Readiness: Since 2002, the Maryland State Department of Education (MSDE)
has issued annual reports on school readiness among kindergarteners to measure the
state’s progress in meeting its strategic school readiness goal.! Kindergarten teachers
throughout the state use a portfolio-based assessment to document their students’
performance during the first eight weeks of school. This measure of student performance
describes the responses of MCPS teachers to the state’s school readiness survey using
composite score data for 2003-2007.

MCPS’ early childhood education programs (e.g., Pre-K and Head Start) typically target .
low-income children in the County. Other providers of early childhood education in the
County include other County-funded agencies (e.g., Department of Health and Human
Services), for-profit providers, non-profit providers, family-based care and parents. As
such, this measure serves as a baseline of performance when students enter MCPS more
than as a measure of MCPS’ effectiveness at improving school readiness.

o Primary Grades Spring Reading Benchmarks: This MCPS assessment measures
proficiency standards in kindergarten, first, and second grades to determine student
progress in achieving “grade-appropriate benchmarks for literacy skills.” > It describes
the percent of students meeting the spring text reading and comprehension benchmarks
for kindergarten and first grade from 2002-2007, and the percent of students meeting the
second grade benchmark from 2006-2007.

¢ TerraNova Comprehensive Test of Basic Skills and TerraNova Second Edition:
MCPS used the TerraNova Comprehensive Test of Basic Skills (CTBS) to discern how
well students performed grade-level skills in Grade 2.2 The CTBS also enabled MCPS to
compare the performance of its 2" graders to a national sample. This measure of student
performance provides 2001-2005 data on the performance of MCPS students by
subgroup on the Grade 2 CTBS Battery Index based who met or exceeded the 50"
national percentile on this assessment. During the 2005-2006 school year, MCPS
replaced the CTBS with the TerraNova Second Edition (TN/2). The TN/2 results for
2007 create a new baseline of student achievement for future years.

' Maryland State Department of Education, Children Entering School Reading to Learn: Maryland School
Readiness Information, 2006-2007

® Douglas, A.R. “Trend Results for Spring Reading Benchmark, 2002-2006”, MCPS — December 2006.

* Stevenson, Jose “Results of the Spring 2005 Administration of the Grade 2 TerraNova Comprehensive Test of
Basic Skills”, MCPS — May 2005.
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¢ Maryland School Assessments: MSDE and MCPS utilize the Maryland School
Assessments (MSAs) to track schools’ progress in meeting achievement goals and
complying with NCLB and Bridge to Excellence. Students in Grades 3-8 take the MSA
annually in reading and mathematics. Students scoring proficient or advanced on the
MSA pass the exam, while students scoring basic do not pass the exam. This measure of
student performance describes MCPS student achievement on the MSAs for 3, 5™ and
gh graders from 2003 to 2007 by student race, ethnicity, and service group status. Data
describing MCPS trends on the MSAs for 4™, 6™, and 7™ graders are not included in
OLO’s analysis, but are described in Appendix P. '

e Algebra I completion by the end of Grade 9 and Geometry completion by the end of
Grade 10: MCPS “encourages all students to complete Algebra I by the end of Grade 9
and Geometry by the end of Grade 10” as part of its ongoing efforts to ensure success for:
every student.* This measure of student performance describes trends in the percent of
Grade 9 students completing Algebra I or higher with a combined grade of D or above
from 2001 to 2007. It also presents trends in the percent of Grade 10 students completing
Geometry or higher with a combined grade of D or above from 2004 to 2007.

o High School Assessments: MSDE and MCPS utilize the High School Assessments
(HSAs) to track schools’ progress at the secondary level. Students complete these
examinations in Algebra, Biology, English and Government. MSDE requires that
students in the Class of 2009 pass each assessment in order to graduate or alternate
requirements that include earning a combined score of 1,602 on all four assessments on
demonstrating proficiency via the State Bridge Plan. This measure of student
performance describes MCPS student achievement for all test takers on the Algebra,
Biology and Government HSAs from 2002-2007 and for the English 1 HSA from 2005-
2007 by subgroup. It also describes the HSA completion rate for MCPS’ Class of 2009
in 2007.

¢ Student Suspensions: MCPS tracks and publicly reports the suspension rate of students
by ethnicity, race, and service group as part of its annual reporting of performance data
aligned with Our Call to Action.® This measure of student performance tracks MCPS
suspension rates for elementary and secondary students by subgroup from 2000 to 2007.

¢ High School Graduation and Dropout: MSDE tracks MCPS’ graduation rate among

" seniors to determine whether the school system achieves annually yearly progress (AYP).
MSDE also tracks the annual dropout rate of 9" — 12% graders overall and by subgroup.
These measures of student of performance track Grade 12 graduation rates and Grade 9 -
12 dropout rates among MCPS students by race and ethnicity from 2002 to 2007, and by
FARMs and special education status from 2003 to 2007. This measure excludes state
graduation and dropout data by English language proficiency due to the questionability of
state data reported in this area.

* Steinberg, Laura and Missy Gumula, “Successful Completion of Algebra I or Higher-Level Mathematics and
Successful Completion of Geometry of Higher Level Mathematics, 2005-2006”, MCPS, September 2006,
* Ibid

OLO Report 2008-2, Chapter H} ’ 13 January 22, 2008



Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

2. Summary Descriptions of Above Grade-Level Measures:

o Advanced Math Course Enrollment in Grade 5: According to MCPS, “student
enrollment and successful completion of secondary mathematics” is a district-wide
pr10r1ty For students to meet this goal, MCPS encourages Grade 5 students to enroll in
accelerated math courses that include Math A, Math B, Math C, Investigations into
Mathematics (IM), Algebra I, or higher level courses. This measure of student
performance describes the percent of Grade 5 students who were enrolled in accelerated
math courses in 2006 and 2007.

¢ Advanced Math Course Enrollment in Grade 6: According to MCPS, the school
system “encourages students to complete Algebra I in middle school because Algebra I is
the gateway to a rigorous high school mathematics sequence.” For students to meet this
goal, they must enroll in an accelerated math course in Grade 6. These courses include
Math B, Math C, Investigations into Mathematics (IM), Algebra I, or higher level
courses. This measure of student performance describes the percent of Grade 6 students
who were enrolled in accelerated math courses from 2001 to 2006.

¢ Algebra I Completion by the end of Grade 8 and Geometry Completion by the end
of Grade 9: MCPS strives to have all students complete Algebra I by the end of Grade 9
and Geometry by the end of Grade 10. MCPS also strives to have more students
complete this course sequence earlier to ensure college preparedness for rigorous
coursework. This measure of student performance describes trends in the percent of
students completing Algebra I or higher by the end of Grade 8 between 2001 and 2006
with both a course and final exam grade of D or higher. It also presents trends in the
percent of students completing Geometry I or higher by the end of Grade 9 between 2004
and 2006 with a combined grade of D or higher.

e AP performance and participation: The Advanced Placement (AP) program allows
students to take college level courses while in high school. Students who receive a
qualifying score of three or higher on an AP exam receive college credit at some colleges
and universities. This measure of student performance describes MCPS student
achievement on AP exams for the Classes of 2002 through 2006 by reporting the percent
of AP exam takers earning qualifying scores of three or more on one or more exams by
subgroup. It also tracks AP participation among MCPS graduates by subgroup.

8 Steinberg, Laura M. and Missy Gumula, “Successful Completion of Math A or Higher-Level Mathematics by the
End of Grade 5,” Department of Reporting and Regufatory Accountability, MCPS - September 2007.
7 Von Secker, Clare “Trends in Grade 6 Enrollment in Math B or Higher: 2001 to 2006, MCPS - February 2007
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PSAT performance and participation: MCPS uses the Preliminary SAT (PSAT) to
encourage more rigorous course taking among students with the potential to perform well
in honors and AP classes. MCPS also administers the PSAT free of charge to 9 and 10™
graders so that “all students have the opportunity to take a ‘practice test” prior to the
taking the SAT.”® This indicator describes the percent of 9" and 10" graders by
subgroup demonstrating honors/AP potential based on mean verbal, math, and writing
scores on the PSAT from 2003-2007. It also tracks PSAT participation by subgroup.

SAT performance and participation: The SAT is designed to measure the attainment
of skills considered essential for academic success in college.” This measure describes
trends in MCPS student achievement on the prior SAT for the Classes of 2001 through
2005. The percent of students with combined SAT verbal and math scores exceeding
1,100 are reported by subgroup. This measure also describes performance by subgroup
for the current SAT for the Class of 2006 and also tracks SAT participation from the
Classes of 2001 through 2006.

3. Summary Descriptions of Identification Measures:

Gifted Identification/Grade 2 Global Screening: According to MCPS, the gifted and
talented label is not required for accelerated instruction. Nevertheless, MCPS uses the
Grade 2 global screening process to meet the State mandate for gifted identification and
as a tool for opening access to accelerated instruction to students whose ability to
undertake advanced coursework may be overlooked by more traditional measures.'!

The Grade 2 global screening for giftedness includes a variety of data collected from
parent surveys, MCPS teacher and staff surveys, students’ instruction, and standardized
test scores. School-based committees use these data to identify gifted students. This
measure of student performance describes trends in the identification of gifted MCPS
students via the Grade 2 global screening process from 2004 to 2007.

Special Education Identification and Placement: MSDE and MCPS use special
education identification and placement data to track the school system’s progress in
reducing disproportionate representation of racial and ethnic groups in special
education.'? This measure of student performance describes prevalence rates in disability
classification by race and ethnicity from 2003 to 2006: It also describes the percent of
MCPS students by subgroup with mental retardation, emotional disturbance, and learning

_disabilities, and the percent of students with disabilities served primarily in regular

education settings (i.e., LRE A placements) from 2003 to 2006.

® Von Secker, Clare “PSAT Participation and Performance of Grade 10 Students in Montgomery County Public
Schools; 2002-2003 to 2006-2007", MCPS, February 2007. _

® Von Secker, Clare — An Examination of the SAT Results for the Class of 2005, MCPS — September 2005.

"' Stevenson, Jose — An Examination of the Grade 2 Global Screening for Identification of Gifted and Talented
Students, MCPS — September 2005

"> Annual Report on Our Call to Action, MCPS — 2006; Maryland State Department of Education Part B State
Performance Pian: 20035-2010, April 2007.
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C. Explanation of Methods Used to Present and Analyze Achievement Gap Data

As noted in Chapters I and TI, the achievement gap refers to disparities in achievement between
high- and low-performing student groups. On most measures of student performance, White,
Asian, and high-income students demonstrate higher levels of achievement than Black, Latino,
and low-income students. Similarly, students ineligible for special education and free and
reduced price meals (FARMs), and English proficient students typically perform better than
students in the service groups (i.e., students with disabilities, English language learners, and
students receiving FARMs).

Given these patterns, this report defines and measures the achievement gap in two ways: by race
and ethnicity, and by service group status. The specific approaches used to describe the
achievement gap, the magnitude of the achievement gap, and MCPS’ progress in narrowing the
achievement gap are described in three sections:

o Section 1 describes the approaches used to measure the achievement gap by race,
ethnicity, and service group status;

o Section 2 describes the methods used to describe the magnitude of the achievement gap
among the performance measures reviewed; and

e Section 3 describes the approaches used to measure MCPS’ progress in narrowing the
achievement gap.

1. Describing the Achievement Gap by Race, Ethnicity, and Service Group

This section is presented in two subparts: (a) measuring the achievement gap by race and
ethnicity; and (b) measuring the achievement gap by service group status.

{(a) Measuring the Achievement Gap by Race and Ethnicity

To measure the achievement gap by race and ethnicity, this report compares the performance of
White students to Black and Latino students for 43 measures of student performance. To
simplify the analysis of data presented, comparisons in achievement between White and Asian
students are not included in the body of the report because these subgroups tend to perform at
comparable levels. However, the performance measures and data descriptions in Appendices A-
O track changes in Asian student achievement and the White-Asian achievement gap.

(b) Measuring the Achievement Gap by Service Group Status -

To measure the achievement gap by service group status, this report compares the performance
of students who do not receive special services, or all students, to the students in the service
groups (i.e., students with disabilities, English language learners, and students receiving FARMs)
for 38 measures of students performance with available data. Tn particular, this report compares
general education students to special education students, English proficient students to English
language learners, and students not receiving FARMs to students who receive FARMSs when this
data is available. When this data is not available, this report compares the performance of all
students to service group students to describe the achievement gap by service group status.
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2. Describing the Magnitude of the Achievement Gap

To describe the magnitude of the achievement gap, this report compares differences in
performance between high- and low-performing subgroups. For example, if 90% of White
students and 75% of Black students meet a desired benchmark, then the achievement gap would
be 15 points (i.e., the difference between 90 and 75). If there were no achievement gap, the
difference would be 0.

This report also uses the ratio of performance between low and high performing subgroups to
describe the achievement gap in terms of relative performance. Using the same example of 90%
of White students and 75% of Black students meeting a desired benchmark, Black students in
turn are 83% as likely as White students to meet the desired benchmark (i.e., 0.75/0.90). If there
were no achievement gap, Blacks would be 100% as likely as Whites to meet this benchmark.

3. Describing MCPS’ Progress in Narrowing the Achievement Gap

This section is presented in two subparts: (a) measuring MCPS’ progress in narrowing the
achievement gap by race and ethnicity; and (b) measuring MCPS’ progress in narrowmg the
achievement gap by service group status.

(a) Measuring MCPS’ Progress in Narrowing the Achievement Gap by Race and Ethnicity

This report tracks trend data available on 37 measures of student performance to describe MCPS’
progress in closing the achievement gap by race and ethnicity over time. Measures of MCPS®
progress in narrowing the gap by race and ethnicity are based on comparisons of cohorts of
students over time (e.g., 3 graders in 2003 compared to 3™ graders in 2007) rather than
longltudmal data that describes the progress of the same set of students overtime (e.g., 3" graders
in 2003 compared to 70 graders in 2007). Federal and state requirements for tracklng school
system progress in narrowing the achievement gap are also based on cohort comparisons.

This report defines progress in closing the achievement gap by race and ethnicity as narrowing
either the White-Black achievement gap or the White-Latino achievement gap. The absolute
difference in performance between White and Black students defines the White-Black
achievement gap and the corollary defines the White-Latino achievement gap. As such, if a 50
point gap on specific performance measure between White and Black students fell to 25 points
the achievement gap by race on this measure narrowed by 25 points, or by 50%.

>

_ This report also tracks changes in the ratio of performance between subgroups to describe the
relative progress made in narrowing the achievement gap. For example, if Black students
increased their likelihood of meeting a desired benchmark relative to White students from 75%
1o 90%, this suggests that the White-Black achievement gap on this measure has narrowed, at
least in terms of relative performance.
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(b) Measuring MCPS’ Progress in Narrowing the Achievement Gap by Service Group
Status

This report tracks trend data available on 32 measures to describe MCPS’ progress in closing the
achievement gap by service group status over time. Similar to tracking progress by race.and
ethnicity, measures of MCPS’ progress in narrowing the gap by service group status are based on
comparisons of cohorts of students over time (e.g., 3 graders in 2003 compared to 3" graders in
2007) rather than longitudinal data that describes the progress of the same set of students
overtime (e:g., 3™ graders in 2003 compared to 7t graders in 2007).

Progress in closing the achievement gap by service status is defined as narrowing differences in
performance between service receiving (e.g., students in special education) and non-receiving
student (e.g., regular education students) groups when both sets of data are available. Changes in
the ratio of student performance by service group status are also used to describe progress in
narrowing the achievement gap by service group.

When the performance of students not receiving special services (e.g.,. regular education or
English proficient students) are not available, this report tracks progress in closing the
achievement gap by service status by comparing the performance of all students to those in the
service groups. OLO estimates that comparisons between all students and service group students
offer conservative estimates of the actual gap between non-service and service group students.
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Chapter 1V: Analysis of Current Data on Student Performance and Achievement Gaps

This chapter describes current levels of MCPS student performance and the magnitude of the
achievement gap for 43 measures of student performance by subgroup. This chapter also
highlights where the smallest and largest gaps in performance by subgroup exist. The next
chapter describes MCPS’ progress in narrowing the achievement gap to identify where MCPS
has made the most and least progress in narrowing the gap.

This chapter’s analysis relies on the most recent data available from MCPS and MDSE at the
time of the study. Depending on data availability, measures of current student performance and
the achievement gap rely on 2006 or 2007 data. Summary tables of analysis referenced in this
chapter are described in Appendix Q (beginning on © 76).

This chapter is presented in two parts:

o Part A, Current Performance and Achievement Gaps, describes patterns of current
student performance, disability, and gifted identification, and the achievement gap by
comparing differences in performance among subgroups.

o Part B, Performance Ratios by Race, Ethnicity, and Service Group, ranks the current
achievement gap in order of magnitude among measures by subgroup based on
performance ratios that describe the relative performance of the lower-achieving
subgroups to higher-achieving subgroups.

A. Current Performance and Achievement Gaps

Part' A describes current levels of student performance and examines achievement gaps that exist
for an array of student performance and identification measures. It is organized as follows:

o Section 1 describes current student performance and gaps by race, ethnicity and service
group in grade-level measures (e.g., student proficiency on the MSAs and HSAs)

o Section 2 describes current student performance and gaps by race, ethnicity, and service
group in above grade-level measures (e.g., advanced math enrollment in Grade 5).

e Section 3 describes current levels of student identification and gaps by race, cthnicity,
and service group in disability identification and placement, and gifted identification.

1. Current Performance and Achievement Gaps on Grade-Level Measures

OLO’s dataset included 25 grade-level measures: five measure student performance in the early
grades and early childhood, 16 measure performance in grades 3 through 8 and during high
school, and four provide data about rates of suspensions, dropouts and graduation.

This section’s analysis of where current gaps exist in grade-level measures of performance has
five subparts:
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Subpart (a) reports current performance and gaps in school readiness and Grades K-2;
Subpart (b) describes current performance and gaps on the Maryland State Assessments;
Subpart () describes current performance and gaps on the High School Assessments;
Subpart (d) summarizes current performance and gaps in the completion of Algebra I by
the end of Grade 9 and completion of Geometry by the end of Grade 10; and

¢ Subpart (¢) summarizes current performance and gaps in rates of suspension, graduation,
and dropout.

These grade-level measures describe performance disparities among benchmarks that all MCPS
students are expected to reach, such as high school graduation. They also describe disparities in
outcomes that a majority of students are expected to avoid, such as suspensions. The value of

* reporting performance data on grade-level measures is that they provide information about how
well MCPS addresses the achievement gap for a majority of its students as compared to above
grade-level measures that describe the gaps evident among the highest performing students.

- (a) Current Performance and Achievement Gaps in School Readiness and Grades K-2

OLO analyzed performance data reported by MSDE on school readiness and data from
assessments conducted by MCPS on four measures of performance in Grades K-2: Kindergarten,
Grade 1, and Grade 2 reading benchmarks; and the TerraNova Second Edition assessment
administered in Grade 2. Table Q-1 (Appendix © 76) summarizes OLO’s analysis of current
student performance and achievement gaps among these measures.

OLO found performance gaps currently exist by race, ethnicity, and service group for each of the
five measures reviewed. Key findings about the occurrence and magnitude of the gap on these
measures include the following:

¢ The Kindergarten Reading Benchmark demonstrates the smallest gap in achievement
by race, ethnicity, and service group in the carly grades. In 2007, 97% of Whites, 90% of
Blacks and 87% of Latinos met this benchmark. Similarly, 93% of all students, 82% of
students with disabilities and English language learners and 87% of students receiving
FARMSs met the Kindergarten benchmarks. Overall, the gap between high and low
perfonmng groups ranged from 5-11 points.

¢ Grade 2 Reading Benchmarks and the TerraNova Second Edition (TN/2) measures
demonstrate the largest gaps in the early grades. In 2007, 79% of Whites met the Grade 2
reading benchmark, compared to 56% of Blacks and 50% of Latinos. Compared to the 68%
of all students who met this benchmark, 33% of students with disabilities, 35% of English
language learners, and 48% of students receiving FARMs achieved the same level of
performance. The overall gap between groups ranged from 20-35 points. Based on 2007
data gaps in Grade 2 student TN/2 performance among students who met or exceeded the
50™ percentile ranged from 34-37 points by race and ethnicity, and ranged from 26-35 points
by service group status.
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(b) Current Performance and Achievement Gap on Maryland State Assessment (MSA):

OLO analyzed performance data reported by MSDE to track MCPS student achievement on the
MSASs by subgroup.- To comply with No Child Left Behind and to track individual schools’
progress in meeting achievement goals, MSDE and MCPS administer annual assessment tests to
students in Grade 3-8. In these grades, students take the Maryland State Assessment (MSA) tests
annually in readin%{ and math. OLO reviewed the results of these standardized statewide tests for
Grades 3, 5 and 8." Table Q-2 (Appendix © 78) summarizes OLO’s analysis of current student
performance and achievement gaps among these measures.

OLO’s calculations compare differences between the MSA performance of subgroups across
subject matter (i.e., reading and math) and across grade-levels. Because the MSAs are not
vertically equated to ensure test score comparability, differences in subgroup performance across
grades may not reflect actual differences in subgroup performance.’ Even with this limitation,
OLO included this calculation to maintain consistency with the analysis presented throughout
this report and to describe the magnitude of the achievement gap on the MSAs across grade-
levels and subject matter.

OLO found performance gaps currently exist by race, ethnicity, and service group for each of the
MSA measures reviewed. Key findings about the occurrence and magnitude of the gap on these
measures include the following:

o Of the three grades of MSA scores OLO reviewed, the Grade 3 MSA shows the smallest
achievement gaps by race, ethnicity, and service group. In 2007, 87-94% of high
achieving subgroups passed the math and reading portions of the Grade 3 MSA compared to
a 57-75% pass rate for the low performing subgroups. Overall, the Grade 3 MSA gap ranged
from 19-31 points.

e A comparison of MSA reading and math scores shows that a majority of the
performance gaps in reading are narrower than the gaps in math. For example, in 2007,
the Grade 3 MSA gap in reading performance by race and ethnicity ranged from 19-20 points
compared to 19-24 point range in mathematics.

* A grade by grade comparison of MSA scores shows wider gaps in the higher grades. At
higher grade-levels, the highest performing groups often achieve at twice the level of
proficiency demonstrated by the lowest performing subgroups. For example, in math, 84%
of Whites passed-the Grade 8 MSA in 2007 compared to 43% of Blacks and 46% of Latinos.
The Grade 8 MSA data also show that 72% of regular education students passed this
assessment compared to 33% of students with disabilities.

! Resuilts for Grades 4, 6 and 7 are reported in Appendlx P (beginning on ©67).

* Vertical scaling of assessments enables comparisons in performance across grade-levels. An example of vertical
equating is a mathematics test across middle school that tests at different grade-levels differing content, but stili
focus on the same general concept, such as mathematics fluency. The content assessed across grade-levels must be
comparable to enable vertical scaling and comparisons in performance across grade-levels. MCPS’ Department of
Shared Accountability, however, notes that the MSAs are not vertically scaled.
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(c) Performance and Achievement Gap on High School Assessments

OLO analyzed performance data reported by MSDE to track MCPS student achievement on the
High School Assessments (HSA) by subgroup. To comply with the Bridge to Excellence Act
and track individual schools’ progress in meeting achievement goals, MSDE and MCPS
administer these statewide subject matter tests in Algebra, Biology, English; and Government.
OLO’s analysis of current performance and the achievement gap on the HSAs among all test
takers is summarized in Table Q-3 (Appendix © 80). OLO’s analysis of current performance
and the gap among Class of 2009 test takers for the HSA are summarized in Table Q-4
(Appendix © 81.)

Similar to the MSAs, OLO draws comparisons among subgroup performance on the HSAs

across subject matter assessments. Also similar to the analysis on the MSAs, because the HSAs -
test different content and thus are not vertically equated, differences in subgroup performance
across these assessments may reflect differences in the rigor of each assessment rather than

actual differences in subgroup performance.

OLO further notes that the HSA performance of the Class of 2009 that is required to pass these
exams or alternate MSDE requirements in order to graduate are not directly comparable to the
HSA performance of all test takers since the later group includes students who do not need to
meet HSA requirements in order to graduate. However, since trend data for the Class of 2009 on
the HSAs was not available at the time of this study, OLO reports current HSA performance data
for both cohorts of students in this chapter, and trend data for all test takers in the next chapter.

OLO found performance gaps currently exist by race, ethnicity, and service group for each HSA
and cohort of test takers (i.e., Class of 2009 test takers and all test takers). The magnitude of the
achievement gap, however, varies by subject matter and test taker cohort. The data show that:

¢ The Government HSA exam demonstrates the smallest achievement gap. Among Class
of 2009 test takers, 92-97% of high-performing groups passed this exam in 2007 compared to
68-84% of the low-performing groups for an overall achievement gap of 12-24 points.
Among all test takers, 89-96% of the high performing groups also passed this exam
compared to 60-78% of the low performing groups for an overall achievement gap of 17-29
points. '

e The English II HSA exam evidences the largest gap. Among Class of 2009 test takers, 84-
94% of high performing groups passed this exam in 2007 compared to 47-69% of the low
performing groups for an overall achievement gap of 22-37 points. Among all test takers,
79-92% of the high performing groups also passed this exam compared to 25-60% of the low
performing groups for an overall achievement gap of 31-54 points.

e The Class of 2009 test takers performed more strongly on the HSAs than all test takers
and demonstrated a smaller achievement gap. For example, the Algebra HSA
achievement gap by race and ethnicity for the Class of 2009 ranged from 20-24 points
compared to a range of 26-32 points for all fest takers in 2007.
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(d) Achievement Gap in Completion of Algebra by the end of Grade 9 and Geometry by
the end of Grade 10:

As explained in Chapter III, one of the explicit goals of MCPS’ Our Call to Action is to ensure
that all students complete Algebra I by the end of Grade 9 and Geometry by the end of Grade 10.
OLO reviewed MCPS data on Algebra | and Geometry completion among high school students
to understand patterns of student performance relative to this goal.

Table Q-5 (Appendix © 81) summarizes OLO’s analysis of these two grade-level measures. For
2006, the data demonstrate two key observations:

o The gaps for on-grade completion of Geometry in Grade 10 were larger than the gap
for on-grade completion of Algebra in Grade 9. In particular, by race and ethnicity, the
gap 1n Algebra I completion by the end of Grade 9 ranged from 31-35 points compared to 35-
38 points gap in Geometry completion by the end of Grade 10. By service group status, the
Algebra I by Grade 9 gap was 26-36 points compared to a 26-41 point gap in Geometry I by
Grade 10.

o The combined achievement gap by service group status for both completion of Algebra
I by the end of Grade 9 and completion of Geometry by the end of Grade 10 were wider
than the gaps by race and ethnicity for both courses. More specifically, the combined gap
for both courses by service group status ranged from 26-41 points compared to a range of 31-
38 points by race and ethnicity.

(e¢) Achievement Gap in Suspensions, Graduation, and Dropout Rates:

As explained in Chapter 1I, MSDE monitors high school graduation rate data as one indication of
whether school systems are making annual yearly progress under No Child Left Behind. OLO
reviewed MSDE graduation and dropout data and MCPS suspension data at the elementary and
secondary levels as non-standardized measures of grade-level performance. Table Q-6
{Appendix © 82) summarizes OL(O’s analysis of these performance measures. The data show
that:

e Of the four non-standardized measures of grade-level performance reviewed,
graduation rates by subgroup demonstrate the smallest achievement gaps. In 2007, 94%
of Whites, 87% of Blacks, and 80% of Latino seniors graduated from high school for an
achievement gap by race and ethnicity of 7-14 points.

o In terms of magnitude, suspension and high school dropout rates demonstrate larger
gaps in student performance by subgroup, compared to the gaps in graduation rates.
For example, 2.9% of Black elementary students were suspended in 2007 compared 10 0.6%
of Whites; 14.8% of Black secondary students were suspended compared to 3.3% of Whites.
Similarly, at 3.6%, the 2007 dropout rate for Black students was more than twice the rate for
Whites at 1.5%; and at 5.3%, the dropout rate for Latino students was more than three times
the rate for White students.
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e The gap in graduation and dropout rates by race and ethnicity exceed the gaps evident
by service group status. In 2007, 7-14 points characterized the graduation gap by race and
ethnicity compared to the 2-3 points gap by service group status. The dropout gap was also
smaller by service group status, yielding a 0.0 to 0.4 point difference in rates compared to a
2.1-3.8 point difference in dropout rates by race and ethnicity.

2. Current Performance and Achievement Gaps in Advanced Skill Measures

As explained in Chapter II, MCPS has adopted a two-pronged approach to closing the gap. First
MCPS seeks to increase the representation and performance of Blacks, Latinos, and service
group students relative to Whites, Asians, and non-service group students among the highest
performing students. Second, MCPS seeks to close the achievement gap currently evident
among high- and low-performing subgroups overall.

The data reviewed earlier in this chapter demonstrates that gaps by race, ethnicity, and service
group exist among grade-level measures of performance. In sum, the data showed narrow gaps
exist for some measures in the early grades, gaps progressively widen in the secondary grades,
and the largest gaps occur among non-standardized measures of grade-level performance (i.e.,
suspensions, and dropout rates).

This section reports the results of OLO’s examination of student performance data for above
grade-level measures. As explained in Chapter I11, these measures compare subgroup
performance among measures that exceed grade-level expectations for performance or connote
readiness for college.

OLO’s analysis of achievement gaps among above grade-level measures has two subparts:

» Subpart (a) reports achievement gaps that exist in the enrollment of students in advanced
mathematics courses; and

s Subpart (b) summarizes achievement gaps among subgroups in measures of participation
and performance on the Preliminary Scholastic Aptitude Test (PSAT), the Scholastic
Aptitude Test (SAT), and Advanced Placement (AP) exams.

The following observations offers a snapshot and summarizes current data for above-grade-level
performance and gaps in achievement by student race, ethnicity, and service status subgroups,
using the most recent data available,

(a) Achievement Gaps in Advanced Mathematics Course Taking

OLO analyzed performance data reported by MCPS for advanced course taking in mathematics
for Grades 5, 6, 8, and 9. Table Q-7 (Appendix © 83) summarizes these data, which show that:
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o  Whites were more than twice as likely as Blacks and Latinos to enroll in an Advanced
Math Course in Grades 5 and 6, complete Algebra I or a higher level course by the end
of Grade 8, and complete Geometry or a higher level course by the end of Grade 9. For
example, in 2006, 58-64% of Whites enrolled in Advanced Math in Grade 6, completed
Algebra I by the end of Grade 8 and completed Geometry by the end of Grade 9 compared to
17-26% of both Blacks and Latinos meeting these same benchmarks.

e For the measures of advanced math course taking, gaps by service group status were
smaller than the gaps evident by race and ethnicity. For example, the 2006 gap between
all students and service group students for Advanced Math Course Enrollment in Grade 6 fell
within a range of 26-33 points whereas the gap for the same measure by race or ethnicity was
36-38 points.

¢ On average, the achievement gaps in advanced math course taking are wider than the
gaps that exist for the standardized measures of grade-level performance such as the
MSA or K-2 Reading Benchmarks. For example, the 2007 gap by race and ethnicity in
enrolling in an advanced math class in Grade S was 33-34 points compared to a gap of 11-20
points on the Grade 1 Spring Reading Benchmarks.

(b) Current Performance and Achievement Gaps in Participation and Performance on
Standardized Assessments of Advanced Skills

OLO reviewed achievement gap data for three categories of student performance and
participation on standardized assessments of advanced skills reported by MCPS:

e Participation of 9" and 10" graders on the PSAT and the percent of students earning
* verbal, math, or writing scores that demonstrate AP/honors potential;
¢ Participation in AP among MCPS graduates and the percent of AP exam takers who have
earned one or more qualifying AP scores of three or higher; and
¢ Participation on the SAT and the percent of test takers earning combined verbal and math
scores of 1,100 or higher.

Table Q-8 (Appendix © 83) summarizes these data, which show that:

¢ The gaps in AP, PSAT and SAT participation among subgroups are much smaller than
the gaps evident in AP, PSAT and SAT performance. Tor example, in 2007, the gap in
PSAT participation by race and ethnicity ranged from 7-10 points whereas the gap in PSAT
math scores that demonstrate honors/AP potential ranged from 43-44 points.
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e The measure of qualifying AP exam scores of three or higher demonstrates the
narrowest performance gap. In 2007, the gap in AP performance ranged from -3 to 27
points by race, ethnicity, and service group.’ In particular, 80% of all MCPS test takers
earned one or more qualifying AP scores compared to 68-84% of AP examiners with
disabilities, limited English proficiency, or who received FARMs; and 85% of White test
takers earned one or more qualifying AP scores compared to 79% of Latino test takers and
58% of Black test takers.

¢ PSAT writing scores of 43 or above and combined verbal and math SAT scores of 1,100
or higher demonstrate the widest performance gap. In 2007, the gap in PSAT writing
performance ranged from 33-45 points by race, ethnicity, and service group; in 2006, the
SAT performance gap ranged from 26-46 points. In particular, 63% of White test takers
earned combined verbal and math SAT scores of 1,100 of higher and 51% of all MCPS
students scored at this level. In comparison, this benchmark was met by: 26% of Latino test
takers; 26% of test takers with disabilities, 17% of Black test takers, 16% of test takers
receiving FARMs, and 12% of test takers with limited English proficiency.

3. Current Identification and Gaps.in Gifted and Disability Identification and Special
Education Placement

MCPS tracks data on gifted and disability identification and special education placement in
inclusive classes to monitor the disproportionate representation of Black and Latino students.
OLO reviewed these data to describe another facet of MCPS’ achievement gap.

Specifically, OLO examined MCPS data on gifted identification based on the MCPS Grade 2
Global Screening, and analyzed these data by race, ethnicity, and service group status. OLO also
examined special education and placement data tracked by both MSDE and MCPS by race and
ethnicity. The following five special education measures were reviewed:

The percent of students identified as having any disability;

The percent of students identified as having a learning disability;

The percent of students identified as having an emotional disturbance;

The percent of students identified as having mental retardation; and _

The percent of students with disabilities served in Least Restrictive Environment (LRE).
A placements (i.e., inclusive classrooms).

OLO’s examination of MCPS special education data differs from how the school system and
MSDE analyze local special education data to determine rates of disproportionate representation
in special education. Rather than calculate weighted risk-ratios to compare, for example, the
likelihood of Blacks students being classified with a specific disability compared to non-Blacks,
this chapter’s analysis compares disability and placement rates by race and ethnicity to be
consistent with the analysis of other measures described throughout this report.

* The negative 3 point gap reflects the gap between limited English proficient (LEP) and MCPS students overall
where AP examiners with LEP were 3 points more likely that all MCPS examiners to earn one or more qualifying
AP scores.
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The data and analysis used by MCPS and MSDE for the 2005-2006 school year to determine
disproportionate representation in special education is described in detail in Appendix S
(beginning on © 113).

Table Q-9 (Appendix © 86) summarizes OLO’s review of data regarding current patterns of
gifted and disability identification in MCPS and student placement in inclusive classrooms.
Despite the different analyses employed by OLO compared to MCPS and MSDE to describe
gaps 1n special education identification by subgroup, the results are comparable. In sum, the data
show that;

e LRE A placements among students with disabilities demonstrate the smallest gaps. In
2006, the LRE A placement gap was 9-18 points, with 65% of White students with
disabilities served in inclusive placements compared to 56% of Latino students with
disabilities, and 46% of Black students with disabilities.

o Identification rates for gifted education and specific disability classifications
demonstrate the widest gaps. In 2007, the gified identification gap was 28 points by race
and ethnicity with Whites being more than twice as likely as Blacks and Latinos to be
identified as gifted (50% vs. 22%). The magnitude of the disability identification gap for
emotional disturbance, mental retardation, and learning disabilities were also as wide as the
gifted identification gap. More specifically, in 2006: Blacks were twice as likely as Whites
to be identified as having an emotional disturbance (1.4% vs. 0.7%), or mental retardation
(0.8% vs. 0.3%); and Blacks and Latinos were nearly twice as likely as Whites to be
identified as having a learning disability (6.0-6.1% vs. 3.4%).

B. Performance Ratios by Race, Ethnicity, and Service Group Status

The review of measures described in Part A demonstrated how the magnitude of the achievement
gap varies by measure, grade-level, and subgroup. Another way of summarizing the “news”
contained in these data is to look at “performance ratios.” Performance ratios quantify the
likelihood that the performance of lower-performing subgroups (e.g., students with disabilities)
matches the performance of higher-performing subgroups (e.g., regular education or all
students).

OLO used the following process to analyze and present these data. To calculate performance
ratios by race and ethnicity, OLO identified the performance of Whites and set this measure as a
benchmark. Next, OLO used performance data for Blacks and Latinos to determine the relative
likelihood that Black and Latino students would reach the benchmark performance of Whites.*
After OLO performed these calculations, OLO ranked the results. OLO used an analogous
process to calculate and rank performance ratios by service group status. The benefit of using
this approach is the ability to highlight areas of success where minimal disparities exist and areas
- for improvement where wide disparities indicate that more work is needed.

* For example, if 90% of White students met a benchmark met by 60% of Black students, then Black students
would be 66% as likely (i.e., 0.6/0.9) as White students to meet that benchmark.
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This part is organized in two sections:

o Section 1 identifies where the smallest and greatest performance disparities by race and
ethnicity exist, using an analysis that ranks the performance of Black and Latino students
relative to White students across 43 measures,

o Section 2 shows where the smallest and greatest disparities by service group exist based
on an analysis that ranks the performance of service group students (i.e., students with
disabilities, English language learners, and students receiving FARMs) relative to non-
service students or all students among 38 measures.”’

1. Ranking of the Current Achievement Gap by Race and Ethnicity

As described above, another way to measure and communicate the magnitude of the achievement
gap and disparities across subgroups is to calculate performance ratios between Black and White
students and between Latino and White students. OL.O used the most recent year of data
available to calculate performance ratios by race and ethnicity for 43 measures of student
performance reviewed and ranked these results.

Table Q-10 (Appendix bégirming on © 87) describes the performance measures that evidence the
narrowest gap by race and ethnicity at the top of the table, and those measures with the widest
disparities are listed at the bottom. The data reviewed demonstrate the following:

e The current magnitude of the achievement gap by race and ethnicity as measured by
the likelihood that Black and Latino performance matches the performance of Whites
varies by the measure considered.

Table 4-1 on the following page ranks performance ratio data by race and ethnicity to
describe the range of Black and Latino performance relative to White students among
measures where the performance of Blacks and Latinos are comparable. For example, the
first performance measure can be read: Black students are 96% as likely to meet the
Kindergarten Spring Reading Benchmark as White students and Latino Students are 94% as
likely. The last measure can be read that Latino students are 179% as likely as White
students (or 79% more likely) to be identified as having a learning disability, and Black
students are 177% as likely (or 77% more likely).

* The five special education measures are excluded from this analysis since this data is not available by service
group status.
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Table 4-1: Magnitude of the Current Achievement Gap by Race and Ethnicity among
Measures with Comparable Black and Latino Performance

Likelihood of meeﬁhg’ performance
Performance Measure of White Students
) Black Students | Latino Students
Meet Kindergarten Spring Reading Benchmark 96% ' 94%
Participate in the PSAT ; 93% 90%
Pass Government HSA — Class of 2009 87% 86%
Pass Biology HSA — Class of 2009 82% 82%
Pass Government HSA — All Test Takers 79% 81%
Pass Grade 3 MSA — Reading 78% 80%
Pass Algebra HSA — Class of 2009 75% 79%
Pass Grade 3 MSA — Mathematics T74% 79%
Pass Grade 5 MSA — Mathematics 74% - 79%
Pass Grade 5 MSA - Reading 77% 75%
Pass English HSA — Class of 2009 72% 73%
Pass Algebra HSA — All Test Takers 65% 1%
Pass Biology HSA — All Test Takers 67% i 638%
Pass Grade 8 MSA — Reading 68% 64%
Complete Algebra [ by the end of Grade 9 66% 61%
Pass English HSA — All Test Takers 65% 65%
Exceed the 50™ Percentile on. TerraNova Second Edition, 60% 57%
Grade 2
Complete Geometry by the end of Grade 10 60% 56%
Pass Grade 8 MSA in Math 51% ' 55%
Identified as Gifted in Grade 2 44% 44%
Enroll in Advanced Math in Grade 5 44% 42%
Complete Algebra 1 by the end of Grade 8 40% 41%
Earn PSAT Verbal Scores with AP/Honors Potential 40% 34%
(Score of 44 or more)
Enroll in Advanced Math in Grade 6 38% 34%
Earn PSAT Writing Scores with AP/Honors Potential 36% ‘ 34%
(Score of 44 or more) '
Earn PSAT Math Scores with AP/Honors Potential 33% 35%
(Score of 45 or more)
Complete Geometry by the end of Grade 9 33% 30%
Identified as having a learning disability 177% 179%
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* The magnitude of the achievement gap as measured by performance ratios also varies
by the subgroup considered with Black students outperforming Latinos relative to
White students on some measures and vice versa. For six measures, the performance of
Black students exceeded the performance of Latino students. Relative to White students:

o}

@]

Graduation rates: Black seniors were 93% as likely to graduate compared to Latino
seniors being 86% as likely.

Grade 1 Reading Benchmarks: Black students were 88% as likely as to meet this
benchmark compared to Latinos being 78% as likely.

SAT Participation: Black students were 80% as likely to take the SAT compared to
Latinos being 65% as likely.

School Readiness: Black kindergartners were 77% as likely as to demonstrate full
school readiness compared to Latinos being 67% as likely.

Grade 2 Reading Benchmarks: Black students were 71% as likely as to meet this
benchmark compared to Latino students being 63% as likely.

Dropout Rates: Black students were 233% as likely to dropout of high school
compared to Latinos who were 347% as likely.

For nine measures, the performance of Latinos exceeded that of Blacks. More specifically,
relative to White students:

QO

o

AP Qualifying Scores: Latino students were 93% as likely to earn-one or more
qualifying AP scores of 3 or higher compared to Black students being 68% as likely.
LRE A Placements: Latino students with disabilities were 86% as likely to be served
in inclusive settings compared to Black peers being 71% as likely.

AP Participation among Graduates: Latino graduates were 64% as likely to have
taken an AP course compared to Blacks being 42% as likely.

SAT Verbal and Math Scores of 1.100 or Above: Latino seniors taking the SAT were
42% as likely to earn a combined SAT verbal and math score of 1,100 or above

compared to Black seniors being 27% as likely.

Emotional Disturbance: Latino students were 64% as likely to be classified as having
an emotional disturbance compared to Blacks being 200% as likely.

Any Disability: Latino students were 115% as likely to be identified as having a
disability compared to Black students being 135% as likely.

Mental Retardation: Latino students were 133% as likely to be identified as having
mental retardation compared to Black students being 267% as likely.

Secondary Suspensions: Latino students were 288% as likely as to be suspended from
secondary school compared to Blacks being 449% as likely.

Elementary Suspensions: Latino students were 233% as likely to be suspended from
elementary school compared to Blacks being 483% as likely.

¢ Student performance on the MSAs in the elementary grades demonstrated smaller
achievement gaps by race and ethnicity measures in performance ratios than grade-
level assessments in the secondary grades. For example, in 2007 Blacks and Latinos were
74-80% as likely as Whites to pass the Grade 3 MSAs and 74-78% as likely to pass the
Grade 5 MSAs compared to being only 51-68% as likely to pass the Grade 8 MSAs.
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e The gaps in grade-level measures of math performance by race and ethnicity based on
performance ratios demonstrate smaller disparities than the gaps in above-grade-level
math performance. Specifically, Blacks and Latinos were 56-66% as likely as Whites to
complete Algebra I by the end of Grade 9 and Geometry by the end of Grade 10. _
Comparatively, Blacks and Latinos were 30-44% as likely as Whites to enroll in an advanced

* math course in Grade 5 and 6 or complete either Algebra I by the end of Grade 8 or
Geometry by the end of Grade 9.

o Measures of specific disability classification, suspensions rates, and dropout rates based
on performance ratios demonstrate the widest gaps in student performance by race and
ethnicity. More specifically: :

o In 2006, Black students were 177% as likely as Whites to be classified as having a
learning disability, 267% as likely to be classified as having mental retardation, and
200% as likely to be classified as having an emotional disturbance. In 2007, Blacks
were also 233% as likely as Whites to dropout of high school, 449% as likely to be
suspended from secondary school, and 483% as likely to be suspended from
elementary school.

o In 2006, Latino students were 179% as likely as Whites to be classified as having a
learning disability. In 2007, Latino students were also 233% as likely as Whites to be
suspended from elementary school, 288% as likely to be suspended from secondary
school, and 347% as likely to dropout of high school.

2. Ranking of Current Achievement, Gap by Service Group Status

To help the Council grasp the magnitude of the achievement gap by service group status, OLO
compared the likelihood that students in service groups would reach benchmarks met by all -
students or non-service students.

OLO calculated performance ratios between service receiving and non-receiving students and
between service group and all students to measure disparities in student performance by service
group status. OLO used the most recent year of data available to calculate these performance
ratios for 38 measures of student performance and ranked these results..

Table Q-11 (starting on © 89) in the appendix describes the measures that evidence the
narrowest gap by student with disability status based on performance ratios at the top of the
table, and those measures with the widest disparities are listed at the bottom. The data show that:

¢ Like the gap by race and ethnicity, the current magnitude of the achievement gap by
service group status as measured by performance ratios, depends in large part on the
performance measure considered. Some current gaps are virtually non-existent while other
gaps are on the magnitude of 2 to 1 with low-performers being less than half as likely as
high- performing subgroups to reach desired goals. For example, relative to the performance
of all students or subgroups ineligible for special services, students in the service groups
were: »
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98% as likely to graduate from high school during their senior year;®

88-95% as likely to meet the Kindergarten Spring Reading Benchmarks

87-92% as likely to participate on the PSAT;

75-77% as likely to pass the Grade 3 MSA in reading;

45-51% as likely to pass the Grade 8 MSA in math; and

43-50% as likely to be identified as gifted based on the Grade 2 global assessment.

O ococo0o0o0

¢ The current magnitude of the achievement gap by service group also depends on the
service groups being compared. Generally, students receiving FARMs perform better than
students with disabilities and English language learners relative to their peers as evident in
Table 4-2. The first line of data in the table can be interpreted as: students receiving FARMs
in the Class of 2009 are 87% as likely to pass the Government IHSA as all Class of 2009
students, compared to students with disabilities who are 74% as likely and English language
learners who are 77% as likely.

Table 4-2: Magnitude of Current Achievement Gap by Service Group Status —
Performance measures on which students receiving FARMs achieve better results

Pass Government HSA — Class of 2009 87% 74% 77%
Pass Algebra HSA — Class of 2009 81% 69% 64%
Pass Government HSA — All test takers 81% 68% 67%
Pass Biology HSA — Class of 2009 80% 72% 78%
Demonstrate full school readiness 78% 66% 74%
Pass (Grade 5 MSA — Mathematics 15% 64% 69%
Pass Algebra HSA — All test takers 74% 59% 66%
Participate in the SAT 71% 61% 47%
Grade 2 Spring Reading Benchmark 71% 49% 52%
Pass Biology HSA — All test takers 68% 61% 61%
Complete Algebra | by the end of Grade 9 66% O 57T% ‘ 52%
Complete Geometry by the end of Grade 10 64% 53% 43%
Pass English HSA — All test takers 63% 53% 32%
Pass Grade 8 MSA — Reading 62% 52% 35%
Take at least one AP class before graduation 59% 32% 43%
Enroll in Advanced Math in Grade 5 46% 33% 29%
Complete Algebra I by the end of Grade 8 44% 24% 31%
Earn PSAT writing scores of 44 or more 40% 32% 16%
Enroll in Advanced Math in Grade 6 39% 23% 22%
Complete Geometry by the end of Grade 9 32% 22% 17%

¢ This finding excludes graduation results for English language learners due to OLO finding inconsistencies and
thus excluding this data from this report’s analysis.
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Exceptions to the patterns of students reéeiving FARMs performing better than students with
disabilities and English language learners include the following:

o English language learners were 104% as likely as all AP examiners to earn one or
more qualifying AP scores in 2006 compared to students with disabilities being 91%
as likely, and students receiving FARMs being 85% as likely;

o Students with disabilities were as likely as general education students to dropout of
high school in 2006 compared to students receiving FARMs being 115% as likely;’

o Seniors with disabilities taking the SAT were 50% as likely as all MCPS students to
carn combined SAT math and verbal scores of 1.100 or above in 2006 compared to
seniors receiving FARMs being 30% as likely, and English language learners being
24% as likely;

o English language learners taking the PSAT were 40% as likely as all students to earn
PSAT math scores of 45 or above in 2007 compared to students receiving FARMs
being 36% as likely, and students with disabilities being 24% as likely;

o English language learners were 118% as likely as all students to be suspended from
secondary school in 2007 compared to students receiving FARMs and students with
disabilities being 203-214% as likely;

o Both English language learners and students receiving FARMs were 192% as likely

as all MCPS students to be suspended from elementary school compared in 2007
compared to students with disabilities being 271% as likely.

e Between 2006 and 2007, student performance by service group status on standardized
assessments of grade-level performance demonstrated smaller achievement gaps in the
elementary grades based on performance ratios than comparable assessments in the
secondary grades. More specifically, service group students were 56-77% as likely as non-
service students to pass the Grade 3 MSAs and 35-60% as likely to pass the Grade 5 MSAs
but only 22-46% as likely to pass the Grade 8 MSAs.

¢ The likelihood of service group students completing math courses on grade-level
exceeded their likelihood of completing these courses before grade-level. Compared to
all MCPS students, service group students were 52-66% as likely to complete Algebra by the
end of Grade 9 and Geometry by the end of Grade 10 but only 17-46% as likely to enroll in
an Advanced Math course in Grades 5 and 6, complete Algebra I by the end of Grade 8, and
complete Geometry by the end of Grade 9,

¢ Service group students were more likely to be identified as gifted relative to all MCPS
students compared to earning PSAT scores that demonstrate AP/honors potential.
Compared to all students, service group students were 43-50% as likely to be classified as
gifted in Grade 2, but only 11-40% as likely to earn PSAT verbal, math and wrltmg scores
that demonstrate honors/AP potential.

" This finding excludes dropout rates for Englisﬁ tanguage learners due to OLO finding inconsistencies in MSDE
data and thus excluding this data from this report’s analysis.
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e Service group students were more likely to be suspended from schools than all MCPS
students. More specifically, relative to all MCPS students:

o Students with disabilities were 271% as likely to be suspended from elementary
school and 214% as likely to be suspended from secondary school,

o English language learners were 192% as likely to be suspended from elementary
school and 118% as likely to be suspended from secondary school; and

o Students receiving FARMs were 192% as likely to be suspended from elementary
school and 203% as likely to be suspended from secondary school.
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Chapter V: Analysis of Trend Data on Student Performance and Achievement Gaps

The prior chapter described current levels of student performance and the achievement gap
among 43 measures by race and ethnicity and among 38 measures by service group status. . This
chapter describes MCPS® progress in narrowing the achievement gap among the 37 measures
with available trend data by race and ethnicity and for 32 measures with available trend data by
service group. The analysis that follows describes where MCPS has made the most and least
progress in narrowing the achievement gap between high- and low-performing student groups.

This chapter’s analysis relies on three- to seven-years of trend data 10 measure MCPS’ progress
in parrowing the achievement gap. Summary tables of analysis referenced in this chapter are
described in Appendix R (beginning on © 91) in the appendix.

This chapter is presented in three parts:

¢ Part A, Progress in Closing the Gap, describes three- to seven-year changes in the
achievement gap among student performance and identification measures by subgroup.

e Part B, Progress in Narrowing the Gap by Race and Ethnicity, uses performance
ratios to rank MCPS’ progress in narrowing performance and identification gaps by race
and ethnicity by analyzing changes in the performance of Black and Latino students
relative to White students.

e Part C, Progress in Narrowing the Gap by Service Group Status, uses performance
ratios to rank MCPS’ progress in narrowing performance gaps by service group status by
analyzing changes in the performance of service subgroups, such as students with
disabilities, relative to non-service groups or all students. '

Part A’s analysis describes absolute differences in student performance between high- and low-
performing student groups to track MCPS’ progress in narrowing the achievement gap. This
approach differs from the analysis synthesized in Parts C and B that describe changes in
performance ratios between high- and low-performing subgroups to describe and rank MCPS’
progress in narrowing the achievement gap by race, ethnicity and service group status.

A. Progress in Closing the Gap

Part A describes MCPS® progress in narrowing the achievement gap among an array of student
performance and identification measures. The analysis synthesized in this part describes changes
in absolute differences in subgroup performance to track MCPS’ progress in narrowing the
achievement gap. This part is organized as follows:

o Section 1 describes MCPS’ progress in narrowing the achievement gap by race, ethnicity
and service group status among grade-level measures;

o Section 2 describes MCPS’ progress in narrowing the achievement gap by race, ethnicity
and service group status among above grade-level measures; and

o Section 3 describes MCPS’ progress in narrowing the gap by race, ethnicity and service
group status in disability identification and placement, and gifted identification.
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1. Closing the Gap Among Grade-Level Measures

This section describes trends in grade-level measures of student performance to assess MCPS’
progress in closing the achievement gap. These results are based on the same set of measures for
grade-level skills reported in Chapter III. The key findings below summarize absolute changes
in the achievement gap for grade-level measures by race, cthnicity, and service subgroups.

Using the most recent available data, OL.O was able to analyze results based on three- to seven-
years of data. This section is organized as follows:

Subpart (a) examines changes in gaps for school readiness and the early grades;

Subpart (b) describes trends in gaps on the Maryland State Assessments;

Subpart (c) reports changes in gaps on the High School Assessment;

Subpart (d) summarizes trends in the gaps for Algebra I completion by the end of Grade 9
and Geometry completion by the end of Grade 10; and '

s Subpart (¢) summarizes trends in gaps in rates of suspension, graduation and dropout.

Overall, MCPS achieved mixed progress in closing grade-level achievement gaps. MCPS
improved the performance of all students and narrowed achievement gaps for a majority of the
grade-level measures reviewed. For standardized measures of grade-level performance, the
results show MCPS reduced achievement gaps by up to 84 percent. However, for rates of
disability, suspension, graduation and dropouts, the results show that the achievement gaps grew.
significantly, particularly by race and ethnicity.

(a) Progress in Narrowing Gaps in School Readiness and Early Grades Performance

OLO examined four measures of early grade performance data reported over four- to five-year
periods. Table R-1 (located on © 92) in the appendix summarizes OLO’s analysis of MCPS
progress in narrowing the gap in school readiness and the early grades. The data show that:

o  MCPS narrowed the achievement gap for three early grade measures of performance:.
Kindergarten and Grade 1 Reading Benchmarks, and TerraNova Comprehensive Test
of Basic SKkills. More specifically, MCPS:

o Narrowed the gap for the Kindergarten Spring Reading Benchmark by 53-60% by
race and ethnicity, by 84% for limited English proficiency, by 60% by FARMs status,
and by 21% by special education status from 2002-2007. '

o Narrowed the Grade 1 Spring Reading Benchmark gap by 38-48% by race and
ethnicity and by 35-38% by service group status from 2002-2007.

o Narrowed the gap in the percentage of students that exceeded the 50™ percentile on
the Comprehensive Test of Basic Skills Battery Index by 25-32% by race and
ethnicity and by 12-30% by service group status from 2001-2005.
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¢+ Mixed progress was achieved in narrowing the School Readiness gap. School readiness
is a responsibility that MCPS shares with other early childhood education providers and
agencies. As a consequence, MCPS is not solely responsible for narrowing the school
readiness gap. Nevertheless, it is important to note that from 2003 to 2007, the highest
performing subgroups made the greatest gains in school readiness. English language learners
and students with disabilities also experienced higher than average growth in school
readiness. As such, school readiness gaps by special education and LEP status decreased by
10-40% but increased by 13-29% based on race, ethnicity and FARMs status.

(b) Progress in Narrowing Gaps on the Maryland School Assessments

OLO examined results of the Maryland School Assessments (MSAs) for reading and math for
Grades 3, 5, and 8 between 2003 and 2007. Table R-2 (beginning on © 93) in the appendix '
summarizes OLO’s analysis. The data reviewed demonstrate that during this time frame:

o MCPS made substantial progress in closing the MSA achievement gap, particularly at
the elementary level. The percent of students who passed the Grade 3, 5, and § MSA
increased for every subgroup. In the elementary grades, which saw the greatest gains, the
gains of the lowest-performing subgroups were about twice those of the higher-performing
subgroups. More specifically: :

o The gaps by race and ethnicity for the Grade 3 MSA narrowed by 42-57% for réading
and by 49-63% for math; the gaps by service group declined by 46-63% for reading
and by 8-38% for math.

o The gaps by race and ethnicity for the Grade 5 MSA narrowed by 30-33% for reading
and by 37-42% for math; the gaps by service group status fell by 21-33% for reading
and by 21-38% for math.

o The gaps by race and ethnicity for the Grade 8 MSA narrowed by 15-17% for reading
and by 10-14% for math; the gaps by service group diminished by 5-15% on the
reading assessment and by 4-10% on the math assessment.

(¢) Progress in Narrowing Gaps on the High School Assessments

OLO examined results of the High School Assessments (HSAs) from MSDE for all test takers in
four subjects - Algebra, Biology, English, and Government - using available data from 2002 to
2007, Table R-3 (located on © 95) summarizes OLO’s analysis. The data show that:

e MCPS made progress in closing the HSA achievement gap among all test takers.
Between 2002 and 2007, the results for all test takers show performance improvements for
every MCPS subgroup for the Algebra, Biclogy, and Government HSAs. The results show
improvements on the English II HSA between 2005 and 2007. On average, the gains of low-
performing student groups were twice those of their higher-performing peers. In particular:

o The Algebra HSA gaps by race and ethnicity narrowed by 18-36%, and service group -
gaps fell by 10-43%.

o The English II HSA gaps by race and ethnicity narrowed by 13-16% and the service |
group gaps fell by 10-16%.
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o The Biology HSA gap by race and ethnicity narrowed by 0-21% and the gap by
service group fell by 10-28%.

o The Government HSA gaps by race and ethnicity narrowed by 29—47% and the gaps
by service group fell by 25-39%,

(d) Progress in Narrowing Gaps in Algebra I Completion by the end of Grade 9 and
Geometry Completion by the end of Grade 10

OLO examined two measures to assess MCPS’ progress in closing the achievement gaps for
grade-level completion of Algebra [ and Geometry. For completion of Algebra I by the end of
Grade 9, 2001-2006 data were available; for completion of Geometry by the end of Grade 10,
2004-2006 data were available. Table R-4 (on © 96 in the appendix) summarizes OLO’s
analysis. The data show that: :

¢ MCPS made progress in narrowing the gaps on Algebra I completion by the end of
Grade 9 and Geometry completion by the end of Grade 10. In particular:

o Between 2001 and 2006, the gap in Algebra I completion by the end of Grade 9
decreased by 11-14% by race and ethnicity, and by 7-15% by service group status.
All subgroups made gains with Blacks, Latinos, and students receiving special
services achieving the greatest gains.

o Between 2004 and 2006, the gap in Geometry completion by the end of Grade 10
decreased by 6-7% by race and ethnicity, and by 0-11% by service group status. All
student subgroups made gains, with Latinos, students receiving FARMs, and Blacks
demonstrating the greatest gains.

(e) Progress in Narrowing Gaps in Suspensions, Graduation and Dropout Rates

OLO examined graduation and dropout data by race and ethnicity from 2002 to 2007, graduation
and dropout data by special education and FARMs status from 2003 to 2007, and suspension
data for all subgroups from 2000 to 2007. Table R-5 (on © 97) in the appendix summarizes
OLQO’s analysis. The data show that:

o MCPS narrowed the graduation gap by special education and FARMs status and the
dropout gap by special education status. More specifically, from 2003 to 2007:

o Graduation rates for regular education and non-FARMs receiving seniors declined
from 93% to 91% while rates for seniors with disabilities increased from 86% to 88%
and rates for seniors receiving FARMs increased from 88% to 89%. As a result, the
graduation gap by special education status declined by 5 points (70%) and the gap by
FARMs status declined by 3 points (60%);

o Dropout rates increased for all student groups from 1.8% to 2.7%, but more quickly
among students receiving FARMs (from 2.1% to 3.0%) and more slowly for students
with disabilities (from 2.5% to 2.7%). As a result, the dropout gap by special
education status diminished by 0.5 points (100%) and the gap by FARMSs receipt
increased by 0.3 points (179%).
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MCPS widened the graduation and dropout gap by race and ethnicity. From 2002-2007:

(o}

Graduation rates increased from 93% to 94% for White seniors but diminished from
89% to 87% for Blacks and from 86% to 80% for Latinos. As a result, the White-
Black gap in graduation rates increased by 2.4 points (54%) and the White-Latino gap
increased by 6.2 points (85%);

Dropout rates increased slightly from 1.4% to 1.5% for Whites, but more dramatically
from 2.3% to 3.6% for Blacks and from 3.2% to 5.3% for Latinos. As a result, the
White-Black gap in dropout rates increased by 1.1 points (122%) and the White-
Latino gap increased by 2.0 points (105%).

MCPS widened the gap in both elementary and secondary school suspensions by race,
ethnicity, and service group status.

Suspension rates for elementary White students increased from 0.5% to 0.6% from 2000 to
2007 compared to an increase of 2.3% to 2.9% for Black students and an increase of 0.6% to
1.4% tor Latino students. During this time frame, suspension rates increased from 0.8% to
1.3% of ali elementary MCPS students, but from 1.8% to 3.4% among students with
disabilities and from 1.7% to 2.5% among both English language learners and students
receiving FARMs. As a result, for out-of-school suspensions at the elementary level:

00000

The White-Black gap increased by 28%,

The White-Latino gap increased by 700%,

The All Student-Special Education gap increased by 110%,
The All Student-LEP gap increased by 33%, and

The All-Student-FARMSs gap increased by 33%.

Suspension rates for secondary White students decreased from 4.0% to 3.3% from 2000 to
2007 compared to an increase of 10.7% to 14.8% for Black students and an increase of 7.4%
to 9.5% for Latino students. During this time frame, suspension rates increased from 5.6% to
7.1% of all secondary MCPS students, but from 12.8% to 15.2% among students with
disabilities, from 5.5% to 8.4% of English language learners, and from 9.9% to 14.4% of
students receiving FARMs. As a result, for out-of-school suspensions at the secondary level:
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The White-Black gap increased by 72%,

The White-Latino gap increased by 82%),

The All Student-Special Education gap increased by 13%,
The All Student-LEP gap increased by 1400%, and

The All-Student-FARMSs gap increased by 70%.

2. Closing the Gap in Above Grade-Level Measures

This section presents trends in student performance to assess MCPS’ progress in closing the gap
among measures of above grade-level performance and advanced skills. The key findings that
follow summarize performance results by race, ethnicity, and service subgroups. The analyses
use the most recent data available, and reflect three- to five-years of data where available. The
section is organized into three subparts:
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o Subpart (a) summarizes the gaps in advanced math enrollment in Grade 6 and the gaps in
the completion of Algebra I by the end of Grade 8§ and Geometry by the end of Grade 9;
¢ Subpart (b) summarizes the gaps in participation on AP, PSAT and SAT; and
Subpart (¢) summarizes the gaps in performance on AP, PSAT and SAT.

Overall, OLO’s review of MCPS’ progress in closing the advanced skills achievement gap
demonstrates four sets of findings. First, MCPS increased the participation of all subgroups on
standardized assessments of advanced skills and narrowed the participation gaps on the PSAT,
and SAT. Second, MCPS narrowed the achievement gaps on qualifying AP scores. Third, for
several other advanced skill measures, the achievement gap widened or remained static. Fourth,
for a few above grade-level measures, the achievement gap narrowed between some subgroups
and widened among others. In sum, MCPS achieved less progress in closing gaps for the
measures of above grade-level performance than for measures of at-grade-level performance.

(a) Progress in Narrowing Gaps in Advanced Math Course Taking

OLO examined trends for three measures — enrollment in Advanced Math in Grades 6,
completion of Algebra I by the end of Grade 8, and completion of Geometry by the end of Grade
9 — to describe MCPS’ progress in narrowing the gap in advanced math course taking. Table R-6
(on © 98) in the appendix summarizes OLO’s analysis. The data show that:

MCPS lost ground in narrowing the gap in Advanced Math enroliment in Grade 6 by
race, ethnicity, and service group status. Between 2001 and 2006, the percentage of all

Grade 6 students completing Math 7 or higher increased for all subgroups with the highest
performing subgroups making the greatest gains. As a result:

o The White-Black gap increased by 15%;
o The White-Latino gap increased by 19%, and
o The gap between all students and service group students increased by 10-22%.

MCPS made mixed progress in closing the achievement gap for Algebra I completion
by the end of Grade 8. Between 2001 and 2006, every subgroup made gains on this
measure with Whites and Latinos achieving the greatest gains. As aresult:

o The White-Black gap increased by 13%;

o The White-Latino gap decreased by 3%;

o The gaps between all students and students with disabilities, and between all students
and English language learners increased by 8-13%; and

o The gap between all students and students receiving FARMs remained unchanged.

The gaps for Geometry completion by the end of Grade'9 remained static. Between
2004 and 2006, every subgroup experienced no change, a slight decline, or a slight increase
in Geometry completion rates by the end of Grade 9. As a result, the Geometry completion
by the end of Grade 9 gap remained unchanged by race and ethnicity; decreased by 3-6% for
students with disabilities and English language learners compared to all students; and
increased by 4% for students receiving FARMSs compared to all students.
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(b) Progress in Narrowing Gaps in Participation on Standardized Assessments of
Advanced Skills

OLO examined three MCPS measures of student participation on standardized assessments of
advanced skills: the PSAT, the SAT, and Advanced Placement (AP). These data were available
for three separate periods: from 2003 to 2007 for the PSAT, from 2001 to 2006 for the SAT, and
from 2002 to 2006 for AP. Table R-7 (on © 99) in the appendix summarizes OLO’s analysis of
this data. The data demonstrate that:

¢  MCPS reduced the PSAT participation gap. From 2003-2007, MCPS increased PSAT
participation rates across all groups with Blacks, Latinos, and students receiving special
services making the greatest gains. As a result, the gap by race and ethnicity diminished by
34-44% and the gap by service group status diminished by 33-34%,

e MCPS narrowed the SAT participation gap. Between 2001 and 2006, MCPS increased
SAT participation among all seniors with low performing student subgroups making the
greatest gains. As a result, MCPS narrowed the SAT participation gap by race and ethnicity
by 12-25% and the gap by service group status by 9-13%.

¢ MCPS achieved mixed progress in narrowing the AP participation gap among high
school graduates. Between 2002 and 2006, MCPS increased enrollment in AP courses
across all groups of graduates with Latinos, Asians, English language learners, students
receiving FARMSs, and Whites making the greatest gains. As a result, MCPS reduced the gap
between most high- and low-performing student groups by 8-19% but increased the White-
Black gap by 5% and the gap between all students and students with disabilities by 13%.

(c) Progress in Narrowing Gaps in Performance on Standardized Assessments of
Advanced Skills

OLO examined three MCPS measures of student performance on standardized assessments of
advanced skills: the PSAT, the SAT and Advanced Placement. In particular, OLO considered:

e The percent of students by subgroup earning PSAT verbal, math, and writing scores that
demonstrate AP/honors potential; _

e The percent of SAT examiners earning combined verbal and math scores of 1,100 or
above; and ‘

» The percent of AP exam takers earning one or more AP scores of 3 or higher.

“These data were available for three separate periods: from 2001 to 2005 for the SAT, from 2002
to 2006 for AP, and from 2003 to 2007 for the PSAT. Table R-8 (beginning on © 100) in the
appendix summarizes OLO’s analysis of this data. The data show that: '

e MCPS achieved mixed progress in narrowing the PSAT performance gap. The
percentage of students achieving PSAT scores that demonstrate honors/AP potential declined
between 2003 and 2007. However, the subgroups that saw the largest declines varied by test
section such that most gaps decreased while some others widened.
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For the verbal part, Whites and students with disabilities saw the largest declines. As a
result, MCPS narrowed the gap between high- and low-performing subgroups for this
component of the PSAT as:

o The White-Black and White-Latino gaps decreased by 9%; and
o The gaps between all students and service group students decreased by 5-11%.

For math, Whites, students with disabilities, and students receiving FARMs saw the largest
declines. As a result, MCPS also narrowed the gap by race, ethnicity, and service group for
this component of the PSAT as:

o The White-Black gap decreased by 5%;

© The White-Latino gap decreased by 7%;

o The gaps between all students and students with disabilities, and all students and
students receiving FARMs decreased by 1-2%; and

o The gap between all students and English language learners decreased by 17%.

In writing, the largest declines occurred for Blacks, students receiving FARMs, and Latinos.
As a result MCPS lost ground with this component of the PSAT as:

o The White-Black gap increased by 5%;

o The White-Latino gap increased by 3%;

o The gaps between all students and English language learners, and between all
students and students with disabilities decreased by 8-9%; and

o The gap between all students and students receiving FARMs decreased by 2%.

e MCPS narrowed the AP performance gap. While the percent of MCPS exam takers who
earned one or more qualifying AP scores declined slightly among all students between the
Classes of 2002 and 2006, it increased among English language learners, students receiving
FARMSs, Latinos, and Blacks. As a result:

The White-Black gap diminished by 7%,

The White-Latino gap declined by 44%;

The gap between all students and students with disabilities decreased by 19%;

The gap between all students and students receiving FARMSs diminished by 40%; and
The gap between all students and English language learners changed by 169%.!
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e  MCPS lost ground in narrowing the SAT performance gap. Nearly every student
subgroup increased their percentage of students earning combined verbal and math SAT
scores of 1,100 or higher between the Classes of 2001 and 2005. However, the highest
performing subgroups made the greatest gains in meeting this benchmark. As a result:

o The White-Black gap increased by 4%;
¢ The White-Latino gap increased by 13%;

' This occurred because English language learners taking AP exams became more likely than MCPS examiners
overall to earn one or more qualifying AP scores from 2002 to 2006.
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o The gaps between all students and English language learners, and between all
students and students receiving FARMs increased by 2-6%; and
o The gap between all students and students with disabilities increased by 15%.

3. Closing the Gaps in Gifted and Special Education Identification and Placement

This section describes trends in the identification of students as gifted and disabled, and the
placement of students with disabilities in inclusive settings to assess MCPS’ progress in closing
the identification and placement gaps on these measures. The key findings below summarize
absolute changes in these gaps by subgroups with available data.

This section is organized into two subparts:

e Subpart (a) examines changes in gifted identification rates based on MCPS’ Grade 2
Global Assessment by race, ethnicity, and service group status; and

* Subpart (b) describes both changes in disability classification rates overall and among
learning disability, emotional disturbance and mental retardation classifications by race
and ethnicity as well as changes in LRE A placement rates by race and ethnicity.

Overall, MCPS achieved significant progress in narrowing the LRE A placement gap by race and
ethnicity, achieved mixed progress in narrowing the gifted identification gap by subgroups, and
lost ground in narrowing the special education identification gap by race and ethnicity among the
disability categories reviewed.

(a) Progress in Narrowing Gaps in Gifted Identification

- OLO examined MCPS data from the Grade 2 Global Screening from 2004 to 2007 to analyze
MCPS’ progress in narrowing the gifted identification gap. Tabie R-9 (located on © 102) in the
appendix summarizes OLO’s analysis. The data show that:

e MCPS achieved mixed progress in narrowing the gap by race, ethnicity, and service
group status in gifted identification. Between 2004 and 2007, the percentage of MCPS
students overall identified as gifted declined with students with disabilities, Latinos and
Whites experiencing the greatest declines in identification rates. As a result:

o The White-Black gap narrowed by 14% compared to the White-Latino gap increasing
by 3%; and

o The All Student-FARMSs and All Student-LEP gaps increased by 1% compared to the
All Student-Special Education gap increasing by 14%,

(b) Progress in Narrowing Gaps in Disability Identification and Placement

OLO examined special education identification and placement data reported by- MCPS and
MSDE from 2003 to 2006 to analyze MCPS® progress in narrowing gaps by race and ethnicity in
disability identification and placement. Table R-9 (located on © 102 in the appendix)
summarizes OLO’s analysis. The data show that from 2003 to 2006:

OLO Report 2008-2, Chapter V 43 January 22, 2008



Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

B.

MCPS narrowed the gap in Least Restrictive Environment Placement A (LRE A)
placements among students with disabilities by race and ethnicity. The percent of MCPS
students with disabilities served in LRE A placements grew from 44% to 57%, with Black
and Latinos making the greatest gains. The percent of White students with disabilities in
LRE A placements increased from 53% to 65% compared to increases of 32% to 46% among
Black students with disabilities, and 36% to 56% for Latino peers. As a result the White-
Black gap in LRE A placements declined by 12% and the White-Latino gap declined by
46%.

MCPS lost ground in narrowing the overall gap in disability classification by race and
ethnicity. The percent of White students identified as having a disability declined from .
12.8% to 11.6% while disability classification increased from 15.3% to 15.7% for Blacks and
from 12.6% to 13.3% for Latinos. As a result, the White-Black gap in disability
classification increased by 58%. Moreover, because Latinos became more likely than Whites
to be classified as having a disability during this time frame, the White-Latino gap increased
by more than 1000%.

MCPS lost ground in narrowing learning disability gap by race and ethnicity. The
percent of Whites identified as having a learning disability declined from 4.1% to 3.4% but
declined by less from 6.1% to 6.0% of Blacks and increased slightly among Latinos from
6.0% to 6.1%. As aresult, the White-Black gap in learning disability classification increased
by 31% and the White-Latino gap on this measure increased by 44%.

MCPS lost ground in narrowing the emotional disturbance gap between White and
Black students. Rates of emotional disturbance classification declined among White -
students from 0.9% to 0.7% and declined less so for Latinos from 0.5% to 0.4% but increased
from 1.3% to 1.4% for Blacks. As a result, the White-Black gap in emotional disturbance
classification increased by 74% and the White-Latino gap increased by 41%. However,
Latinos remain less likely than Whites to be classified as having an emotional disability.

MCPS lost ground in narrowing the mental retardation gap by race and ethnicity.
Rates of mental retardation classification increased among all subgroups with Blacks and
Latinos experiencing the greatest gains. In particular, mental retardation classification
increased from 0.25% to 0.30% for Whites compared to an increase of 0.71% to 0.82% for
Blacks and 0.35% to 0.43% for Latinos. As a result, the White-Black gap in mental
retardation classification increased by 14% and the White-Latino gap on this measure
increased by 25%.

Progress in Narrowing the Achievement Gap by Race and Ethnicity

Part B describes trends in the relative performance of student subgroups by race and ethnicity by
ranking changes in ratios of student performance over the last three- to seven-years. This part’s
analysis of changes in performance ratios identifies those measures where MCPS made the most
(and least) progress improving the likelihood that the performance of a particular subgroup (e.g.,
Blacks or Latino students) matches the performance of the comparison subgroup (e.g., White
students).
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This part is organized as follows:

e Section 1 summarizes combined changes for subgroups to identify those measures where
MCPS made the most progress, achieved mixed progress, and lost ground at improving
the performance of Black and Latino students relative to White students.

* Section 2 identifies the specific measures where the performance of Black students
relative to White students substantially increased or lost ground.

e Section 3 identifies the specific measures where the performance of Latino students
relative to White students substantially increased or lost ground.

1. Summary of Progress in Narrowing the Achievement Gap by Race and Ethnicity

This section describes MCPS’ progress in narrowing the achievement gap by race and ethnicity

overall by analyzing changes in student performance ratios. This report uses performance ratios
to describe the likelihood that Black and Latino students achieved the same level of performance
as White students. This section analyzes and ranks changes in student performance ratios using’
three- to seven-years worth of trend data. :

Table R-10 (beginning on © 104 in the appendix) describes the results of OLO’s analysis. Those
measures where MCPS made the most progress improving the performance of Black and Latino
students relative to White students are at the top of the list, and those measures where MCPS lost
ground because the performance of Black and Latino students relative to White students
diminished are at the bottom of the list. Observations based on OLO’s analysis follow.

o  MCPS made the most progress in improving the performance of Black and Latino
students relative to White students for five measures:

Grade 3 Reading Maryland School Assessment (MSA);

o
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Grade 5 Math MSA;
Grade 8 Math MSA;

Government High School Assessment (HSA); and

AP Participation among Graduates.

For these five measures, the ratio of Black and Latino student performance to White student
performance increased by 7-32 points (19-67%). For example, relative to Whites, Black
students increased their likelihood of passing the Grade 3 Reading MSA from 58% to 78%
between 2003 and 2007 and Latinos increased their likelihood from 48% to 80%.

o  MCPS achieved intermediate progress in improving the performance of Black and
Latino students relative to White students for 11 additional measures:

o TerraNova Comprehensive Test o Grade 3 Math MSA,;
of Basic Skills in Grade 2; o Grade 5 Reading MSA;
o Algebra HSA; o Grade 8 Reading MSA;
o English Il HSA; o SAT Participation; and
o Advanced Math in Grade 6; o Algebra | Completion by the end
o LRE A Placement; of Grade 9
o Grade 1 Reading Benchmarks;
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For this range of measures, on average, MCPS improved the likelihood that Black and Latino
students’ performance would be comparable to White students who met these benchmarks by
7-19 points (12-38%) over a five-year time frame. For example, relative to Whites, Black
students increased their likelihood of completing Algebra I by the end of 9" grade from 59%
to 66% between 2001 and 2006, and Latinos increased their likelihood from 52% to 61%.

* MCPS achieved modest progress in improving the performance of Black and. Latino
students relative to White students for five additional measures:

PSAT Participation;

Biology HSA,;

Kindergarten Reading Benchmarks;

Geometry Completion by the end of Grade 10; and
Algebra I Completion by the end of Grade 9.

00O0O0O0O

For these measures, on average, MCPS increased the likelihood of Black and Latino students
performing at levels comparable to White students who met these benchmarks by a range of
2-10 points (5-20%) over a five-year time frame. For example, relative to Whites, Black
students increased their likelihood of reaching proficiency on the Biology HSA from 62% to
67% between 2002 and 2007, and Latinos increased their likelihood from 58% to 68%.

* MCPS achieved mixed progress in improving the performance of Black and Latino
students relative to White students for Algebra I completion by the end of Grade 8,
School Readiness and Gifted Identification.

Relative to White students, MCPS increased the likelihood of Latinos completing Algebra I
by the end of Grade 8 by 11 points (38%) compared to only a 2 point (4%) increase in
likelihood among Black students. For school readiness and gifted identification, MCPS
increased the likelihood of one subgroup (i.e., school readiness for Latinos and gifted
identification for Blacks) while decreasing the likelihood of the other subgroup (i.e., gifted
identification for Latinos and school readiness for Blacks). -

e  MCPS achieved no progress in improving the performance of Black and Latino
students relative to their White peers for completing Geometry by the end of Grade 9
or earning PSAT verbal scores of 44 or higher than demonstrate AP/honors potential

e  MCPS lost ground at improving the Black and Latino students relative to White
students for ten performance measures:

PSAT Writing Scores > 43;

Graduation rate;
Elementary suspensions; Emotional disturbance;
Mental retardation; Learning disability;

PSAT Math Scores > 45;
Any Disability classification;

Dropout rates; and
Secondary suspensions.
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On average, the likelihood of Black and Latino students achieving the graduation, PSAT
Math and PSAT Writing benchmarks compared to White students decreased by 3-21% (2-9
points) over a five year time frame. For the measures of rates of any disability classification,
learning disabilities, mental retardation, emotional disturbance, dropout, and suspensions, the
likelihood of Black and Latino students experiencing these outcomes compared to prevalence
rates for White students increased by 7-94% (8-151 points).

2. Gains and Loses in Narrowing the White-Black Achievement Gap

This section describes MCPS progress in narrowing the achievement gap between White and
Black student by analyzing changes in performance ratios. This section analyzes and ranks
changes in student performance ratios using three- to seven-years worth of trend data based on
data reported in Table R-10 (beginning on © 103 in the appendix). Observations based on
OLO’s analysis follow. '

MCPS made the most progress in improving the performance of Black students relative
to Whites for six measures of student performance. Overall, the likelihood of Black
students experiencing these desired outcomes relative to White students increased by a range
of 7-22 points (20-42%) over a five- to six- year period. Relative to White students, on the:

o Grade 5 Math MSA - Black students’ likelihood of achieving proficiency on this
assessment improved from 52%-to 74% from 2003-2007;

o Grade 8 Math MSA - Black students’ likelihood of achieving proficiency on this
assessment improved from 39% to 51% from 2003-2007;

o Grade 3 Reading MSA - Black students’ likelihood of achieving proficiency on this
assessment improved from 58% to 78% from 2003-2007;

o TerraNova CTBS Battery Index - Black students’ likelihood of exceeding the 50"
percentile on this exam improved from 59% to 73% from 2001-2005;

o AP Participation among Graduates - Black graduates’ likelihood of participating in at
least one AP course improved from 35% to 42% from 2002-2006; and

o Government HSA among All Test Takers - Black students’ likelihood of achieving
proficiency on this assessment improved from 66% to 79% from 2002-2007.

MCPS lost the most ground in improving the performance of Black students relative to
Whites for rates of suspension, drop out, and two types of disability classification.
Overall, the likelihood of Black students experiencing these disproportionate outcomes
relative to White students increased by a range of 45-151 points (33-56%) over a four- to
seven-year period. More specifically, relative to the performance of White students, for:

o Secondary school suspensions - Black students’ likelihood of being suspended from
secondary school increased from 268% to 419% from 2000-2007;

o Dropout rate - Black high school students® likelihood of dropping out increased from

- 168% to 233% from 2002-2007; ,

o Learning disability classification - Black students’ likelihood of being classified with
a learning disability increased from 132% to 177% from 2003-2006; and

o Emotional disturbance classification - Black students’ likelihood of being classified
with an emotional disturbance increased from 150% to 200% from 2003-2006.
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3. Gains and Losses in Closing the White-Latino Achievement Gap

This section describes in rank order the performance measures where MCPS made the most and
least progress in increasing the performance of Latino students relative to White students. This
section analyzes and ranks changes in student performance ratios using three- to seven-years
worth of trend data based on data reported in Table R-10 (beginning © 103 in the appendix).

Overall, the results of OLO’s analysis demonstrate that Latino students made greater gains on
more measures of student performance relative to White students than made by Black students as
a subgroup. Specific observations based on OLO’s analysis follow.

e MCPS made the greatest gains in improving the performance of Latino students
relative to Whites students for 13 measures of student performance. Overall, MCPS
improved the likelihood of Latino students reaching these benchmarks relative to White
students by a range of 14-32 points (20-67%) over a four- to six-year time frame.
Specifically, relative to the performance of White students, on the:

o Grade 3 Reading MSA - Latino students’ likelihood of achieving proficiency on this
assessment improved from 48% to 80% from 2003-2007;

o Grade 8 Math MSA - Latino students’ likelihood of achieving proficiency on this
assessment improved from 40% to 55% from 2003-2007;

o Government HSA among All Test Takers - Latino students’ likelihood of achieving
proficiency on this assessment improved from 59% to 81% from 2002-2007;

o Algebra HSA among All Test Takers - Latino students’ likelihood of achieving
proficiency on this assessment improved from 52% to 71% from 2002-2007;

o Algebra I Completion in Grade 8 - Latino 8 graders’ likelihood of completing
Algebra improved from 30% to 41% from 2001-2006;

o Grade 5 Math MSA - Latino students’ likelihood of achieving proficiency on this
assessment improved from 58% to 79% from 2003-2007;

o AP Participation among Graduates - Latinos’ likelihood of participating in at least
one AP course increased from 47% to 64% from 2002-2006;

o TerraNova CTBS Battery Index - Latino students’ likelihood of exceeding the 50
percentile on this assessment improved from 54% to 72% from 2001-2005;

o Grade 1 Reading Benchmarks - Latino students’ likelihood of reaching this
benchmark improved from 60% to 78% from 2002-2007;

o LRE A Placement - Latino students with disabilities’ likelihood of being served in
inclusive placements improved from 68% to 86% from 2003-2006;

o Grade 3 Math MSA - Latino students’ likelihood of achieving proficiency on this
assessment improved from 64% to 79% from 2003-2007;

o Grade 5 Reading MSA - Latino students’ likelihood of achieving proficiency on this
assessment improved from 60% to 75% from 2003-2007; and

o Kindergarten Reading Benchmarks - Latino kindergarteners’ likelihood of reaching
this benchmark improved from 75% to 90% from 2002-2007.
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o MCPS lost the most ground in improving the performance of Latino students relative to
Whites for four measures of student performance. Overall, the likelihood of Latino
students experiencing these outcomes relative to White students increased by a range of 52-
113 points (41-94%) over a four- to seven-year time frame. Specifically, relative to the
performance of White students, for:

o LElementary school suspensions - Latino students’ likelihood of elementary school
suspension increased from 120% to 233% from 2000-2007;

o Secondary school suspensions - Latino students’ likelihood of being suspended from
secondary school increased from 185% to 288% from 2000-2007;

o Dropout rate - Latino high school students’ likelihood of dropping out increased from
236% to 347% from 2002-2007; and

o Learning disability classification - Latino students” likelihood of being classified with
a learning disability increased from 127% to 179% from 2003-2006.

C. Progress in Narrowing the Achievement Gap by Service Group Status

Part C describes trends in the relative performance of student subgroups by service group status
by ranking changes in ratios of student performance over the last three- to seven-years. This
part’s analysis of changes in performance ratios identifies those measures where MCPS made the
most (and least) progress improving the likelihood that the performance of a particular service
subgroup (e.g., students with disabilities) matches the performance of their comparison subgroup
(e.g., regular education students or all students).

This part is organized as follows:

s Section 1 identifies those measures where MCPS either increased or diminished the
performance of service subgroups (i.e., students with disabilities, English language
learners, and students receiving FARMS) relative to non-service or all students.

e Section 2 identifies the measures where the performance of students with disabilities

relative to all students or students in regular education substantially increased or declined
over the last three- to six-years. '

e Section 3 identifies the measures where the performance of English language learners
relative to all students or English proficient students substantially increased or declined
over the last three- to seven-years.

e Section 4 identifies the measures where the performance of students receiving FARMs
relative to all students or students not receiving FARMSs substantially increased or
declined over the last three- to seven-years.
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1. Summary of Progress in Narrowing the Achievement Gap by Service Group Status

This section describes MCPS progress in narrowing the achievement gap by service group status
by analyzing changes in student performance ratios. Performance ratios reviewed in this section
describe the likelihood that students with disabilities, English language learners, and students
receiving FARMs achieved the same level of performance as non-service group students or all
students. This section analyzes and ranks changes in student performance ratios using three- to
seven-years worth of trend data.

Table R-11 (beginning on © 107 in the appendix) describes the results of OLO’s analysis. Those
measures where MCPS made the most progress improving the performance of students with
disabilities relative to all students or students not receiving special services are at the top of the
list, and those measures where MCPS lost ground are at the bottom. Key findings based on
OLO’s analysis follow.

® MCPS achieved the greatest gains in improving the performance of service subgroups
relative to all students/non-service subgroups for eight performance measures:

Grade 3 Reading Maryland School Assessment (MSA);
Grade 5 Math MSA;

Government High School Assessment (HSA);

AP Participation among Graduates;

Grade 5 Reading MSA;

TerraNova Comprehensive Test of Basic Skills;
Kindergarten Reading Benchmarks; and

Algebra HSA.
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On average, the likelihood of students in the service groups (i.e., students with disabilities,
English language learners, and students receiving FARMSs) meeting these benchmarks
compated to the performance of all students and students not receiving special services
increased by 6-51 points (16-193%) over a five-year time frame.

o MCPS achieved intermediate progress in improving the performance of service
subgroups relative to all students/non-service subgroups for another seven performance
measures:

Grade 8 Math MSA;

Grade 3 Math MSA;

Algebra I Completion by Grade 9;

PSAT participation;

SAT participation;

Advanced Math Enrollment in Grade 6; and
Algebra I Completion by Grade 8.
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On average, the likelihood of service subgroups achieving these benchmarks compared to the
performance of all students and non-service subgroups increased by 1-19 points (5-34%)
over a five-year time frame.
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e MCPS achieved modest progress in improving the performance of service subgroups
relative to all students/non-service subgroups for three measures:

o AP Qualifying Scores; '
o Geometry Completion by the end of Grade 10; and
o Graduation rate (by special education and FARMs status).

On average, the likelihood of service subgroups achieving these benchmarks compared to the
performance of all students and non-service subgroups increased by 1-10 points (2-13%)
over a five-year time frame.

¢ MCPS achieved mixed progress in improving the performance of service subgroups
relative to all students/non-service subgroups for five measures. Over a five- to seven-
year time period, relative to the performance of all students:

o Dropout Rates - The likelihood of high school students with disabilities dropping out
' diminished by 22% (28 points) compared to a 7% (8 point) increase for students
receiving FARMs;

o (ifted Identification - The likelihood of students receiving FARMs and English
language learners identified as gifted in Grade 2 increased by 4-9% (2-4 points) .
compared to a 19% (11 points) decrease for students with disabilities;

o SAT Scores of 1,100 or higher - The likelihood of students receiving FARMs and
English language learners meeting this benchmark increased by 4-8% (1 point)
compared to a 12% (6 points) decrease for students with disabilities;

o Elementary Suspensions - The likelihood of students receiving FARMs and English
language learners experiencing this outcome diminished by 10% (20 points)

- compared to a 16% (37 point) increase for students with disabilities; and

o Geometry Completion by the end of Grade 9 - The likelihood of English language
learners and students with disabilities meeting this benchmark increased by 5-21% (1-
3 points) compared to a 11% (4 point) decrease for students with receiving FARMs.

e MCPS lost ground in improving the performance of service subgroups relative to all
students/non-service subgroups for secondary school suspensions and PSAT verbal,
math and writing scores that demonstrate AP/honors potential. More specifically,
relative to the performance of all students, students receiving special services became 13-
21% (15-20 points) more likely to be suspended from secondary school from 2000-2007 and
3-31% (1-11 points) less likely to earn PSAT verbal , math or writing scores that demonstrate
AP/honors potential from 2003-2007.
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2. Gains and Losses in Closing the Achievement Gap by Special Education Status

This section describes MCPS’ progress in narrowing the achievement gap by special education
status by analyzing changes in performance ratios. Depending on data availability, this section
analyzes and ranks changes in student performance ratios by comparing students with disabilities
to regular education students or comparing students with disabilities to all students. OLO’s
analysis based on three- to seven-years of trend data is reported in Table R-11 (beginning on ©
107 in the appendix). Observations based on OLO’s analysis follow.

e MCPS achieved the greatest gains in improving the performance of students with
disabilities relative to all students or regular education students for ten measures.
Overall, MCPS improved the likelihood of students with disabilities reaching these ten
benchmarks relative to all or regular education students by a range of 5-33 points (21-99%)
over a five- to six-year time frame. More specifically, relative to the performance of regular
education or all students:

O

School Readiness - Kindergarten students with disabilities increased their full
readiness for school from 33% to 66% from 2003-2007;

Grade 3 Reading MSA - Students with disabilities increased their likelihood of
achieving proficiency on this assessment from 43% to 75% from 2003-2007;

Grade 5 Math MSA - Students with disabilities increased their likelihood of achieving
proficiency on this assessment from 42% to 64% from 2003-2007;

Government HSA among All Test Takers - Students with disabilities increased their
likelihood of achieving proficiency on this assessment from 49% to 68% from 2002-
2007,

English Il HSA - Students with disabilities increased their likelihood of achieving
proficiency on this assessment from 39% to 53% from 2005-2007;

Grade 8 Math MSA - Students with disabilities increased their likelihood of achieving
proficiency on this assessment from 33% to 45% from 2002-2007;

Biology HSA among All Test Takers - Students with disabilities increased their
likelihood of achieving proficiency on this assessment from 46% to 61% from 2002-
2007,

TerraNova CTBS Battery Index - Grade 2 students with disabilities increased their
likelihood of exceeding the 50 percentile on this exam from 61% to 77% from 2001-
2005; '

High School Dropout - Students with disabilitics diminished their likelihood of
dropping out of high school from 128% to 100%? from 2003-2007; and

AP Participation among Graduates - Graduates with disabilities increased their
likelihood of participating in at least one AP course from 27% to 32% from 2002-
2006.

? Meaning that in 2007, students with disabilities were as likely as regular education students to dropout of high

school.
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o For five measures, MCPS lost ground in improving the performance of students with
disabilities relative to all students or regular education students. More specifically,
relative to all students:

o Qifted identification - The likelihood of students with disabilities being identified as
gifted declined by 19% (11 points) from 57% to 46% from 2004-2006;

o PSAT verbal scores of 44 or Higher - The likelihood of students with disabilities
earning PSAT verbal scores that demonstrate AP/honors material declined by 18% (6
points) from 32% to 26% from 2003-2007;

o PSAT Math Scores of 45 or Higher - The likelihood of students with disabilities
earning PSAT math scores that demonstrate AP/honors material declined by 32% (11
points) from 34% to 24% from 2003-2007;

o SAT Scores of 1.100 or above - The likelihood of students with disabilities earning
combined SAT verbal and math scores of 1,100 or above diminished by 12% (6
points) from 49% to 43% from 2000-2007; and

o Elementary Suspensions - The likelihood of elementary students with disabilities
being suspended increased by 16% (37 points) from 225% to 262% from 2000-2007.

3. Gains in Closing the Achievement Gap by English Language Proficiency

This section describes MCPS progress in narrowing the achievement gap by English language
proficiency by analyzing changes in performance ratios. Depending on data availability, this
section analyzes and ranks changes in student performance ratios by comparing English language
learners to English proficient students or by comparing English language learners to all students,
OLO’s analysis based on three- to seven-years of trend data is reported in Table R-11 (beginning
- on © 107 in the appendix). Observations based on OLO’s analysis follow.

o MCPS’ achieved the greatest gains in increasing the performance of English language
learners relative to all students or English proficient students for 13 measures of
student performance. Overall, the likelihood of English language learners reaching these
13 benchmarks relative to English proficient and all students increased by 3-51 points (21-
193%) over a three- to five-year time frame. More specifically, relative to the performance
of English proficient or all students: ‘

o Grade 3 Reading MSA - English language learners increased their likelihood of
achieving proficiency on this assessment from 26% to 77% from 2003-2007;

o Kindergarten Reading Benchmarks - Limited English proficient kindergarteners
increased their likelihood of reaching this benchmark from 48% to 95% from 2002-
2007, '

o Government HSA among All Test Takers - English language learners increased their
likelihood of achieving proficiency on this assessment from 35% to 67% from 2002-
2007.

o Algebra HSA among All Test Takers - English language learners increased their
likelihood of achieving proficiency on this assessment from 36% to 66% from 2002-
2007.
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AP Participation among Graduates — Graduates with limited English proficiency
increased their likelihood of participating in at least one AP course from 25% to 43%
from 2002-2006; .

Grade 5 Reading MSA - English language learners increased their likelihood of
achieving proficiency on this assessment from 35% to 59% from 2003-2007,

Grade 8 Reading MSA - English language learners increased their likelihood of
achieving proficiency on this assessment from 22% to 35% from 2003-2007;
Biology HSA among All Test Takers - English language learners increased their
likelihood of achieving proficiency on this assessment from 41% to 61% from 2002-
2007;

Grade 1 Reading Benchmarks - Limited English proficient 1% graders increased their
likelihood of reaching this benchmark from 57% to 79% from 2002-2007;

Grade 5 Math MSA - English language learners increased their likelihood of
achieving proficiency on this assessment from 52% to 69% from 2003-2007;

Grade 3 Math MSA - English language learners increased their likelihood of
achieving proficiency on this assessment from 57% to 75% from 2003-2007;
TerraNova CTBS Battery Index - English language learners increased their likelihood
of exceeding the 50" percentile on this assessment from 53% to 66% from 2001-
2005; and

Geometry Completion by the end of Grade 9 - English language learners increased
their likelihood of meeting this benchmark from 14% to 17% from 2004-2006.

¢ For one measure, MCPS lost ground in improving the performance of English language
learners relative to all students - secondary suspensions. Relative to all students, the
likelihood of English language learners being suspended from secondary school increased by
20 points (21%) from 98% to 118% from 2000-2007.

4. Gains and Losses in Closing the Achievement Gap by FARMs Status

This section describes MCPS progress in narrowing the achievement gap by FARMs status by
analyzing changes in performance ratios. Depending on data availability, this section analyzes
and ranks changes in student performance ratios by comparing students receiving FARMs to
students not receiving FARMs or by comparing students who receiving FARM:s to all students.
OLO’s analysis based on three- to seven-years of trend data is reported in Table R-11 (beginning
on ©107 in the appendix). Observations based on OLO’s analysis follow.

¢  MCPS’ achieved the greatest gains in increasing the performance of students receiving
FARMSs relative to all students or students not receiving FARMs for 13 measures of
student performance. Overall, MCPS increased the likelihood of students receiving
FARMSs reaching these benchmarks relative to the performance of all students or students not
receiving FARMSs by 9-29 points (23-61%) over a four- to five-year time frame. More
specifically, relative to the performance of all students/students not receiving FARMs:

o

o

Grade 3 Reading MSA - Students receiving FARMs increased their likelihood of
achieving proficiency on this assessment from 48% to 77% from 2003-2007;
Grade 5 Math MSA - Students receiving FARMs increased their likelihood of
achieving proficiency on this assessment from 53% to 75% from 2003-2007;
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o

AP Participation among Graduates - Graduates receiving FARMs increased their
likelihood of participating in at least one AP course from 44% to 59% from 2002-
2006; '

Grade 8 Math MSA - Students receiving FARMs increased their likelihood of
achieving proficiency on this assessment from 38% to 51% from 2003-2007;
Advanced Math Enrollment in Grade 6 - Students receiving FARMs increased their
likelihood of enrolling in an advanced math course in Grade 6 from 30% to 39% from
2001-2006;

Grade | Reading Benchmark - Students receiving FARMs increased their likelihood
of meeting this benchmark from 65% to 84% from 2002-2007; '
Government HSA among All Test Takers - Students receiving FARMs increased
their likelihood of achieving proficiency on this assessment from 63% to 81% from
2002-2007,

Grade 5 Reading MSA -Students receiving FARMs increased their likelihood of
achieving proficiency on this assessment from 56% to 72% from 2003-2007;
Algebra HSA among All Test Takers - Students receiving FARMS increased their
likelihood of achieving proficiency on this assessment from 58% to 74% from 2002-
2007, .

‘Kindergarten Reading Benchmark - Students receiving FARMs increased their

likelihood of meeting this benchmark from 75% to 94% from 2002-2007;

TerraNova CTBS Battery Index - Students receiving FARMs increased their
likelihood of exceeding the 50" percentile on this assessment from 61% to 77% from
2001-2005;

Algebra [ Completion by the end of Grade 8 - Students receiving FARMs increased
their likelihood of completing Algebra I by the end of Grade 8 from 35% to 44%
from 2001-2006; and

Grade 3 Math MSA - Students receiving FARMs increased their likelihood of
achieving proficiency on this assessment from 61% to 75% from 2003-2007.

For two measures, MCPS lost ground in improving the performance of students
receiving FARMS relative to all students/students not receiving FARMs: PSAT math
scores of 45 or higher and Geometry completion by the end of Grade 9. Overall,
students receiving FARMs decreased their likelihood of earning PSAT math scores of 45 that
demonstrate AP/honors potential by 19% (8 points) from 44% to 36% from 2003-2007; and
students receiving FARMs decreased their likelihood of completing Geometry by the end of
Grade 9 by 11% (4 points) from 36% to 32% from 2004-2006.
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Chapter VI: Summary of Findings

The “achievement gap” refers to disparities in educational performance among different
student groups. National achievement gap studies typically report differences between high-
performing student groups (e.g., Whites, Asians, and high-income students) and low-performing
student groups (e.g., Blacks, Latinos, and low-income students). Some achievement gap studies
also compare differences by students’ disability status and English language proficiency.

This Office of Legislative Oversight report tracks dit’ferénces betwéen high- and low-performing
MCPS students by race, ethnicity, and service group membership [i.e., special education, limited
English proficiency (LEP), and receipt of free and reduced price meals (FARMs)].

Federal and state legislation enacted in 2002 requires school districts to close the achievement
gap on standardized reading and mathematics tests by the 2013-2014 school year. In recent
years, the Council’s budget worksessions with Montgomery County Public Schools (MCPS)
have included discussion of funding requests aimed at narrowing the achievement gap in MCPS.

The achievement gaps experienced by MCPS are a local reflection of a national challenge.
Both the achievement gap by race and ethnicity, and the gap between low-income and affluent
students are long-standing, national challenges. These gaps show up on almost every measure of
student performance ranging from drop-out rates to enrollment in college prep courses, to rates
of being identified as disabled or gifted, to obtaining college degrees.

The achievement gap has narrowed for some age groups over the last 30 years; however, the
point spread remains large. For example, student performance data reported by the National
Assessment of Educational Progress shows, on average, a Black senior in high school
demonstrates the same math proficiency as a White 8" grader."

Closing the achievement gap reflects a belief among policymakers that all children can
reach proficiency and, with enough effort, public schools can close the gaps. School systems
across the country face challenges in their efforts to close the achievement gap. At minimum,
these challenges include how to:

Close the achievement gap without limiting what top students learn;

Close the gap without setting the bar so low that everyone can pass it;

Close the achievement gap without pushing out students most at risk of failure;

Reflect on and address the role of schools in contributing to the achievement gap; and
Address culturally sensitive issues without reinforcing stereotypes that some students can
learn while others cannot. ‘ '

' The County Council requested the Office of Legislative Oversight (OLO) compile this report on
the achievement gap in order to:

e Further the Council’s understanding of the achievement gap in MCPS; and
o Enhance the Council’s review and oversight of future MCPS budget requests targeted at
closing the achievement gap.

' NAEP 2004 Trends in Academic Progress, National Centertfor Education Statistics
OLO Report 2008-2, Chapter VI 56 January 22, 2008




Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Specifically, the Council asked OLO to prepare a report that:

o Explains the different ways the term “achievement gap” is defined and used;

o Describes federal and state laws that include mandates related to closing the achievement
gap; and -

¢ Summarizes student performance data that documents the magnitude and nature of the
achievement gap in Montgomery County Public Schools.

OLO worked with MCPS staff to develop a dataset of 43 measures of student performance
among 15 categories that would reflect the current magnitude of the MCPS achievement gap.
This report tracks trend data available on 37 of these measures to describe MCPS’ progress in
closing the achievement gap over time. Measures of MCPS’ progress in narrowing the gap are
based on comparisons of cohorts of students over time (e.g., 3" graders in 2003 compared to 3™
graders in 2007) rather than longitudinal data that describes the progress of the same set of
students overtime (e.g., 3" graders in 2003 compared to 7" graders in 2007). Federal and state
requirements for tracking school system progress in narrowing the achievement gap are also
based on cohort comparisons. '

This chapter summarizes OLO’s findings into three parts:

Part A, Legal and Policy Framework presents findings about the laws and policies that
influence MCPS’ efforts to close the achievement gap;

Part B, Magnitude of the MCPS Achievement Gap summarizes findings on the disparities
that the most recent data show exists by race, ethnicity, and service group status on several
measures of student performance; and

Part C, Progress in Closing the MCPS Achievement Gap summarizes findings on the
progress MCPS has made in narrowing the achievement gap by race, ethnicity, and service
group status; depending on data availability, the trends identified are based on three- to
seven-years of student performance data. '

A. Legal and Policy Framework

Finding 1:  Federal and state laws codify requirements for closing the achievement gap.

The federal No Child Left Behind (NCLB} Act, enacted in January 2002, establishes closing the
achievement gap as an explicit objective. It calls for closing the gaps “between high- and low-
performing children, especially the achievement gaps between minority and non-minority
students, and between disadvantaged children and their more advantaged peers.”

NCLB requires school districts across the country to close the achievement gap by ensuring that
all students demonstrate proficiency in state reading and mathematics standards by the end of the
2013-14 school year. These requirements also apply to students with disabilities and English
language learners.

* Section 1001(3) of Title I of NCLB.
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The Bridge to Excellence Act of 2002 codifies the federal NCLB goals into Maryland law. The
legal requirements include that: all subgroups reach common high standards in math and reading;
all English language learners become proficient in English; all students are taught by highly
qualified teachers in safe, drug-free environments; and all students graduate from high school.

Bridge to Excellence further requires that each Maryland school district submit a master plan to
the State that explains how it will implement the Act. A district must also provide annual
updates that describe its progress in achieving the Act’s goals and challenges. Finally, beginning
with the Class of 2009, Bridge to Excellence requires that all students must pass High School
Assessments in English, Algebra, Biology, and Government or alternate state requirements in
order to graduate.

Finding 2: MCPS’ goals for closing the achievement gap exceed federal and state
mandates.

Federal and State goals for closing the achievement gap focus on eliminating the gap in grade-

level expectations for student performance, such as meeting grade-level standards in reading and

math. Alternatively, MCPS’ strategic plan, Our Call fo Action, sets goals to narrow the
-achievement gap in both at grade and above grade-level expectations of student performance.

For example, Our Call to Action includes milestones for ensuring that “all students achieve or
exceed state proficiency standards in mathematics, reading and writing” and *“all schools will
increase enrollment and performance of all students in gifted, honors, AP, and other programs.”
Many of the milestones tracked in the Anrnual Report on Our Call to Action also exceed the
federal and state requirements for students to meet grade-level standards. Specific above grade-
level measures of performance tracked by subgroup in this annual report include the percent of:

Grade 5 and 6 students enrolled in Advanced Math;

Middle schoot students completing Algebra I;

Graduates meeting requirements for the University of Maryland System;
Students enrolled in honors and AP courses; and

e AP test takers earning qualifying scores of three or better.

B. Magnitude of the MCPS Achievement Gap

Finding 3:  The magnitude of MCPS’ current achievement gap varies by student
performance measure.

OLO’s review of 43 measures of student performance, participation, and identification found that
the magnitude of the achievement gap varies widely. The measures that demonstrated the
smallest disparities in student performance by race, ethnicity, or service subgroups are:

Percent of student subgroups who reach the Kindergarten Reading Benchmark;
Percent of student subgroups earning AP scores of three or more among examiners;
Rates of high school graduation among student subgroups; and

Rates of PSAT participation among student subgroups.
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MCPS’ results for the Kindergarten Spring Reading Benchmark are particularly impressive; the
data show a negligible achievement gap and demonstrate that more than 80% of every subgroup
met this benchmark in 2007. This accomplishment is even more notable when considering the

achievement gap in school readiness where low-performing subgroups were 66-77% percent as
likely as high-performing subgroups to demonstrate full readiness for school as kindergarteners.

The performance measures that demonstrate the greatest disparities in student performance by
subgroup are for students who are suspended and students who drop out. For example, 3% of
White students were suspended from secondary school in 2007 compared to 10% of Latino
students and 15% of Black students; 1.5% of White students dropped out of high school in 2007
compared to 3.6% of Blacks students and 5.3% of Latino students.

Finding4:  MCPS’ results for the Maryland State Assessments demonstrate smaller
achievement gaps for the elementary grades than the secondary grades.

The performance of students on the Maryland State Assessments (MSAS) in Grades 3, 5 and 8
are measures of grade-level performance. Data from the 2007 MSAs demonstrate smaller gaps
in MCPS student achievement by race and ethnicity in the elementary versus secondary grades.
For example, compared to White students, Black students were: 78% as likely to pass the Grade
3 MSA in reading; 74% as likely to pass the Grade 3 MSA in math; 68% as likely to pass the
Grade 8 MSA in reading; and 51% as likely to pass the Grade 8 MSA in math.

Similarly, the 2007 MSAs demonstrate smaller gaps in the elementary grades by service group -
status than the gaps evident in the secondary grades. More specifically, students in the service
subgroups (i.e., students with disabilities, English language learners, and students receiving
FARMSs) were 56-77% as likely as non-service subgroups to pass the Grade 3 MSAs in either
math or reading, but were only 22-46% as }ikely to pass the Grade 8 MSAs in math or reading.

Finding 5:  The achievement gaps for measures of above-grade performance tend to be
larger than the gaps for grade-level performance.

On average, the achievement gaps on measures of above grade-level expectations are wider than
the gap evident on grade-level measures. For example, in 2006 and 2007, Whites were more
than twice as likely as Blacks and Latinos to:

Enroll in advanced math courses in Grades 5 and 6;

Complete Algebra I by the end of Grade 8;

Complete Geometry by the end of Grade 9; or

Earn PSAT verbal, math, and reading scores that demonstrate honors/AP potential.

Similarly, all students were more than twice as likely as students in the service subgroups to
meet these benchmarks.

The gaps in AP performance are an exception to this pattern. In 2006, among students who
completed an AP course, Latino test takers were 93% as likely as White peers to earn a
qualifying AP score and Blacks were 68% as likely. Moreover, English language learners taking
AP exams were 4% more likely than all MCPS test takers to earn a qualifying AP score in 2007.
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Finding 6:  Data on prevalence rates for gifted and disability identification evidence
significant gaps by race and ethnicity.

Data from MCPS on prevalence rates for gifted identification by race and ethnicity show that
Whites were more than twice as likely as Blacks and Latinos to be identified as gifted based on
the Grade 2 Global Assessment. Specifically, in 2007, 50% of White students were identified as
gifted compared to 22% of Blacks and Latinos.

Conversely, data from MCPS and the Maryland State Department of Education on prevalence
rates for disability identification indicate that Blacks were more than twice as likely as Whites to
be identified as having mental retardation or emotional disturbance, and that both Blacks and
Latinos were 77-79% more likely than Whites to be identified as having a learning disability.
Specifically, in 2006, 0.8% of Blacks were identified as mentally retarded compared to 0.3% of
Whites, 1.4% of Blacks were identified as emotionally disturbed compared 10 0.7% of Whites,
and 6.0-6.1% of Blacks and Latinos were identified as having a learning disability compared to
3.4% of Whites.

C. Progress in Closing the MCPS Achievement Gap

Finding #7 is based on an analysis of MCPS’ progress in narrowing the achievement gap by race,
ethnicity, and service group status across measures of grade-level performance, above grade-
level performance, special education identification and placement, and gifted identification.

OLO did not investigate the causes for gaps growing, shrinking, or holding constant overtime, so
this level of analysis is not provided. '

Comparing percent changes in the absolute achievement gap among these measures over time,
Finding #7 reports the bottom line trend results in three categories:

e Measures where MCPS made progress in narrowing the achievement gap;
e Measures where MCPS achieved mixed progress in narrowing the achievement gap; and
e Measures where MCPS lost ground in closing the achievement gap.

Finding 7:  Trend data over a three- to seven-year period show that MCPS made
progress in narrowing the achievement gap by race, ethnicity and service
group status for nine measures, achieved mixed progress for seven measures,

“and lost ground for four measures.

The following three tables summarize the results of this trend analysis. Part A lists the measures
where MCPS made progress in narrowing the achievement gap; Part B lists the measures where
MCPS achieved mixed progress in narrowing the achievement gap; and Part C lists the measures
where MCPS lost ground in closing the achievement gap.

To standardize comparisons of progress across measures, each table tracks the percent change in
the absolute achievement gap over time (e.g., the 2007 gap — 2002 gap/2002 gap) by measure
rather than absolute changes over time (e.g., the 2007 gap — 2002 gap). Detailed data by measure
regarding absolute changes over time are available in Chapter V and in Appendix Q.
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Part A: Measures where MCPS made progress in closing the achievement gap by race,

ethnicity, and service group status

Reading Benchmarks
in Kindergarten and
Grade 1

From 2002 to 2007, MCPS narrowed performance gaps in Kindergarten and
Grade | Reading Benchmarks. More specificaily, MCPS:

* Narrowed the Kindergarten reading gap by 53-60% by race and ethnicity, by
21% by special education status, by 21% by LEP status, and by 84% by
FARMs status.

o Narrowed the Grade 1 reading gap by 38-48% by race and ethnicity and by
35-38% by service group status.

TerraNova
Comprehensive Test
of Basic Skills
(CTBS) in Grade 2

From 2001 to 2005, MCPS narrowed the gap among students who exceeded the
50" percentile on the CTBS Battery Index. In particular, MCPS:

¢ Narrowed the CTBS gap 25-32% by the race and ethnicity gap and by 12-
30% by service group status.

Maryland School
Assessments (MSAs)
in Grades 3, 5and 8

From 2003 to 2007, MCPS narrowed gaps in performance across the Grade 3, 5
and 8 MSAs. In particular, MCPS:

e Narrowed the Grade 3 MSA gaps by 42-63% by race and ethnicity, and by
8-63% by service group;

¢ Narrowed the Grade 5 MSA gaps by 30-33% by race and ethmmty, and by
21-38% by service group; and

» Narrowed the Grade 8 MSA gaps by 10-17% by race and ethnicity, and by
4-15% by service group.

High School
Assessments (HSAs)

From 2002 and 2007, MCPS narrowed the gap among all test takers on the
HSAs. More specifically, MCPS:

¢ Narrowed the Algebra HSA gap by 13-36% by race and ethnicity, and by
10-43% by service group status;

e Narrowed the Government HSA gap by 29-47% by race and ethnicity, and
by 25-39% by service group status; and

¢ _ Narrowed the Engllsh 1 HSA gap by 13-16% by race and ethmcity, and by
10-16% by service group status.

From 2005 to 2007, among all test takers, MCPS also narrowed:

» The Biology HSA gap by 0-21% by race and ethnicity, and by 10-28% by
service group status.
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Part A: Measures where MCPS made progress in closing the achievement gap by race,

cthnicity, and service group status, Continued

PSAT and SAT
participation

From 2003 to 2007, MCPS:

e Reduced the PSAT participation gap 34-44% by race and ethnicity, and 33-
34% by service group status,

From 2001 and 2005, MCPS also:

» Reduced the SAT participation gap by 12-25% by race and ethnicity, and
by 9-13% by service group status.

Qualifying Advanced
Placement (AP)
Scores of 3 or Higher

Between the Classes of 2002 and 2006, MCPS narrowed the gap aniong AP
exam takers who earned one or more qualifying scores. In particular, MCPS:

¢ Narrowed the AP performance gap by race and ethnicity gap by 7-44%, and
by 19-40% by special education and FARMs status; and

e Reversed the AP performance gap by LEP status so that LEP examiners
became more likely than all MCPS students to earn a qualifying AP score.

Algebra | completion
by the end of Grade 9

From 2001 to 2006, MCPS narrowed the gap in Algebra I completion rates by
the end of Grade 9. In particular, MCPS:

¢ Narrowed the Grade 9 Algebra | gap by 11-14% by race and ethnicity, and
by 7-15% by service group status.

Geometry completion
by the end of Grade
10

From 2004 and 2006, MCPS narrowed the gap in Geometry completion rates by
the end of Grade 10. In particular, MCPS:

¢ Narrowed the Grade 10 Geometry gap by 6-7% by race and ethnicity, and by
4-11% by LEP and FARMs status. ;

Least Restrictive
Environment (LRE)
A Placements

From 2003 to 2006, MCPS narrowed the gap in the percent of students with
disabilities served in LRE A placements. In particular, MCPS:

e Narrowed the gap in LRE A placements by 12% between Black and White
students and by 45% between Latino and White students.
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Part B: Measures where MCPS achieved mixed ﬁrogress in closing the achievement gap by

race, ethnicity, and service group status

School Readiness

From 2003 to 2007, Montgomery County, inclusive of MCPS, achieved mixed
results in narrowing the gap among kindergarteners assessed as fully ready for
school by their teachers. In particular, the school readiness gap:

e Narrowed by 40% by disability status, and by 10% by LEP status; and
o Increased by 13-29% by race and ethnicity, and by 15% by FARM:s status.

Algebra | completion
by the end of Grade 8

From 2001 and 2006, MCPS achieved mixed progress in narrowing the gap in
Algebra | completion rates by the end of Grade 8. In particular, MCPS:

¢ Narrowed by 3% the White-Latino gap in completion of Algebra I by the
end of Grade §; and

o Widened by 13% the White-Black gap and by 8-13% the gaps by special
education and LEP status in Algebra I completion by the end of Grade 8.

PSAT performance

From 2003 to 2007, MCPS achieved mixed progress in narrowing the gap
among students who earned PSAT scores that demonstrated honors/AP
potential. In particular, MCPS narrowed:

o The PSAT verbal score gap between Whites and Latinos by 9% and by 5-
11% by service group status, but widened the White-Black gap by 9%,

¢ The PSAT math score gap by 5-7% by race and ethnicity and by 1-17% by
service group status; and

¢ The PSAT writing score gap by 2-8% by service group status, but widened
the gap by race and ethnicity by 3-5%.

AP participation
among graduates

Between the Classes of 2002 and 2005, MCPS aéh_ieved mixed progress in
closing the gap in AP course participation rates. More specifically, MCPS:

e Reduced the White-Latino gap in AP participation by 19%, and the gaps
associated with LEP and FARMs status by 8-10%; and

» Increased the White-Black AP participation gap by 5%, and the gap
associated with disability status by 13%.

Gifted Identification

From 2004 to 2007, MCPS made mixed progress in narrowing the gap among
2nd graders identified as gifted. In particular, MCPS:

¢ Diminished the gifted identification gap by 14% between Whites and
-Blacks; and ’

* Widened the gifted identification gap by 1% between all students and
students receiving FARMSs and between all students and English language
learners, by 3% between Whites and Latinos, and by 14% between all
students and students with disabilities.
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Part B: Measures where MCPS achieved mixed progress in closing the achievement gap by

race, ethnicity, and service group status, Continued

Graduation rates

In recent years, MCPS has achieved mixed progress in narrowing the gap in
graduation rates among seniors. More specifically, MCPS:

o Narrowed the gap in graduation rates by special education and FARMs
status by 60-70% from 2003 to 2007; and

¢ Widened the White-Black gap in graduation rates by 54% and the White-
Latino gap by 85% from 2002 to 2007.

Dropout rates

In recent years, MCPS has also achieved mixed progress in narrowing the gap in
dropout rates among high school students. More specifically, MCPS:

o Narrowed the gap in dropout rates by special education status by 100% from
2003 to 2007 by widened the gap by FARMs status by 179%; and -

o Widened the White-Black gap in dropout rates by 105% and the White-
Latino gap by 122% from 2002 to 2007.

. Part C: Measures where MCPS lost ground in closing the achievement gap by race, ethnicity,

and service group status

Advanced Math
Course Enrollment in
Grade 6 )

From 2001 to 2006, MCPS lost ground in narrowing the gap among 6™ graders
enrolled in advanced math courses. More specifically, MCPS:

¢ Increased the gap in advanced math enrollment in Grade 6 by 15-19% by
race and ethnicity, and by 10-22% by service group status.

/

SAT performance

From 2001 to 2005, MCPS lost ground in narrowing the gap among seniors
earning combined SAT verbal and math scores of 1,100 or above. In particular,
MCPS:

o Increased the White-Black gap in SAT performance by 4% and the White-
Latino gap by 13%, and

o Increased the SAT performance gaps between all students and the service
subgroups by 2-15%.
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Part C: Measures where MCPS lost ground in closing the achievement gap by race, ethnicity,

and service group status, Continued

Special education
identification

From 2003 to 2006, MCPS lost ground in reducing the gaps in any disability,
learning disability, emotional disturbance and mental retardation classifications
by race and ethnicity. In particular, MCPS:

Widened the gap in identification rates between Whites and Blacks for any
disabilities by 58%, for learning disabilities by 31%, for emotional
disturbance by 74%, and for mental retardation by 14%; and

Widened the gap in identification rates between Whites and Latinos for
learning disabilities by 44%, for mental retardation by 24%, and for any
disabilities by more than 1000% as a result of Latinos becoming more likely
than their White peers to be classified as having any disability during this
time frame.

Student suspensions

From 2000 to 2007, MCPS lost ground in narrowing the gaps in elementary and
secondary suspension rates. In particular, MCPS:

Widened the gaps in elementary suspension rates by 28% between White
and Black students, by 700% between White and Latino students, by 110%
between all students and students with disabilities, and by 33% between all
students and English language learners and between all students and students
receiving FARMs.

Widened the gaps in secondary suspension rates by 72-78% by race and
ethnicity, by 13% by special education status, by 70% by FARM s status, and
by 1400% by LEP status due to English language learners transitioning from
being less to becoming more likely than all students to be suspended during
this time frame.

Using an analysis of trend data across the same measures of performance reviewed for Finding
#7, Findings #8-9 report where MCPS achieved the greatest progress at improving the
performance of low-performing subgroups relative to high-performing subgroups in two areas:

¢ The subgroup where MCPS achieved the greatest progress in narrowing the gap by race

and ethnicity; and

e The subgroup where MCPS achieved the greatest progress in narrowing the gap by
service group status,

OLO did not investigate the causes for MCPS making greater progress in narrowing the
achievement gap among some subgroups versus others, so this level of analysis is not provided.
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Finding 8:  In recent yeafs, MCPS made more progress in narrowing the gap between
White and Latino students than between White and Black students.

The review of student performance data by race and ethnicity showed that, relative to the
performance of White students, Latino students made greater gains on more measures of student
performance than their Black peers. More specifically, MCPS improved the performance of
Latino students relative to their White peers by 20% of more for the following 12 measures:

Grade 5 Math MSA scores,

Grade 8 Math MSA scores,

Grade 3 Reading MSA scores,

TerraNova Comprehensive Test of Basic Skills,
Government HSA scores,

AP participation rates among graduates,
Algebra | completion by the end of Grade 8,
Algebra HSA scores, '
Kindergarten Reading Benchmarks,

LRE A Placements,

Grade 3 Math MSA scores, and

Grade 5 Reading MSA scores.

Comparatively, MCPS improved the performance of Black students relative to White students by
20% or more for six of the 12 measures listed above. For example, the performance of Latino
students relative to White students on Algebra HSA improved by 37% (19 points) from 2002 to
2007. As aresult, the likelihood of Latino students demonstrating the same proficiency as White .
students on this HSA increased from 52% to 71%. Comparatively, the performance of Black
students relative to their White peers on this HSA improved by 18% (10 points), increasing the
likelihood that Black students would perform the same as White students from 55% to 65%.

The exception to this pattern of MCPS achieving greater progress among Latino students than
Black students relative to their White peers occurs in rates of dropout and learning disability.
Compared to White students, Latino students became 41% more likely to be identified as having
a learning disability between 2003 and 2006 compared to Black students who became 34% more
likely during this time frame. Latino students also became 47% more likely than their White
peers to drop out of high school from 2002 to 2007 compared to Black students who became
39% more likely during this time frame.

Finding 9:  In recent years, MCPS made more progress in narrowing the achievement
gap associated with English language proficiency, compared to the
achievement gaps associated with special education and receipt of FARMs.

The review of service group status data by subgroup showed that MCPS made the most progress
in narrowing the performance gap between English language learners and all students/English
proficient students. This was followed closely by progress made in narrowing the performance
gap between students receiving FARMSs compared to all students/students not receiving FARMs;
and finally by progress made in narrowing the achievement gap between students with
disabilities compared to all students/students not receiving special education services.
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More specifically, MCPS improved the performance of English language learners relative to all
students/English proficient students by 20% or more for 13 measures:

Grade 3 Reading MSA scores,

Grade 5 Math MSA scores,

TerraNova Comprehensive Test of Basic Skills,
Government HSA scores,

AP participation rates among graduates,
Kindergarten Reading Benchmarks;

Algebra HSA scores,

Grade 5 Reading MSA scores,

Grade 8 Reading MSA scores,

Biology HSA,

Grade 1 Reading Benchmarks,

Grade 3 Math MSA scores, and

Geometry Completion by the end of Grade 9.

® & & & & & ¢ » o O » & 9

In comparison, MCPS improved the performance of students with disabilities relative to ail
students/students without disabilities by 20% or more for ten measures that include six of the
measures listed above.

MCPS also improved the performance of students receiving FARMs relative to their peers by
20% of more for 13 measures than include ten of the measures listed above. Yet, the range of
growth that MCPS achieved among English language learners relative to their peers for these
measures at 21-193% was higher than the range of growth that MCPS achieved among students
receiving FARMs relative to their peers at 23-61% for 13 measures.

For example, the performance of English language learners relative to English proficient students
on the Grade 3 Reading MSA improved by 193% (51 points) from 2003 to 2007. As a result, the
likelihood of English language learners demonstrating the same performance (i.e., proficiency)
as English proficient students on this MSA increased from 26% to 77%. Comparatively, the
performance of students receiving FARMs relative to their peers improved by 61% (29 points)
on this assessment, increasing the likelihood that students receiving FARMs would perform the
same as students not receiving FARMSs on the Grade 3 Reading MSA from 48% to 77% between
2003 and 2007.
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Chapter VII: Recommended Discussion issues and Next Steps

Overcoming longstanding disparities that persist by race, ethnicity, and income continues to be a
challenge, both nationally and locally. More recently, overcoming disparities that exist by
service group, e.g., between all students and English language learners or students with
disabilities, have been added to the list of student performance challenges.,

Education administrators and public officials use periodic reports of achievement gap data to
monitor progress in narrowing the achievement gap. These studies, such as The Nation’s Report
Card using data from the National Assessment of Educational Progress' or MCPS’ Adnnual
Report on Our Call to Action, publish comparative student data for multiple student subgroups
on an array of measures. The set of measures that a school system selects for tracking relates to
a range of educational objectives and generates results across several grades and over time,

The Council requested this Office of Legislative Oversight (OLO) report on the achievement gap
in order to: further the Council’s understanding of what the achievement gap looks like in
MCPS; and enhance the Council’s review and oversight of MCPS budget requests targeted at
closing the achievement gap. This chapter outlines OLO’s recommended discussion issues and
next steps for the Council. .

Recommendation #1:

Schedule Education Committee worksessions with MCPS representatives to discuss:
the achievement gap data reviewed in this report; MCPS’ tracking of progress in
narrowing the achievement gap; and the funding of MCPS’ initiatives aimed at
closing the achievement gap.

As Councilmembers and MCPS officials have already acknowledged, any serious effort to close
the achievement gap is a long term, broad-based commitment. It requires a working partnership
among policy makers, elected officials, and administrators, and an ongoing public dialogue to
examine complex data and address difficult policy and funding choices.

The data reviewed throughout this report demonstrate that measuring and tracking the MCPS’
achievement gap over time is especially complex. Based on these findings, OLO recommends
four specific issues for Council discussion with MCPS representatives. The issues relate to the
magnitude of the MCPS achievement gap, MCPS® tracking of progress in narrowing the

-achievement gap, and future Counci} funding decisions of initiatives aimed at closing the
achievement gap.

OLO recommends the Council schedule Education Committee worksessions with MCPS to
consider the specific discussion issues outlined below.

"' U.S. Department of Education, Institute for Educational Sciences, The Nation’s Report Card,
http://nces.ed.gov/naep3/
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Issue (a): Discuss with MCPS how the school system establishes its funding priorities for
closing the achievement gap and how MCPS’ FY09 budget request reflects these
priorities.

Our Call to Action, the school system’s strategic plan, articulates dozens of goals focused on
narrowing the achievement gap. Examples of MCPS’ specific goals include:

Narrowing the gap in graduation rates,
Improving performance on state assessments and SAT participation, and

Eliminating disproportionate representation in special educauon suspensions, and
enrollment in AP and honors courses.

As evidenced in this report, MCPS has made notable progress and narrowed the achievement gap
by race, ethnicity, and service group status in many areas; and achieved mixed progress in a
number of other areas. However, the data also indicate that the achievement gap has widened for
some other indicators of student performance such as suspension and dropout rates.

Because efforts to close the achievement gap are at risk of being overwhelmed by too many
goals, OLO recommends the Council discuss with MCPS how the school system establishes its
funding priorities for narrowing the achievement gap. And related to this, the Council should
discuss with MCPS how the school system’s FY09 budget request reflects MCPS’ priorities.

As part of this discussion, OLO recommends the Council consider asking MCPS to identify its
top five priority goals related to narrowing the achievement gap within the next two to five years.
OLO further recommends the Council discuss with MCPS the process MCPS uses to identify
performance measures to track progress for the different goals, and to indicate which measures
relate to particular priorities.

The purpose of this discussion is to provide the Council with a better understanding of what
MCPS’ achievement gap priorities are, and give the Council more information on how MCPS
officials see Council funding of specific initiatives aligning with these priorities.

Issue (b): Discuss with MCPS the feasibility of performing an analysis to determine
whether County investments in specific initiatives, e.g., in class size reduction,
early childhood education, and additional support to high-poverty schools, have
resulted in a narrowing of the MCPS achievement gap.

Over the past six years, the Council has approved MCPS budgets that include significant
investments to enhance instructional support through class size reduction, early childhood
education via the Early Success initiative, and target additional resources to high poverty
elementary schools. At the secondary level, the County has invested in other MCPS initiatives,
such as high school reform, designed to improve student achievement.
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0OLO recommends the Council discuss with MCPS the feasibility of generating performance data
for cohorts of students who have benefited from these investments. An analysis of these data by
subgroup that controls for other predictors of student performance could help to determine
whether these investments had a differential impact on student performance (i.e., by race,
ethnicity, and/or service group), and examine whether these investments contributed to MCPS’
progress in closing the achievement gap.

The Council indicated an interest in learning more about the achievement gap in order to make

more informed decisions about funding new MCPS initiatives to close the gap. Consistent with
this interest, it would be useful to know whether and how the MCPS initiatives the Council has

already funded contributed to closing the gap.

Issue (¢): Discuss with MCPS the relationship between initiatives to close the gap on
grade-level performance compared to initiatives that focus on closing the gap on
above grade-level performance.

MCPS’ strategic plan articulates a commitment to ensuring that all students meet rigorous
standards for achievement that enable success after high school. MCPS has raised the bar for all
students and views progress in advanced course taking and performance on standardized
assessments of advanced skills such as the SAT, AP and IB as better benchmarks of student
success than grade-level measures such as state assessments.

The data reviewed in this report demonstrate that MCPS has achieved significant progress in
narrowing the gap on standardized measures of grade-level performance, as evident in pass rates
on early reading benchmarks, the MSAs, and HSAs. However, the data also show that
considerable gaps remain among non-standardized measures of grade-level performance, such as
dropout and suspension rates. Additionally, the data indicate that, in general, MCPS has
achieved greater progress in narrowing the gap on grade-level measures than on above grade-
level measures.

OLO recommends the Council discuss with MCPS the relationship between and its prioritization
of initiatives designed to close the achievement gap on grade-level performance compared to
initiatives that focus on closing the gap on above-grade-level performance. For example, OLO
recommends the Council discuss with MCPS whether the school system can reach its goal of
narrowing the gap in above grade-level measures without first making investments to close the
gaps still evident by race, ethnicity, and service group status for grade-level measures.

Issue (d): Ask MCPS to outline the school system’s vision for continued progress in
closing the achievement gap based on current trends and investments.

MCPS has made significant investments in closing the achievement gaps associated with race,
ethnicity, and service group status. The rankings of performance data by progress in narrowing
the achievement gap demonstrate that MCPS has made significant progress in narrowing the
grade-level gap on standardized measures (e.g., MSA and HSA) by race, ethnicity, and service
group. At the same time, some gaps have widened, particularly for suspension rates and dropout
and graduation rates by race and ethnicity, and for some measures of above grade-level
performance (e.g., advanced math course enrollment in Grade 6).
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The analysis of trend performance data also demonstrates that MCPS has achieved greater
progress in narrowing the achievement gap between White and Latino students than between
White and Black students, and that greater progress has also been achieved in improving the
performance of English language learners relative to all students than among students with
disabilities and students receiving free and reduced price meals.

OLO recommends the Council discuss with MCPS the progress the school system anticipates in
the short- and long-term on the achievement gap based on student performance trends to date and
current investments for future progress. In particular, OLO recommends the Council ask MCPS
to outline the school system’s vision for continued progress on priority goals related to closing
the achievement gap by race, ethnicity, and service group status.

Recommendation #2:

As the next step, OLO recommends the Council compile a list of follow-up questions
for MCPS to address in the coming year.

When this OLO project was initially assigned, the Council indicated that the project might
proceed in two phases. Suggestions for a second phase included comparing the MCPS
achievement gap data to other jurisdictions and/or summarizing the literature on best practices
for closing the achievement gap.

For the first phase of this project, OL.O’s data review provides the Council with more detailed
information on the complexity of MCPS’ achievement gap. As a second phase, OLO
recommends the Council compile a list of follow-up questions for MCPS to address in the
coming year. Some of these questions might extend to obtaining a comparative perspective,
based on data available from other school systems.

If the Council is interested in comparative data, OLO cautions the Council that any
comparative analysis across school systems would be a considerable undertaking.

Although the No Child Left Behind Act established national requirements for reporting
disaggregated data that describes the achievement gap, it does not mandate a consistent set of
performance measures. Instead, states are free to establish their own criteria, assessments, and
measures, Given these differences, it may prove difficult to acquire valid comparable data. The
time and effort spent in developing or ensuring the comparability of the data might outweigh the
value the Council would gain from understanding how MCPS” achievement gap compares to the
gaps that peer school systems are facing.

The original purpose of this project was to the enable the Council to engage in a more informed
dialogue with MCPS regarding its efforts to close the achievement gap, the efficacy of those
efforts, and the costs of different approaches aimed at narrowing the gap. As the Council and
MCPS address the discussion issues identified earlier, OLO recommends the Council develop a
list of follow-up questions for MCPS. Depending on the direction of the Council’s interest in
_pursuing issues related to the achievement gap, OLO stands ready to assist the Council to review
and analyze MCPS responses in whatever ways the Council decides is most appropriate.
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Chapter VIII: Agency Comments

The written comments received from the Chief Operating Officer of Montgomery County Public
Schools on the final draft of this Office of Legislative Oversight report are attached (pages 73-74).

This final OLO report incorporates technical corrections and comments provided by MCPS staff. As
always, OLO greatly appreciates the time taken by staff to review our draft report and provide
- feedback. '
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www.montgomeryschoolsmd.org MARYLAND

Januvary 16, 2008

Ms. Karen Orlansky, Director

Dr. Elaine Bonner-Tompkins, Senior Legislative Analyst
Office of Legislative Oversight

100 Maryland Avenue

Rockville, Maryland 20850

Dear Ms. Orlansky and Dr. Bonner-Tompkins:

Thank you for providing the Montgomery County Public Schools (MCPS) staff with the
opportunity to review and comment on the draft Findings and Recommendations Chapters for
the Office of Legislative Oversight (OLO) Report 2008-2, Defining and Describing Montgomery
County Public Schools’ Progress in Closing the Achievement Gap. MCPS appreciates the strong
collaborative process that was used throughout the development and review of this report. This
OLO report will be helpful in furthering the Montgomery County Council’s understanding of the
achievement gap in MCPS and our review and oversight of future MCPS budget requests
targeted at closing the achievement gap.

it is evident that much of the feedback provided by MCPS throughout the development of the
report was carefully considered and incorporated. In our final review, the following comments
are offered:

s Distinctions need to be made between percent change and percentage-point change.
Using percent change calculations to measure achievement gaps can be misleading when
the percentages are very small. For example, (Page 65) the percent change in the
suspension gap for Limited English Proficiency students of 1400% could occur even if
the percentage-point change were only one point (e.g., 0.1% to 1.5%). Thus, what
mathematically is a very large percentage change actually represents a small number of
students. Other examples of this phenomenon occur in the gap for special education
identification and drop out rates.

o  We believe that if 1s the responsibility of the Board of Education to establish the school
system’s priorities and the number of priorities. MCPS would appreciate the opportunity
to discuss with the Montgomery County Council how the school system’s priorities are
established and the relationship between these priorities and funding requests.

Office of the Chief Operating Officer
850 Hungerford Drive, Room 149 ¢ Rockville, Maryland 20850 + 301-279-3626

73



Ms. Karen Orlansky
Dr. Elaine Bonner-Tompkins 2 January 16, 2008

Thank you again for the opportunity to review the draft findings and recommendations. 1 believe
the collaborative work between MCPS and OLO will result in an excellent report that will
support the work of the school system and the County Council.

Sincerely,

Dy Za.

Larry A. Bowers
Chief Operating Officer

1.LAB:sz
Copy to:
Dr. Weast

Dr. Lacey
Ms. Leleck
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Appendix A:
SCHOOL READINESS, 2003-2007

Since 2002, MSDE has issued annual reports on school readiness among kindergarteners to
measure its progress in meeting its strategic school readiness goal.’ Kindergarten teachers
throughout the state use a portfolio-based assessment to document their students’ performance
during the first eight weeks of school. - Scores are reported by student group by local school
system and the State. The following three measures of readiness are reported:

o Full Readiness: Students consistently demonstrate skills, behaviors, and abilities which
are needed to meet kindergarten expectations successfully;

e Approaching Readiness: Students inconsistently demonstrate skills, behaviors, and
abilities which are needed to meet kindergarten expectations successfully and require
targeted instructional support in specific domains or specific performance indicators; and

¢ Developing Readiness: Students do not demonstrate skills, behaviors, and abilities
which are needed to meet kindergarten expectations successfully and require considerable
instructional support to meet several domains or many performance measures.

This measure of readiness describes trends among MCPS kindergarten students demonstrating
full readiness for kindergarten using composite score data for 2003-2007. This measure reports
by student group the percentage of kindergarteners demonstrating full readiness for school.
Additionally, this measure compares school readiness rates across subgroups to describe trends
in the before-school achievement gap among kindergarteners.

It is important to note that this measure offers a baseline of performance when students enter
MCPS more so than a measure of MCPS’ effectiveness at improving school readiness since
MCPS’ early childhood education programming are limited to low-income students participating
in its Pre-K and Head Start programs.’

Table A-1: Percentage of Kindergarteners Demonstrating Full Readiness for School
by Subgroup, 2003-2007

| 200
Percent of Students ‘Ready for School Basec % m core”
All Students 57 60 63 68 11 19.3%
White Students 66 69 72 79 131 19.7%
Asian Students 59 64 67 72 3] 22.0%
Black Students 52 51 57 61 91 17.3%
Latino Students 43 46 50 53 10| 23.3%
Special Education 19 37 36 45 26 | 136.8%
LEP/ELL 37 4] 50 50 131 35.1%
FARMs 44 45 51 53. 91 205%

Source: MSDE, Work Sampling System

! Maryland State Department of Education, Children Entering School Reading to Learn: Maryland School
Readiness Information, 2006-2007
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Key F indings:

¢ In 2007, 79 percent of White kindergarteners and 72 percent of Asian kindergarteners
demonstrated full readiness for school compared to 61 percent of Black kindergarteners
and 53 percent of Latino kindergarteners. In addition, 68 percent of all MCPS
kindergartners demonstrated full readiness for school compared to 53 percent of student
receiving FARMs, 50 percent of -English language learners, and 45 percent of students
with disabilities.

Table A-2: Gap in Percentage of MCPS Kindergarteners Demonstrating Full
Readiness for School by Subgroups, 2003-2007

White - Asian
White -.Black
White - Latino
' School'Readiness Gap by Student Servi
All Students - Special Ed 38 231 25
All Students - LEP 20 19 25
All Students - FARMs 13 15 7
Source: OLO analysis of MCPS data

Key Findings:

¢ Between 2003 and 2007, White and Asian students made the greatest gains among racial
groups in achieving full school readiness. As a result, the school readiness gap between
White and Black kindergarteners and White and Latino kindergarteners increased from
14-23 points in 2003 to 18-26 points in 2007.

¢ During this time frame, students with disabilities and English language learners made
greater gains in achieving full school readiness compared to all students and students
receiving FARMs (Table A-1). As a result, the school readiness gap between all students
and those receiving special education or with limited English proficiency services
decreased during this time frame. Alternatively, the school readiness gap between all
students and those receiving FARMs increased from 13 to 15 points.
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Appendix B:
PRIMARY READING BENCHMARKS, 2002-2007

According to MCPS, the Montgomery County Public School Assessment Program for Primary
Reading is a “locally developed assessment that provides information about students’ reading
‘development, including reading accuracy, oral reading fluency, and comprehension.” This
assessment measures proficiency standards in kindergarten, first, and second grades to determine
student progress in achieving “grade-appropriate benchmarks for literacy skiils.”

This measure of stident performance describes trends in the percentage of students meeting the
spring text reading and comprehension benchmarks for kindergarten, first and second grade. For
Kindergarten and Grade 1, this measure reports by student group the percentage of students
attaining the primary reading benchmarks as a percent of their total group’s enrollment from
2002 to 2007. For Grade 2, 2006-2007 data is reported. Additionally, this measure describes
trends in the primary reading benchmark gap during this time frame.

-

Kindergarten Results: 2002-2007:

Table B-1: Percentage of Kindergarteners Who Achieved the Grade-Level Reading
Benchmarks by Subgroups, 2002-2007

; 2002
All Students 59 68 71 81 88 93 34| 57.6%
White Students 67 73 75 85" 90 97 30| 44.8%
Asian Students . 71 75 78 87 90 96 251 35.2%
Black Students 52 65 70 78 36 90 381 73.1%
_Latino Students 42 55| 6l 69 85 87 45| 107.1%
Special Education 45 50 52 58 77 82 371 82.2%
LEP/ELL 28| 48 58 70 84 88 60| 2143%
FARMs .44 58 62 70 84 87 43| 97.7%

Source: MCPS
Key Findings:

e In 2007, 96-97 percent of White and Asian kindergarteners, 90 percent of Black
kindergarteners, and 87 percent of Latino kindergarteners achieved grade level
benchmarks in reading. Overall, 93 percent of all MCPS kindergarteners met the Spring
Reading Benchmark compared to 87 percent of students receiving FARMs, 88 percent of
English language learners, and 72 percent of students receiving special education
services.

2 Douglas, A.R. “Trend Results for Spring Reading Benchmark, 2002-2006" Department of Shared Accountability,
MCPS — December 2006.
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From 2002 and 2007, English language learners, Latinos, students receiving FARMs,
Blacks, and students with disabilities made the greatest gains on the Spring Reading
Benchmark for kmdergarteners These subgroups made gains of 37-60 points compared
to a 25-30 point gain for Whites and Asians.

Table B-2: Gap in Percentage of Kindergarteners Who Achieved the Grade-Level
Readmg Benchmarks by Subgroups, 2002-2007

2002 200

v L Kmdergarten eading ( by:! ;
White - Asian -4 -2 -3 -2 0 1 51 -125.0%
White - Black 15 8 5 7 4 7 -8 -53.3%
White - Latino 25 8 14 16 5 10 -15 -60.0%

© . Kindergarten Reading:Gap by Student Sery up. «
All Students Special Ed 14 18 19 23
All Students - LEP 31 20 13 11 4 5 26 -83.9%
All Students - FARMs 15 10 9 11 4 6 -9 -60.0%

Source: OLO analysis of MCPS data

Key Findings:

MCPS has made substantial progress in closing the kindergarten reading gap beﬁveen
high and low performing student groups associated with race and ethnicity, LEP, and
FARMs status.

Between 2002 and 2007, the kindergarten reading gap between White and Latino
students narrowed by 15 points, and between White and Black students it narrowed by
eight points. As a result, the-kindergarten reading gap associated with student race and
ethnicity decreased from 15-25 points in 2003 to 7-10 points in 2007.

During this time frame, the gap between all students and those receiving English and a
second language services fell by 26 points, and between all students and low-income
students the gap fell by 9 points. In 2007, a 5 point gap existed between all students and
English language learners and a 4 point gap existed between all students and those
receiving FARMs. Between 2002 and 2007, the gap between all students and those
receiving special education also declined by 3 points.

-

“QLO Report 2008-2, Appendix

January 22, 2(%@



Defining and Describing Montgomery County Public Schools' Progress in Closing the Achievement Gap

Grade 1 Results: 2002-2007:

Table B-3: Percentage of First Graders Who Achieved the Grade-Level Reading
Benchmarks by Subgroups, 2002-2007

All Students
White Students
Asian Students
Black Students
Latino Students
Special Education
LEP/ELL

FARMs
Source: MCPS

Key Findings:

e In 2007, 89-90 percent of White and Asian students achieved the Grade 1 reading
benchmark compared to 78 percent of Black students and 69 percent of Latino students.
Overall, 82 percent of all MCPS 1% graders met the Spring Reading Benchmarks
compared to 51 percent of students with disabilities, 65 percent of English language
learners, and 69 percent of students receiving FARMs. |

e Between 2002 and 2007, Latinos, Blacks, English language learners, and students
receiving FARMs experienced the greatest gains in reaching the Grade 1 reading
benchmark (29-31 points) compared to White and Asian students, and students with
disabilities (14-19 points).

Table B-4: Gap in Percentage of First Graders Who Achieved the Grade-Level
Reading Benchmarks by Subgroups, 2002-2007

PoyETe

- :2002-07.C)

Point | -

White - Asian -1

White - Black 21 18 15 13

White - Latino 32 29 27

..., Grade 1 Reading Gap by Student/Servic
All Students - Special Ed | 23| 28] 33

All Students - LEP 26 34 30
All Students - FARMs 2 20 17

Source: OLO analysis of MCPS data
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Key Findings:

e MCPS has made progress in closing the Grade 1 reading gap between most high and low
performing student groups.

o Between 2002 and 2007, the Grade 1 reading gap between White and Latino students
dropped from 32 points in 2002 to 20 points in 2007; the gap between White and Black
students dropped from 21 points in 2002 to 11 points in 2006.

e During this time frame, the Grade 1 reading gap narrowed by 8-9 points between all
students and students with limited English proficiency or those receiving FARMs.
However, the Grade 1 reading gap increased by 8 points between all students and those
recelving special education services.

Grade 2 Results: 2006-2007

Table B-3: Percentage of Second Graders Who Achieved the Grade-Level Reading
Benchmarks by Subgroups, 2006-2007

Students

All Students
White Students
Asian Students
Black Students
Latino Students
Special Education
LEP/ELL
FARMSs

Source: MCPS

- Key Findings:

o In 2007, 78-79 percent of White and Asian second graders met the Spring Reading
Benchmarks compared to 50-56 percent of Black and Latino students. Overall, 68
percent of MCPS second graders reached these benchmarks compared to 33 percent of
students with disabilities, 35 percent of English language learners, and 48 percent of
students receiving FARMs.

e Between 2006 and 2007, White and Asian students made the greatest point gains in
" meeting the Grade 2 Spring Reading Benchmarks (14 points) compared to Blacks,
Latinos, English language learners, students receiving FARMs, and students with
disabilities whose gains ranged from 4-12 points.
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Table B-6: Gap in Percentage of Second Graders Who Achieved the Grade-'Level Reading
' Benchmarks by Subgroups, 2006-2007

Grade 2'Reading

White - Asian 1 1
White - Black 20 23
White - Latino 25 | 294

Grade2 ReadlligGap*byﬁsﬁtﬂd%em&Gm“P i
All Students - Special Ed 26 35 91 34.6%
All Students - LEP 32 33 1 3.1%
All Students - FARMs 18 20 21 11.1%

Source: OLO analysis of MCPS data
Key Findings:

¢ Between 2006 and 2007, the Grade 2 Reading Gap widened by race and ethnicity. The
20-25 point gaps evident between White and Black students and between White and
Latino students in 2006 increased by 15-16 percent to 23-29 point gaps in 2007.

¢ During this time frame, the Grade 2 Reading Gap also widened by service status. In
particular, the gap between all students and students with disabilities increased from 26 to
35 points, the gap between all students and English language learners increased from 32
to 33 points, and the gap between all students and students receiving FARMs increased

from 18 to 20 points.
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Appendix C:
TERRANOVA COMPREHENSIVE TEST OF BASIC SKILLS, 2001-2005
' AND TERRANOVA SECOND EDITION, 2007

According to MCPS, the school system has “administered the TerraNova Comprehensive Test of
Basic Skills (CTBS) to students in Grade 2 on a yearly basis in order to provide comprehensive
measurement of basic skills achievement.” MCPS uses the CTBS to discern how well students
perform basic skills and to determine changes in curriculum and instruction as needed. The
CTBS also enables MCPS to compare the performance of its 2* graders to a national sample.

This measure of student performance describes trends in the performance of MCPS students on
the Grade 2 CTBS Battery Index based on a cut score set at the 50® national percentile. Data on
the percentage of students by subgroup who exceed the 50™ national percentile in CTBS
performance are reported for MCPS by student groups from 2001-2005. Additionally, this
measure describes trends in the CTBS Battery Index performance gap during this time frame.

MCPS replaced the TerraNova Comprehensive Test of Basic Skills (CTBS) with the TerraNova
Second Edition (TN/2). The TN/2 results for 2007 create a new baseline of Grade 2 student
achievement for future years, and should not be compared to 2006 results. This measure of
student performance also describes data on the percentage of students by subgroup that exceeded
the 50™ national percentile in TN/2 performance in 2007.

TerraNova CTBS Results: 2001-2005

Table C-1: Percentage of Second Grade Students Exceeding 50™ percentile on CTBS
' Battery Index by Subgroup, 2001-2005

All Students

White Students 84.9 86.2
Asian Students 85.3 85.8
Black Students 60.4 62.6
Latino Students 60.7 61.9
Special Education 55.6 583
LEP/ELL 49.6 49.9
FARMs 55.6 583

Source: MCPS

* Stevenson, Jose “Results of the Spring 2005 Administration of the Grade 2 TerraNova Comprehensive Test of
Basic Skills” Department of Shared Accountability, MCPS — May 2005.
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Key Findings:

e In 2005, the scores of 86 percent of White and Asian students exceeded the 50
percentile on the CTBS Battery Index compared to 63 percent of Black students and 62
percent of Latino students. Overall, 76 percent of MCPS 2™ graders exceeded the 50™
percentile compared to 58 percent of students with disabilities, 50 percent of Enghsh
language learners, and 58 percent of students receiving FARMs.

o Between 2001 and 2005, Black and Latino students, students with disabilities, English
language learners, and students receiving FARMs experienced the largest gains on the
CTBS Battery Index at 16 to 21 points compared to White and Asian students increasing
their scores by 9 points during this time frame.

Table C-2: Gap in Percentage of Second Grade Students Exceeding 50" percentile on
CTBS Battery Index by Subgroup, 2001-2005 .

C T i CTBS Battery Tndex Gapéby
White - Asian 0.3 0.2 -1 .6 -0.4 0.4

White - Black 315 31.4 28.9 245 23.6

White - Latino 355 345 28.1 242 243

Gl CTBSBattery Index Gap by Student Service Group
All Students Spemal Ed 253 265 21.2 19.2 17.7
All Students - LEP 29.8 292 21.9 252 26.1
All Students - FARMs 25.1 252 212 19.2 17.7
Source: OLO analysis of MCPS data

Key Findings:

o Between 2001 and 2005, the CTBS Battery Index gap decreased between White and
Latino students (11.2 points) and between White and Black students (7.9 points).

¢ During this time frame, the CTBS Battery Index gap between all students and those
receiving special services narrowed across all groups. In particular, the gap fell by 8
points between all students and students with disabilities, 7 points for all students and
students receiving FARMs, and 4 points between all students and students with limited
English proficiency.
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TerraNova Second Edition Results: 2007

Table C-3: Percentage of Second Grade Students Exceeding 50" percentile on TN/2
Composite Index by Subgroup, 2007

"/ Student Subgroups::-i| ore

All Students 69.2
White 84.8
Asian 83.8
Black 50.8
Latino 48.0
Special Education 36.6
LLEP/ELL 34.0
FARMs 43.3

Source: MCPS, Department of Shared Accountability
Key Findings:

s In 2007, the scores of 85 percent of White and 84 percent of Asian students exceeded the
50™ percentile on the TN/2 composite index compared to 51 percent of Black students
and 48 percent of Latino students.

o Overall, 69 percent of MCPS 2™ graders exceeded the 50 percentile compared to 37
percent of students with disabilities, 34 percent of English language learners, and 43
percent of students receiving FARMs.

Table C-4: Gap in Percentage of Second Grade Students Exceeding 50" percentile on TN/2
Composite Index by Subgroup, 2007

i)i'ﬂerences &:Subgro

Gap by Student-ﬂEthmcnty/Racei;
White - Asian
White - Black
White - Latino

e B AR

Gap by. Service Group S

——

All Students - Special Education 32.6
All Students - LEP/ELL 352
All Students - FARMs 259

Source: OLO analysis of MCPS data
Key Findings:

o In 2007, the TN/2 composite index gap between White and Latino students was 37 points
and 34 points between White and Black students.

e During this time frame, the TN/2 composite index gap between all 2™ Graders and
English language learners was 35 points, the gap between all 2™ Graders and those
receiving special education services was 33 points, and the gap between all 2™ Graders
and those receiving FARMs was 26 points.
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Appendix D:
SPECIAL EDUCATION IDENTIFICATION AND PLACEMENT, 2003-2006

MSDE and MCPS use special education identification and placement data to track the school
system’s progress in reducing disproportionate representation of racial and ethnic groups in
special education, specific disability categories and placement.’ Disproportionate representation
typically refers to the over-representation of Black children among students identified as having -
disabilities, mental retardation or emotional disturbance and to the over-representation of Black
students with disabilities in separate special education classes and schools.

This measure of student performance compares the percentage of students ages 3-21 identified as
having any disability, a learning disability, emotional disturbance, or mental retardation by race
and ethnicity from 2003-2006. This measure also tracks by subgroup the percentage of students
with disabilities served primarily in regular education settings (i.e. LRE A placements). This
measure offers an analysis of gaps between special education classification and LRE A
placement by race and ethnicity. Since this measure addresses a small percentage of MCPS®
overall student population, changes are described in point and percentage point changes.

Percentage of Students Identified as Di_sable(j by Subgroup: 2003-2406

Table D-1: Percent of Students Ages 3-21 Identified as Disabled by Subgroup, 2003-2006

All Students 12.2%

White Students 12.8% 11.6%
Asian Students 5.3% 5.9%
Black Students 15.3% 15.7%
Latino Students 12.6% 13.3%

Source: OLO calculations of MSDE and MCPS data

Key Findings:

o In 2006, 12 percent of White students were identified as disabled, compared to 6 percent
of Asian students, 13 percent of Latino students and 16 percent of Black students.

¢ Between 2003 and 2006, the percentage of White students eligible for special education
services declined by 9 percent compared to the percentage of Asian students receiving
special education increasing by 11 percent for Asians, 5 percent for Latinos and 2 percent.
for Blacks.

* Annual Report on Our Call to Action, MCPS — 2006.
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Table D-2: Percent of Students Ages 3-21 Identified as by Dlsablllty Type and Subgroup, 2003-2006

‘Percentage of Stude
Ages 321 with:
All Learmng disability -1.56%
Students | Emotional disturbance 0.81% -8.12%
Mental retardation (.36% 29.01%
Whites Learning disability 4.11% -18.49%
Emotional disturbance 0.92% -25.24%
Mental retardation 0.25% 21.13%
Asians Learning disability 0.43% -0.33%
Emotional disturbance 0.08% -25.00%
Mental retardation 0.21% -55.09%
Blacks Learning disability 6.14% -2.29%
Emotional disturbance 1.31% 4.14%
Mental retardation 0.71% 16.77%
Latinos Learning disability 6.01% 1.18%
Emotional disturbance 0.45% -8.61%
Mental retardation 0.35% 22.09%
Source: OLO calculations of MSDE and MCPS data

Key Findings:

* In 2006, the percentages of students identified as having a learning disability, emotional
disturbance, or mental retardation varied across subgroups. For example, Whites had half the
prevalence of Latinos and Blacks in learning disability rates (3 percent compared to 6
percent), half the prevalence of Blacks in emotional disturbance classification (0.7 percent
compared to 1.4 percent), and less than half the prevalence rate of Blacks in mental

retardation identification (0.3 percent compared to 0.8 percent).

e Between 2003 and 2006, rates of learning disability classification declined among Whites by
19 percent, but remained virtually unchanged among other ethnic groups. Moreover, the rate
of emotional disturbance classification declined by 9-25 percent across all subgroups except
Blacks whose prevalence rate increased by 4 percent. As such, disproportionate
representation in special education cIa551ﬁcat10n between White and Black students

increased.
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Table D-3: Gap in Percent of Students Ages 3-21 Identified as Disabled by Subgroup, 2003-2006

Key Findings:

* Differerices By:l +iliaiis ¥ 2003-06 Change =
| Subgroup; e “Point; ]
Gaps in Any Disability Classification
White-Asian 7.45% | 5.77% -1.69% -22.64%
White-Black -2.55% | -4.03% -1.48% 58.03%
White-Latino 0.13% | -1.65% -1.77% | -1392.67%
Gaps in Learning Disability Classification
White-Asian 3.69% | 2.93% -0.76% -20.58%
White-Black 2.02% | -2.64% -0.62% 30.67%
White-Latino -1.90% | -2.73% -0.83% 43.79%
Gaps in Emotional Disturbance Classification
White - Asian 0.84% | 0.63% -0.21% -25.27%
White - Black -0,39% | -0.67% -0.29% 74.23%
White - Latino 0.48% | 0.28% -0.19% -40.80%
Gaps in Mental Retardation Classification
White - Asian 0.04% | 0.21% 0.17% 453.49%
White - Black -0.46% | -0.52% -0.07% 14.39%
White - Latino -0.10% | -0.13% -0.02% 24.45%

Source: OLO calculations of MSDE and MCPS data

~

s Between 2003 and 2006, disproportionality increased between White and Black rates of
disability classification, and to a lesser extent between White and Latino rates of
classification.

¢ The 2.6 point gap in overall disability classification between Whites and Blacks evident in
2003 increased by 58 percent to a 4 point gap classification rates in 2006. In particular, the
White-Black gap increased 31 percent for learning disability classifications, 74 percent for
emotional disturbance classifications, and 14 percent for mental retardation. For Latinos, the
gap in learning disability classification relative to Whites increased by 44 percent.
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Placements for Students with Disabilities by Subgroup: 2003-2006

Table D-4: Percentage of Students with Disabilities by Subgroup Served Outside of Regular
Education Less than 21 Percent of Time (i.e. LRE A Placements), 2003-2006

*Change

All Students
White Students
Asian Students
Black Students
Latino Students
Source: MCPS and MSDE

Key Findings:

e In 2006, 65 percent of White students with disabilities and 59 percent of Asian students with
disabilities were served in regular education classes at least 80 percent of the time (i.e. LRE
A) compared to 46 percent of Black students with disabilities and 56 percent of Latino
students with disabilities. As such, more than half of Black students with disabilities were
served in restrictive settings (i.e. participated in regular education less than 80 percent of the
time) compared to about a third of White students with disabilities and 41-44 percent of
Asian and Latino students with disabilities. As a result, Black students with disabilities are
disproportionately served in restrictive special education settings.

¢ Between 2003 and 2006, MCPS increased the proportion of all students with disabilities
subgroups served in LRE A placements. Moreover, the proportion of Black and Latino
students with disabilities served in LRE A placements increased at more than twice the rate
of increase of White and Asian placements in inclusive settings. As a consequence, MCPS
narrowed the disproportionality in restrictive special education placements by race.

Table D-5: Gaps in the Percentage of Students by Subgroup Served Qutside of Regular
Education Less than 21 Percent of Time (l e. LRE A Placements), 2003-2006

gl W@W%?‘ 13
leferencesgln

Percentage; f,; :
by Subgroup ‘

White - Asian Students

White - Black Students 21.0
White - Latino Students 17.0

Source: MCPS and MSDE
Key Finding:

o Between 2003 and 2006, disproportionality in LRE A placements decreased among Black
and Latino students relative to Whites. The gap in LRE A placements between White and
Black students with disabilities declined by 12 percent; the LRE A placement gap between
White and Latino students with disabilities declined by 46 percent.
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. Appendix E:
MARYLAND SCHOOL ASSESSMENTS (GRADES 3, 5, AND 8), 2003-2007

MSDE and MCPS utilize the Maryland School Assessments (MSAs) to track schools’ progress
in meeting achievement goals and complying with the No Child Left Behind Act.® Students in
Grades 3 to 8 take the MSA annually in reading and mathematics. Nearly all public school
students participate in the MSAs. Students scoring proficient or advanced on the MSA pass the
exam, while students scoring basic do not pass the exam.

This measure of student performance describes MCPS student achievement on the MSAs for 3,
5™ and 8" graders from 2003 to 2007 by student race/ethnicity and receipt of special services.
This measure also describes achievement gap trends by comparing the performance of White
students to Asian, Black, and Latino students, and the performance of students by service group
status. Appendix P describes MSA performance data for 4™, 6™, and 7% graders from 2004 to
2007 by student subgroup. : '

Grade 3 MSA: 2003-2007

Table E-1: Percent of Studen

by Race and Ethnicity, 2003-2007
Lo | 2003-07Change |

Performance by
* Race/Ethnicity .~ ||

All Students

White Students 93.6 10.6 12.8%
Asian Students 92.0 14.2 18.3%
Black Students 73.4 25.1 52.0%
Latino Students

749 | 350 87.7%

PércentiofiStudents b

Students 755 | 794 83| 84.1| 84.1 8.6 11.4%
White Students 886 | 90.5| 925| 943 | 933 4,7 5.3%
Asian Students 88.1 | 89.0| 923 | 931 | 949 6.8 7.7%
Black Students - | 55.8| 63.5| 673 | 69.6 | 693 13.5 24.2%

| Latino Students 56.5| 649 | 73.0| 732 73.9]. 17.4 30.8%

Source: Maryland Report Card
Key Findings:

¢ In 2007, over 90 percent of White and Asian students passed the Grade 3 MSAs in
reading and math. In comparison, about 75 of Latino students passed both assessments,
while 73 percent of Black students passed reading and 69 percent passed math. However,
between 2003 and 2007, Latinos and Blacks made the greatest gains on the Grade 3
MSA.

¢ Annual Report on Our Call To Action, MCPS - 2006
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Table E-2: Gap in Percent of Students Passing Grade 3 MSA by Race and Ethhicity, 2003-2007

Difference by = |

Race/Ethnicity . «(2 g
White - Asian s2| 33| 29| 29] 16 3.6 | -69.2%
White - Black 347 249 242 | 248 202 -145 1] -41.8%
White - Latino 431 297 27.7| 21.8 18.7 244 | -36.6%

S _‘Grade 3 MSA Gapin Math -

White - Asian 0.5 1.5 0.2 1.2 -1.6 20| -46.3%
White - Black 328 270 .252| 247 | 24.0 8.8 -62.5%
White - Latino 32.1 | 256 195 21.1 19.4 -12.7 1 -49.0%

Source: OLO analysis of data from Maryland Report Card

Key Findings:

e The Grade 3 MSA achievement gap by race énd ethnicity narrowed from 2003 to 2007.

In reading, the 43 point gap between Whites and Latinos fell to a 19 point gap; the 35

point gap between Whites and Blacks fell to 20 points. In math, the 32 point gap
between Whites and Latinos fell to 19 points, while the 33 point gap between Whites and

Blacks fell to 24 points.
Table E-3: Percent of Students Passing Grade 3 M
f n;ance by Servi 06“3 : 20(; |
is.xroup ik h| - .
L " Percent of Students Passing Reading: .

All Students 66.8 | 77.6| 792 | 806 | 849 18.1 27.1%
Special Education 303 532 582 62.0] 654 351 115.8%
Regular Education 709 | 806 | 819| 83.0| 872 16.3 23 0%
Limited Engiish Proficiency 189 | 432 | 484 58.1 | 67.0 48.1 254.5%
English Proficient 71.7| 816 819 | 827 | 868 15.1 21.1%
Free/Reduced Price Meals 375 574 600 | 646 | 699 324 £6.4%
Non-FARMs 78.1 | 855| 86.6| 86.6| 90.6 12.5 16.0%
o Percent.of Studénts Passing Math,

All Students 755 794 83| 84.1 84.1 8.6 11.4%
Special Education 458 | 514 578 575 56.7 10.9 23.8%
Regular Education 789 | 828 | 862 | 875 | 873 3.4 10.6%
Limited English Proficiency 445 52.8| 617 59.7| 65.0 20.5 46.1%
English Proficient ] 78.7| 825 | 848 | 864 | 86.1 7.4 9.4%
Free/Reduced Price Meals 51.8) 603 ] 66.5]| 682 68.0 162 31.3%
Non-FARMs 847 86.7| 893 | 90.0| 90.1 5.4 6.4%

Source: Maryland Report Card
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Key Findings:

¢ In 2007, nearly 90 percent of students in regular education, English proficient students,
and students not receiving FARMSs passed the Grade 3 MSA in both reading and math.
This compares to about two-thirds of English language learners and students receiving
FARMSs passing the reading or math assessment, and 57-65 percent of students with
disabilities passing either assessment. However, between 2003 and 2007, students
receiving special services made the largest gains on the Grade 3 MSA.

Table E-4: Gap in Percent of Students Passmg Grade 3 MSA by Student Service Group, 2003-2007
g i 2003 §07°‘Change ‘

" Difference by Service
: Group™~

Regular Ed - Special Ed
Non:LEP - LEP
Non FARMS FARMS

JEE

- 26. 22,0 . . -49.0%

Grade.3 MSA Ga _
General Ed - Special Ed 33.1] 314 284 30.6 -2.5 -7.6%
Non-LEP - LEP 342 2971 231 21.1 131 -38.3%
Non-FARMs - FARMs 329 264 228 21.8| 22.1 . -108F -32.8%

Source: OLO analysis of data from Maryland Report Card
Key Findings:

e The achievement gap in Grade 3 MSA passing rates decreased by service group,
particularly for English language learners and in reading.

¢ Inreading, the 53 point gap between English proficient and non- proﬁ01ent students in
2003 narrowed to a 20 point gap in 2007; the 41 point gap between students receiving
and not receiving FARMs in 2003 narrowed to a 21 point gap in 2007; and the 41 point
gap between students served in regular and special education fell to a 22 point gap in
2007.

o In math, progress in closing the achievement gap by student groups has been less even.
The 33 point gap between regular and special education in 2003 only dropped by 2 points
to 31 points in 2007. Yet, the closing of the gap by English proficiency and FARMs
eligibility has been stronger. The 34 point gap between English proficient and non-
proficient students in 2003 dropped to a 21 point gap in 2007; the 33 point gap between
students receiving and not receiving FARMs in 2003 narrowed to a 22 point gap in 2007.
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Grade 5 MSA: 2003-2007

Table E-5: Percent of Students Passing Grade 5 MSA by Race and Ethnicity, 2003-2007

| 2003"%5 : 56_0.4‘ 2005;* 2
e |
P‘ef&nt of 5Students Passmg%Readng
All Students 74.6 | 76.1 798| 82.8| 834
White Students 88.5 8§99 | 914 | 932 | 935
Asian Students 813 851 | 879 902 914
Black Students 58.3 60| 653 | 706 | 722

Latino Students 534 564 | 63.6| 692 699

A i

. .Percentof Students: Passing Math
All Students 67.8| 73.5| 785 | 808 | 84.1

White Students 824'| 875| 909 91.8| 93.6
Asian Students 837 882 913 | 928 945
Black Students 431 524 | 588 | 62.7| 69.0
Latino Students 475 550 626 | 693 |- 73.5

Source: Maryland Report Card

Key Findings:

¢ In 2007, 94 percent of Whites and 91 percent of Asians passed the Grade 5 Reading MSA
compared to 72 percent of Blacks and 70 percent of Latinos. In math, 94 percent of
Whites and 95 percent of Asians passed the MSA compared to 74 percent of Latinos and
69 percent of Blacks. However, Latinos and Blacks made the most significant gains on the
Grade 5 MSA from 2003 and 2007.

Table E-6: Gap in Percent of Students Passmg Grade 5 MSA by Race and Ethmclty, 2003-2007

Difference in _ :Q : %%?‘” '2003-07 Change
Performance byv : T
White - Asian 2.1 -3.1 -70.8%
White - Black 302 299 26.1| 226 213 -8.9 -20 5%
White - Latino 351 | 335 278 24| 236 -11.5 -32.8%
077 Grade MSA GapiaMiath TR
White - Asian ‘13| 07| -04 -1 -09 - 04 -30.8%
White - Black 393 | 351 321 29.1| 246 147 37.4%
White - Latino 349 | 325| 283 225| 201 48| a2.4%

Source: OLO analysis of data from Maryland Report Card
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Key Findings:

e Between 2003 and 2007, the Grade 5 MSA achievement gap by race and ethmmty

narrowed, partlcularly in math.

e In math, the 35 point gap between White and Latino students in 2003 narrowed to 20
points in 2007; the 39 point gap between White and Black students fell to 25 points in

2007.

e Inreading, the 35 point gap between Whites and Latinos in 2003 narrowed to a 24 point
gap in 2007; the 30 point gap between Whites and Blacks fell to a 21 point gap in 2007.

Table E-7: Percent of Students Passmg Grade 5 MSA. by Student Service Group, 2003-2007

All Students

Special Education 46.4 61.6

Regular Education 78.7| 806 | 839 | 86.7| 86.7 80| 10.2%
Limited English Proficiency 2721 33.1| 416 | 46.5| 506 234 86.0%
English Proficient ‘ 779 793 | 83| 852 857 78| 10.0%
Free/Reduced Price Meals 475 | 527 586 | 651 | 654 1791 37.7%

Non-FARMs

90.3

57| 6.7%

All Students

: . . . 84.1 16.3 | 24.0%
Special Education 310 | 392| 443 | 51.7| 56.6 256 | 82.6%
Regular Education 73.1 ) 787 | 833 | 854 | 88.1 150 | 20.5%
Limited English Proficiency 364 | 412 | 456 S46| 594 23.0] 63.2%
English Proficient 699 | 760 | 80.6| 825 ]| 858 159 | 22.7%
Free/Reduced Price Meals 40.8 | 492 | 554 | 61.7| 67.6 268 | 65.7%
Non-FARMs 777 83.0| 870 | 873 | 904 127 16.3%

Source: Maryland Report Card

Key Findings:

o In 2007, 86-90 percent of English proficient students, students in regular education, and
students not receiving FARMs passed the reading and math portion of the Grade 5 MSA
In comparison, 51-68 percent of students with disabilities, English language learners, and
students receiving FARMs passed. However, between 2003 and 2007, students receiving
special services made the most significant gains on the Grade 5 MSA.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table E-8: Gap in Percent of Students Passmg Grade 5 MSA by Student Service Group, 2003-2007

b 2003-07 Change
12007 _

Service.

Regular Ed - Special Ed 25.1 67| 21.1%

Non-LEP - LEP 3510 156 -30.8%
Non-FARMs - FARMSs 249 22| 32.9%
General Fd - Special Ed | 42.1| 395 ] 39.0] 33.7] 315 106 | 252%

[Non-LEP - LEP 335 | 348| 350| 279 264 70| 210%
Non-FARMs- FARMs | 369 | 338 | 316 256 228 141 | -382%

Source: OLO analysis of data from Maryland Report Card

Key Findings: )

o The Grade 5 MSA performance gap by service group status decreased between 2003 and
2007. \

¢ Inreading, the 51 point gap between English proficient and non-proficient students
evident in 2003 dropped to a 35 point gap in 2007; the 37 point gap between students
receiving and not receiving FARMs in 2003 narrowed to 25 points in 2007; and the 32
point gap between students served in regular and special education fell to 25 points in
2007.

o In math, the 42 point gap between regular and special education in 2003 fell to 32 points
in 2007, the 34 point gap between English proficient and non-proficient students in 2003
dropped to a 26 point gap in 2007; and the 37 point gap between students recelvmg and
not receng FARMSs in 2003 narrowed to a 23 point gap in 2007.
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Grade 8 MSA: 2003-2007

Table E-9: Percent of Students Passing Grade 8 MSA by Race and Ethnicity, 2003-2007

~~ Performance by T 2063707 Change.

. .Ras ?Etixlii'ci‘ty 20,03 : . | Poii %
U0 Percent of Student

-| All Students 70.8 | 724 739 7338 6.3 8.9%
White Students 86.0 | 87.7| 888 | 879 4.8 5 6%
Asian Students 77.9 82.7 84.0 83.5 8.8 11.3%
Black Students 51.1| 529 553 | 579 107 209%
Latino Students 48.0 | 4921 528 | 522 585 10.5 21.9%

B “Percent of Students Passing Math v -
All Students 57.5| 588 | 647 | 665| 674 " 99 17.2%
White Students 746 | 76.1 | 80.7| 82.6| 842 96| 12.9%
Asian Students 774 802 851 | 842 | 86.5 9.1 11.8%
Black Stidents 288 | 312 39.0| 416 430 142 | 493%
Latino Students 301 ) 331 | 41.2| 458 | 459 15.8 52.5%

Source: Maryland Report Card
Key Findings:

e In 2007, 91 percent of White students and 87 percent of Asian students passed the Grade
-8 Reading MSA compared to 62 percent of Black students and 59 percent of Latinos. In
- math, 84 percent of Whites and 87 percent of Asians passed the state assessment
compared to 46 percent of Latinos and 43 percent of Blacks. However, between 2003
and 2007, Latinos and Blacks made slightly larger gains on the Grade 5 MSA than White
and Asian students. :

Table E-10: Gap in Percent of Students Passing Grade 8 MSA by Race and Ethnicity, 2003-2007

" Differencein 307 Change. -

TR

i o Grade 8 MSA Gaj

White - Asian 8.1 5.0 4.8

White - Black . 3491 348 335 30.0| 29.0 -5.9 -16.9%

White - Latino 38.0 | 38.5| 36.0 32.3 5.7 -15.0%
_ Grade8MSAGapinMathi .

White - Asian 28, 4l 44 -l6|- 23 0.5

White - Black 45.8 | 449 | 41.7 | 410 41.2 -4.6

| White - Latino 445 | 43.0| 395 36.8| 383 -6.2 -13.9%
Source: OLO analysis of data from Maryland Report Card
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Key Findings:

The Grade 8 MSA achievement gap bf/ student race/ethnicity decreased between 2003
and 2007, but lesser magnitudes that the Grade 3 and 5 MSA performance gaps.

In reading, the 38 point gap between White and Latino students in 2003 fell by six points
to a 32 point gap in 2007; the 35 point gap between White-and Black students in 2003

_also fell by six points to a 29 point gap in 2007. .
In math, the 45 point gap between Whites and Latinos in 2003 dropped by 6 points to a

38 point gap in 2007; the 46 point gap between Whites and Blacks dropped by only 5
points to a 41 p01nt gap in 2007.

Table E-11: Pércent of Students Passing Grade 8 MSA by Student Service Group, 2003-2007 .

. Percent of§ Students Passing Readin

oot tugten

All Students ' 708 | 724 739 .73.8

Speciai Education 345 319 358 33.9
Regular Education 757 778 792 | 794
Limited English Proficiency 159 227 249| 270
English Proficient 73.7 1 748,757 755

Free/Reduced Price Meals 41.3 446! 46.6 | 46.7

Non-FARMs 792 | 804 | 82.0| 8i.4

. reent of Students Passin, thi: : s
All Students : 575 588 | 64.7 9.9 17.2%
Special Education 20.8 18.7 | 26.1 256 325 o117 356.3%
Regular Education 623 | 643 700 | 724 | 722 9.9 15.9%
Limited English Proficiency 245 | 293 | 334 34.0, 307 6.2 25.3%
English Proficient 592 603 | 657|678 689 9.7 16.4%
Free/Reduced Price Meals 253 279 34. 382 | 388 13.5 33.4%
Non-FARMs 66.5| 678| 736 | 746| 769 10.4 15.6%

Source: Maryland Report Card

Key Findings:

In 2007, 79-85 percent of students not receiving special services passed the Grade 8
MSA in reading compared to 28-53 percent of students receiving special services. In
math, 69-77 percent of students not receiving special services passed the Grade 8
assessment compared to 31-39 percent of students receiving special services.

Between 2003 and 2007, most students receiving special services made slightly greater
gains on the Grade 8 MSA (12 points) than students not receiving special services (10

points).
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Tablé E-12: Gap in Percent of Students Passing Grade 8 MSA by Student Service Group, 2003-

2007
Differe | £ 2003-07 Change -
Performance by |~ 20037412004 RUGEE
Service .. 4 - Point - Yo
, ‘Grade 8 MSA Gapin Reading’ «
Regular Ed - Special Ed 412| 459 434 455| 392 20| -49%
Non-LEP - LEP 57.8] 52.1| 508 | 485| 513 65| -11.2%
| Non-FARMs - FARMs 379 | 358 354 347 32.1 5.8 -153%
' . Grade 8 MSA Gap in Math” iR
General Ed - Special Ed 41.5| 456 | 439 | 46.8| 39.7 -1.8
Non-LEP - LEP 347 310 323 | 338 382 3.5
Non-FARMs - FARMs 412 399| 395| 364 | 38.1 3.1

Source: OLO analysis of data from Maryland Report Card
Key Findings:

¢ The Grade 8 MSA achievement gap by service group did not significantly change
~ between 2003 and 2007,

 Inreading, the 58 point gap between English proficient and non-proficient students in
2003 dropped to 51 points in 2007; the 38 point gap between studerits receiving and not
receiving FARMs in 2003 fell to 32 points in 2007; and the 41 point gap between
students served in regular and special education fell by only two points to a 39 point gap
in 2007. '

o In math, from 2003 to 2007, the 42 point gap between regular and special education fell
to 40 points; the 41 point gap between students receiving and not receiving FARMs
dropped to 38 points; and the 35 point gap between English proficient and non-proficient
students actually increased by 3 points to a 38 point gap.
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Appendix F:
MARYLAND HIGH SCHOOL ASSESSMENTS, 2002-2007

MSDE and MCPS utilize the High School Assessments (HSAs) to track schools’ progress at the
secondary level.” Students complete these examinations in Algebra, Biology, English, and
Government. MSDE requires that students in the Class of 2009 pass each assessment to graduate
or complete two alternate requirements: (1) earn a combined score of 1602 on all four
assessments or (2) complete a state-approved senior project that demonstrates proficiency on
HSA subject matter for each exam twice-failed by a Maryland student.

This measure of student performance describes MCPS student achievement for all test takers on
the algebra, Biology, and Government HSAs from 2002-2007 and for the English I1 HSA from
2005-2007 by student race/ethnicity and receipt of special services. The measure further .
compares HSA pass rates between high and low performing student groups to track changes in
the HSA achievement gap. This measure also describes the HSA completion rate for MCPS®
Class of 2009.

HSA Algebra: 2002-2007

Table F-1: Percent of Students Passing

. Performance byz %;%%iﬁ i%iﬁ(][jg',ﬂ 200
“Student Subgroup F T T TR

All Students

67.1 67.7

cent'of Students Passing by Race/Ethhicity

83.7| 863 | 83.5| 909

Asian Students 819 | 86.1| 859 | 914

Black Students 41.0 | 499 | 430 | 604

Latino Students 446 | 419 | 541 | 46.6 | 62.7
Percent of Stiidents Passing by-Service:G)

Special Education 379 | 314 314 287 459

Regular Education | 746 | 708 | 769 723 | 823

White Students

LEP/ELL 268 | 263 | 402 | 348 | 475
English Proficient | 743 | 703 | 75.01 704 | 81.1
FARMs 43.7 | 41.1 | 525 | 448 | 624
Non-FARMs 759 | 723 | 769| 726 | 829

Source: Maryland Report Card

 Annual Report on Our Call to Action, MCPS - 2006
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Key Findings:

o In2007, 91 percent of White test takers and 89 percent of Asian test takers passed the
Algebra HSA compared to 65 percent of Latino and 60 percent of Black test takers.
Moreover, approximately 80 percent of test takers not receiving special services passed

‘the Algebra HSA compared to about 50 percent of test takers receiving special education
and English for Speakers of Other Languages, and 60 percent of students not receiving
FARMs.

¢ Between 2002 and 2007, Latino and Black test takers made greater gains on Algebra
HSA than their White and Asian peers. During this time frame, test takers receiving
special services made greater gains on the Algebra HSA than students not receiving
special services.

Table F-2: Gap in Percent of Students Passing the Algeb

fféfenceiby Studen e
up
L EELL - =k MS* okl e : B IR T
White - Asian 2.5 1.8 02| -241{ 05 2.2 03] -12.0%
White - Black 385 427 364 | 4051 305| 316 6.9 -17.9%
White - Latino 41,1 | 41.8| 322 | 369 282 262 -149 | -36.3%

: Algebra‘HSA Gap by StudentService Group::: T g
Regular Ed - Special Ed 36.7| 394 455| 436 | 364 | 329 38| -10.4%
Non-LEP - LEP 475 44.0| 348) 356 | 336| 269 206 | -43.4%
Non-FARMs - FARMs 322 312 244 278 205| 21.8 -104 ] -32.3%

Source: OLO analysis of data from Maryland Report Card
Key Findings:

e Between 2002 and 2007, the Algebra HSA achievement gap by race/ethnicity lessened.
The 41 point gap between White and Latino test takers in 2002 narrowed to a 26 point
gap in 2007, while the 39 point gap between Whites and Blacks narrowed to a 32 point
gap m 2007.

e During this time frame, the Algebra HSA achievement gap by service group dropped as
well, particularly for English language learners. in particular, the 48 point gap by
English proficiency in 2002 dropped to 27 points in 2007; the 32 point gap between
students receiving and not receiving FARMs fell to 22 points in 2007; and the 37 point
gap by disability status decreased slightly to 32 points during this time frame.
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Government HSA: 2002-2007

Table'F-3: MCPS Performance on Government HSA by Student Group, 2002-2007

A TR

'003 +| 2002= 07§Change
2 ,% @% 1| R = Point | %
77 3 79 1 77 3 81.4| 87.6 15.3 21.2%

WhlteStudents 82.9 88.0 89.0 88.6 91.1| 957 12.8 15.4%

Asian Students 804 | 843 | 87.7| 868 899 | 935 13.1 16.3%
Black Students 549 | 623 | 648 | 613 678 | 75.7| . 208 37.6%
Latino Students 485 56.6 | 589 | 595 | 66.8| 775 .29.0 59.8%
S e B Creentiots tudentIPassingibyiService Groupk
Special Education 374 | 415 | 43.6| 409 | 454 | 61.5 24.1 64.4%
Regular Education | 75.7 | 81.1 | 83.1| 81.1| 853 | 903 14.6 10.3%
LEP/ELL 2641 362 | 393 | 45.6| 535 597 333 126.1%
English Proficient 745 79.6 | 814 793 | 831 | 89.0 14.5 19.5%
FARMs 473 | 53.1 ) 564 | 36.1| 633 | 734 26.1 55.2%
Non-FARMs | 755 81.0| 826 | 809 | 849 | 905 15.0 19.9%

Source: Maryland Report Card
Key Findings:
¢ In 2007, 96 percent of White test takers and 94 percent of Asian test takers passed the

Government HSA compared to 78 percent of Latino and 76 percent of Black test takers.

e Between 2002 and 2007, Latino and Black test takers made greater gains on Government
HSA than their White and Asian peers.

* In 2007, approximately 90 percent of test takers who were not receiving special services
passed the Government HSA compared to about 60 percent of test takers with disabilities
or limited English proficiency, and 73 percent of student receiving FARMs.

e Between 2002 and 2007, test takers receiving special services made greater gains on the
Government HSA than students who were not receiving special services.
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Table F-4: MCPS Government HSA Achievement Gap, 2002-2007

White - Asian 2.5 -0.3
White - Black 28.0 -8.0
-16.2

Whlte Latmo 344

hievem

Regular Ed - Special Ed 383

95| -24.8%
Non-LEP - LEP 48.1 -18.8 1 -39.1%
Non-FARMs - FARMs 28.2 -11.1 | 39,49,

Source: OLO analysis of data from Maryland Report Card

Key Findings:

e The 34 point gap between White and Latino test takers in 2002 narrowed to an 18 point
© gap in 2007; the 28 point gap between Whites and Blacks narrowed to a 20 point gap in

2007.

o The 48 point gap by English proficiency in 2002 dropped to 29 points in 2007; the 28
point gap by FARMs eligibility fell to 17 points in 2007; and the 38 point gap by

disability status decreased to 29 points during this time frame.

Biology HSA: 2002-2007

Table F-5: MCPS Performance on Blology HSA by Student Group, 2002-2007

Performance by x*
White Students 83.5 10.4%
Asian Students 81.3 12.7%
Black Students 52.0 16.9%
Latino Students 48.3 32.9%
Special Education 352 44.6%
Regular Education 75.8 10.6%
LEP/ELL 30.1 67.4%
English Proficient 74.2 10.9%
FARMs 45.6 27.0%
Non-FARMs 75.8 12.4%

Source: Maryland Report Card
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Key Findings:

» In 2007, 92 percent of White and Asian test takers passed the Biology HSA compared to
64 percent of Latino and 61 percent of Black test takers.

¢ Between 2002 and 2007, Latino test takers made greater gains on the Biology HSA than
their White and Asian peers. Black test takers, however, gained at about the same rate as
White students and more slowly than Asian students.

¢ In 2007, about 84 percent of students in regular education, 82 percent of English
proficient students, and 85 percent of students not receiving FARMSs passed the Biology
HSA. In comparison, about 50 percent of test takers with disabilities and limited English
proficiency, and 58 percent of students receiving FARMs passed the Biology HSA.

* Between 2002 and 2007, test takers receiving special services made greater gains on the
Biology HSA than students not receiving special services.

IRace/Ethnicitys

White - Asian 2.4 0.5 0.6
White - Black 388 295 | 314

28.7 | 28.0

Th

White - Latino

a14| a13] 329 27 -19.0%
Non-LEP - LEP 44.1| a86| 454] 377 345] 319 -122] 27.7%
Non-FARMs -FARMs | 30.2| 33.0] 304 313] 252 273 29| 6%

Source: OLO analysis of data from Maryland Report Card
Key Findings:
¢ The 35 point gap between White and Latino test takers in 2002 fell to a 28 point gap in

2007; the 31 point gap between Whites and Blacks in 2002 remained the same in 2007.

e The 44 point gap by English proficiency in 2002 dropped to 32 points in 2007; the 30
point gap by FARMs eligibility fell slightly to 27 points in 2007; and the 40 point gap by
disability status decreased to 33 points during this time frame.
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HSA English I1: 2005-2007

Table F-7: Percent of Students Passmg the Enghsh IT HSA by Subgroup, 2005-2007

i “ﬁo"’%-ov Change '
. L . OIht
All Students 77.2 7.7
Percent dents Passiiig'by, Race/Ethnicity
White Students 847 | 83.7| 915 6.8
Asian Students 804 79.7| 844 4.0
Black Students 46.8 | 46.6 | 59.7 12.9
Latino Students 4791 501 593 11.4
47 Percent of Studgnts Passing by Service Group & i
Special Education 286 | 247 | 427 14.1
Regular Education 740 | 741 | 81.0- 7.0
LEP/ELL 220 258 249 29
English Proficient 71.2 1 704 | 79.1 7.9
FARMs 402 | 41.7) 522 12.0
Non-FARMs 742 | 741 | 827 85"

Source: Maryland Report Card
Key Findings:

e In 2007, 92 percent of White test takers and 84 percent of their Asian peers passed the
English Il HSA compared to 60 percent of Black students and 59 percent of Latino
students taking the exam. Overall, about 80 percent of test takers not receiving special
services passed the English II HSA compared to 52 percent of test takers receiving
FARMs, 43 percent of test takers receiving special education services, and 25 percent of
test takers with limited English proficiency.

e From 2005 and 2007, Latino and Black test takers made twice the gains that White and
Asian test takers made on the English [l HSA. During this time frame, students with
disabilities and students receiving FARMs also made greater gains on the English IT HSA
than students served solely in regular education classes and those not receiving FARMs,
However, English language learners made less than half the gains on the English [T HSA
as their English proficient peers.
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Table F-8: Gap in Percent of Students Passing the

English IT HSA by Subgroup, 2005-2007

Differen Soos | svoe | 02-07 Change
S et oint. | %

i English TT HSA/Gap by Student Race/Ethnicity
White - Asian 43 40| 7.1 28| 651%
White - Black 379 37.1 31.8 -6.1 -16.1%
White - Latino 368 | 336 322 46| -12.5%
% English TLHSA Gap by:Studént Service Groupi =
Regular Ed - Special Ed 454 | 494 | 383 11 -15.6%
Non-LEP - LEP 492 | 446 542 50 102%
Non-FARMs - FARMs 340 | 3241 305 35| -103%

Source: OLO analysis of data from Maryland Report Card

Key Findings:

o The English IT HSA racial/ethnic achievement gap narrowed between 2005 and 2007, as
well as the gap associated with disability and FARMs status. However, the gap measured

by English proficiency status widened.

e The 38 point gap between White and Black students in 2005 dropped to 32 points in
2007; the 37 point gap between White and Latino students also fell to 32 points in 2007.
Additionally, the gap between regular and special education test takers fell from 45 points
in 2005 to 38 points in 2007, and the gap between test takers receiving FARMs dropped
from 34 points to 31 points. However, the gap between test takers based on English

proficiency increased from 49 to 54 points between 2005 and 2007.
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HSA Completion Rate for Class of 2009

Table F-9: Class of 2009 HSA Performance by Subgroup, 2007

__Student Subgroups /| +*Algebra.. | Biology. | - English | Government.
Percent of All Students Taking Exam  “Hi @ -~ o
Takers 86.4 69.6 85.9 84.5
Non-Takers 13.6 30.4 14.1

Passing Rate Among Exam Takers:by Subgroup- R

All Students 86.9 89.9 83.5 92.0
White 95.8 96.3 93.7 97.4
Asian 94.8 95.2 90.9 96.2
Black 71.7 76.0 67.6 82.8
Latino 75.7 79.4 68.5 84.2
Special Education 60.0 65.4 46.8 | 67.9
LEP 55.5 70.3 * 714
FARMs 70.3 71.8 61.1 79.7
Passing Rate Among Test Takers and Non:Takerssl 7 7c0 o
All Students 75.1 62.6 | 71.7 78.6

* Too few test takers to include in analysis.
Source: Maryland Report Card

Key Findings:

e In 2007, 85-86 percent of all members of the MCPS Class of 2009 had taken at least one
of three HSA exams in Algebra, English, and Government. Nearly 70 percent of the
Class of 2009 had taken the Biology HSA.

e Among those taking the exam, 92 percent has passed the Government HSA, 90 percent
- has passed the Biology HSA, 87 percent had passed the Algebra HSA, and 84 percent
had passed the English II HSA.

e When combining the passing-rates for test takers and those who have yet to attempt the
assessments, 79 percent of the MCPS Class of 2009 has successfully completed the
Government HSA, 75 percent has completed the Algebra HSA, 72 percent has completed
the English HSA, and 63 percent has completed the Biology HSA.
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Table F-10: Gap in Class of 2009 HSA Performance by Subgroup

Among Students Taking the HSA, 2007

mong Test.

HSAIGapiin: D
White - Asian 1.0 1.1 2.8 1.2
White - Black 24.1 203 26.1 14.6
White - Latino 20.1 16.9 25.2 13.2
All Students - Special Ed 26.9 24.5 36.7 24.1
All Students - LEP 314 19.6 * 20.6
All Students - FARMs 16.6 8.1 22.4 12.3

* Too few test takers-to include in analysis.
Source: OLO analysis of data from Maryland Report Card

Key Findings:

¢ In 2007, an achievement gap by student race/ethnicity and service group existed among
HSA test takers within the Class of 2009. At about 20 points, the average magnitude of
the gap between high and low achieving student groups in the Class of 2009 was smaller

than the gap among test takers overall of about 30 points.

e The White and Black achievement gap among test takers ranged from a low of 15 points
on the government exam to a high of 26 points on the English exam. The White and
Latino achievement gap among test takers ranged from a low of 13 points on the
government exam to a high of 25 points on the English exam.

e The gap between all student test takers and those receiving special education services
ranged from a low of 24 points on the government exam, to a high of 37 points on the
English exam. The gap between all student test takers and English language learners
ranged from a low of 20 points on the biology exam to a high of 31 points on the algebra
exam. The gap between all student test takers and those receiving FARMSs ranged from a
low of 12 points of the government exam to a high of 22 points on the English exam.
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Appendix G:
STUDENT SUSPENSIONS, 2000-2007

MCPS tracks and publicly reports the suspension rate of students by ethnicity/race and by receipt
of spec1al services as part its annual reporting of performance data aligned with Our Call to
Action.® Specifically, MCPS uses suspension data to track progress toward its milestone that all
schools will eliminate the disproportionate suspension rate of African American and Latino
students.

This measure of student performance tracks MCPS suspension rates for elementary and
secondary students by subgroup for 2000-2007. This indicator reports by student group the
percentage of students suspended as a percent of their total group’s enrollment. Additionally, this
measure compares suspension rates across subgroups to describe trends in the suspension gap by
race/ethnicity and service group. Since this measure deals with a small percentage of MCPS
students, trend data are described in point changes and percentage point changes.

Suspension Rates for Elementary Schools

Table G-1: Percentage of Elementary Students Suspended from MCPS Schools, 2000-2007

Students : 2004 zoos;z 2006
Al] Students 1.2 1.3 62.5%
White Students 05 05| 06 0.6 20.0%
Asian Students 1.0 03, 09| 26 -60.0%
Black Students 23] 26 3.0 3.1 26.1%
Latino Students 0.6 1.1 1.1 1.2 133.3%
Special Education 1.8 28| 3.1 3.7 88.9%
LEP/ELL 1.7 1.1 25 2.6 47.1%
FARMs 1.7 22| 25 2.6 47.1%

Source: MCPS
Key Findings:

e In 2007, 0.6 percent of White students and 0.4 percent of Asian students were suspended
from elementary schools compared to 2.9 percent of Black students and 1.4 percent of
Latino students. In addition, 1.3 percent of all MCPS students were suspended from
clementary schools compared to 3.4 percent of students with disabilities and 2.5 percent
of both English language learners and students receiving FARMs.

e Between 2000 and 2007, elementary students with disabilities, Black students, English
language learners, and students receiving FARMs experienced the largest point increases
in the suspension rates compared to White and Asian students.

® Annual Report on Our Call to Action, MCPS - 2006 *
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table G-2: Gap in Percentage of Elementary Students Suspended from MCPS Schools,

2000-2007
Dufference“g“‘b I ’ 2000-07 Change
Subgrgggéé)%ﬁ ' e

‘ ?-‘;.e;g.Sfus'penSiOﬁiGap ....... t
White - Asian -0.5 0.2 —0.3 —2.0

©egrep o

0.2 0.7 -140.0%

White - Black -1.87 21| 24| -25 -2.3 -0.5 27.8%
White - Latino 0.1] 06| 05| -06 -0.8 -0.7 | 700.0%
' T Sugpenision Gap by Student Service Groupy:: ke

All Students - Special Ed | -10| -18| 19| 24| 24] 21] -1.1] 1100%

All Students - LEP 09 -01 -13] -13 -1.3 -1.2 -0.3 33.3%

All Students - FARMs 091 12| -13] -14] -14| -12 -0.3 33.3%
Source: OLO analysis of MCPS data :

Key Findings:

e Between 2000 and 2007, the elementary student suspension gap widened by 28 percent
between White and Black students (0.5 points) and by 700% between White and Latino
students (0.7 points). As such, the suspension rates for Black and Latino elementary
students became more disproportionate.

e During the same time frame, the suspension gap at the elementary level between all
students and those receiving special education services increased by 110% (1.1 points)
and the gaps between all students and English language learners and all students and
students receiving FARMs increased by 33 percent (0.3 points). As such, the suspension
rates for elementary students by service group status also became more disproportionate.

Suspension Rate for Secondary Schools

Table G-3: Percentage of Secondary Students Suspended from MCPS Schools, 2000-2007

Stu"ﬁents
All Students
White Students
Asian Students .
Black Students 10.7 | 142 | 158 | 155 162 | 148 4.1 38.3%
Latino Students 741 94| 104 | 10.2 9.8 9.5 2.1 28.4%
Special Education 128 | 16.1 | 17.2| 16.6| 16.8| 152 2.4 18.8%
LLEP/ELL 55| 791 86 8.4 8.2 8.4 2.9 52.7%
FARMs 09 13.0| 149 | 152 | 158| 144 4.5 45,5%

Source; MCPS-
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Key Findings:

e In 2007, 3.3 percent of White students and 2.5 percent of Asian students were suspended
from secondary school compared to 14.8 percent of Black students and 9.5 percent of °
Latino students. Additionally, 7.1 percent of MCPS students were suspended at the
secondary level compared to 15.2 percent of students with disabilities, 8.4 percent of
English language learners, and 14.4 percent of students receiving FARMs.

¢ Between 2000 and 2007, students receiving FARMs, Black students, English language
learners, students with disabilities, and Latino students experienced the greatest point -
increases in suspension rates at the secondary level at 2.1 to 4.5 points compared to an
increase of 0.2 points for Asians and a decline of 0.7 points for Whites.

» Using percentage point changes to describe changes in suspension rates between 2000
and 2007, the secondary student suspension rate fell by 18 percent for Whites and
increased by 9% for Asians. In comparison, suspension rates increased by 19-53% for all
students, Blacks, Latinos, English language learners, students with disabilities, and
students receiving FARMs. - '

Table G-4: Gap in Percentage of Secondary Students Suspended from MCPS Schools,
2000-2007

White - Asian 1.7 1.8 1.0 I.O 0.8 0,8

White - Black -6.7 | -10.0 | -12.0 | -11.9 | -12.8 | -11.5
Whlte Latmo 34| 52 66| 66| 64| -62
Do Suspension Gaplby SiudeatServiee Group s R
All Students Specml Ed | --72| 92 97| 93| 94| .81 -0.9 12.5%
All Students - LEP 01| -1.0§ -1.1| -1.1| -0.8| -13 -1.4 | -1400.0%

All Students - FARMs 43| -6.1 740 79 84| .73 -30 69.8%
Source: OLO analysis of MCPS data :

Key Findings:

* Between 2000 and 2007, the secondary student suspension gap widened by 72 percent
between White and Black students (4.8 points) and by 82% between White and Latino
students (2.8 points). As a result, the suspension rates for Black and Latino secondary
students became more disproportionate.

e During this time frame, the suspension gap at the secondary level between all students
and students receiving special education increased by 13% (0.9 points), the gap between
all students and English language learners increased by 1400% (1.4 points), and the gap
between all students and studerits receiving FARMs increased by 70% (3.0 points). Asa -
result, disproportionate representation in secondary suspension rates by service group
status increased.
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Appendix H:
GRADUATION AND DROPOUT RATES, 2002-2007

MSDE tracks MCPS’ graduation rate among seniors to determme whether the school system
achieves annually yearly progress (AYP). Graduation rates'® are tracked for MCPS students
overall and by subgroup. MSDE also tracks the annual dropout rate'' of ¢ — 12 graders overall
and by subgroup. The performance standard for graduation rate for AYP is 90 percent. MSDE
also set a satisfactory standard drop-out rate of 3 percent of less. MCPS exceeded both goals.

This measure of student of performance tracks grade 12 graduation rates and grade 9 -12 dropout
rates among MCPS students by race and ethnicity from 2002 to 2007 and by service group from
2003 to 2007. This indicator also tracks the achievement gap in graduation and drop out rates by
subgroups. OLO elected not to include state data on graduation and dropout rates by English
language learners in this report because recent data indicating that English language learners are
more likely than English proficient students to graduate from high school seems questionable.
Nor are key findings by service group status reported on these indicators by service group status.

. 12" Grade Graduation Rate: 2002-2007

Table H-1: MCPS Graduation Rate and Gap among Seniors by Race/Ethnicity, 2002-2007

2002-07 Change
gl ‘*3~Wf»"i‘*lf%i%i‘i"iﬁifaui"(”}i‘aduation Rate by R.':lcefEthmcity”‘w’j s
All Students 9l.8| 925 | 920 | 914 919 904 -1.4

__ Performance

White Students 934 | 950 | 945| 940 | 952 939 0.5
Asian Students 950 949 | 963 | 969 | 965 | 956 0.7
Black Students 89.1| 869 883 | 886 | 876 | 872 -1.9
Latino Students 86.2 | 87.9 | 83.7| 822 | 813 | 804 -5.7
s " Graduation Gap by Race/Ethnicity.. . e
White - Asian -1.5] 0.1 -1.8( 28| -12] -1.7 -0.2
White - Black | 44| 81 6.2 54 7.6 6.7 2.4
White - Latino 7.3 720 108 11.8| 14.0| 135 6.2

Source: Maryland Report Card

' MSDE calculates the graduation rate based on the percentage of students who received a Maryland high school
diploma during the reported school year. This is an estimated cohort rate. It is calculated by dividing the number of
high school graduates by the sum of the dropout for grades 9 through 12, respectively, in consecutive years, plus the
number of high school graduates.

"' MSDE calculates the dropout rate as the percentage of students dropping out of school in grades 9 through 12 in a
single year. MSDE defines dropout as the number and percent of students who leave school for any reason, except
death, before graduation or completion of a Maryland approved educational program and who are not known to
enrell in another school or state-approved program for the current school year. The year is defined as July through
June and includes students dropping out over the summer and students dropping out of evening high school and
other alternative programs. The dropout rate is computed by dividing the number of dropouts by the total number of
students in grade 9-12 served by the school.
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Key Findings:
e In 2007, 94 percent of White seniors and 96 percent of Asian seniors graduated from high
school compared to 87 percent of Black seniors and 80 pércent of Latino seniors.

e Between 2002 and 2007, the graduation rate for White and Asian seniors increased, while
it decreased for Black and Latino seniors. As such, the gap in graduation rates between
students groups increased during this time frame. The White — Black graduation gap
increased by 2 points, and the White — Latino graduation gap increased by 6 points.

Table H-2: MCPS Graduation Rate and Gap among Seniors by Service Group, 2003-2007

e 2003:07 Chang
2005 2006 3007, | 20B0.CL “F‘%‘f’ﬁ

‘m;;s«( TR R G

Performance by Student

group || | T | peint T v

"Annual’ Graduatlo ' Rate: b); Servnce Group Status i
Specnal Education 857 874 | 86.1| 884 | 883 2.6 3.1%
Regular Education 931 924 919 919 90.5 -2.5 -2.7%
ELL/LEP 797 ] 865 | 955 973 | 96.7 17.0 21.3%
Non-LEP 927 921 913 | %14 90.2 -2.5 -2.7%
FARMs 879 | 884 | 888 | 894 | 886 0.7 0.8%
Non-FARMs ' 929 924 ] 91.7| 919, 90.6 -2.3 -2.5%
vt Graduation Gap by Service Group Statust g d
Regular - Special Education | 74| 490] 58] 34| 22 -52] -700%
Non-LEP - LEP 13.0 56| 42| 59| 65| -195] -149.7%
Non-FARMs - FARMs 50 40| 3.0] 24| 20| -30] -604%

Source: Maryland Report Card

Grade 9 -12 Dropout Rate: 2002-2007

Table H-3: MCPS Dropout Rate and Gap among 9"™-12" Graders by Race and Ethnicity,
2002-2007

Performance b

st

All Students 1.8 2.7 0.9 53.1%
White Students 1.4 1.5 0.2 13.2%
Asian Students 0.9 1.0 0.1 13.2%
Black Students 23 3.6 1.3 57.0%
Latino Students 3 2 53 2.1 66.4%

. 'Dropout Gap T e

White - Asian O.S 0.3 0.3 0.5 0.1 13.3%
White - Black 091 -1.5] -1l 2010 -1 121.7%
White - Latino 19| 23| -26 3.8 -2.0 105.4%

Source: Maryland Report Card
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Key Findings:

e In 2007, 1.5 percent of White students and 1.0 percent of Asian students dropped out of
high school annually compared to 3.6 percent of Black students and 5.3 percent of Latino

students.

o Between 2002 and 2007, all student groups experienced an increase in the annual dropout
rates but Latinos and Blacks experienced the largest increases.

e From 2002 to 2007, the dropout rate for Whites increased by 0.2 points (14%) and for
Asians, it increased by 0.1 points (11%). For Latinos, the dropout rate increased by 2.1
points (66%) and for Blacks, it increased by 1.3 points (57%). As such, the MCPS gap in
dropout rates associated with race and ethnicity widened between 2002 and 2007.

Table H-4: MCPS Dropout Rate and Gap among 9™ -12™ Graders by Service Group, 2002-

2007
» : ; : %

~Performance by Sfuq?gnt - : 200 6 %& 003 -07 Change
i _ _Annual Dr ,.Group Status

Special Education 249 1.82 1.8 2.11 [ 271

Regular Education 195 176 | L75] 199 271 0.76 35.0%
ELL/LEP 0231 041 032 042 049 0.26] 113.0%
Non-LEP 2.1 | 1.85| 185 2.09| 2.83] 0.73] 34.8%
FARMs 213 | 163 | 1.56] 2.86| 3.03 0.9 ] 42.3%
Non-FARMs 199] 1.79 | 179] 183 | 264] 065] 32.7%

qis Dropout Gap by Service Group Status’ | o

Regular Special Education | 0.54 | 0.06 | 0.05| 0.12 | 0] -0.54|-100.0%
Non-LEP - LEP 1.87 ) 144 | 153 167 | 234 047 25.1%
Non-FARMs - FARMs -0.14 1 .0.16 | 023 ] -1.03 | -039] -025] 178.6%

Source: Maryland Repott Card
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Appendix I:
GIFTED IDENTIFICATION, 2004-2007

The Code of Maryland Regulations (COMAR) requires students with “outstanding abilities™ to
be “identified by professionally qualified individuals” as “gifted and talented.”™ According to
MCPS, the Grade-2 global screening process fulfills the State mandate for gifted identification
and provides a tool for opening access to accelerated instruction to students who may otherwise
be overlooked.'? The Grade 2 global screening for giftedness includes a variety of data collected
from parent surveys, MCPS teacher and staff surveys, students’ instruction, and standardized test
scores for school-based committees to review in identifying gifted students. :

This measure of student performance describes trends in the identification of gifted MCPS
students via the Grade 2 global screening process administered in the spring of the 2™ grade
year. This measure reports by student group the percentage of students identified as gifted as a
percent of their total group’s enrollment from 2004 to 2007. Additionally, this measure
describes trends in the gifted identification gap by race/ethnicity and service group.

Table I-1: Percentage of Second Grade Students Identified as Gifted by MCPS, 2004-2007

&x:mf

2006
All Students 44.5 33.8 39.5 394 | -5.1% | -11.5%
White Students 57.1 46.1 51.3 504 | -6.7% | -11.7%
Asian Students 574 453 57.1 59.4 2.0% 3.5%
Black Students 244 18.7 229 2231 2.1% | -8.8%
Latino Students 297 17.0 | 21.8 2272 7.6% | -25.4%
Special Education 253 137 182 174 | -7.9% | -31.0%
LEP/ELL 222 15.3 214 169 | -53% | -23.7%
FARMs 24.8 14.6 22.9 195 | -53% | -21.4%

Source: MCPS
Key Findings:

e In 2007, 50 percent of White students and 59 percent of Asian students were identified as
. gifted based on the Grade 2 global screening compared to 22 percent of Black and Latino
students. Overall, 39 percent of all MCPS on graders were identified as g1fted compared
to 17 percent of students with disabilities and English language learners, and 20 percent
of students receiving FARMs. »

2 Stevenson, Jose — An Examination of the Grade 2 Global Screening for Identification of Gifted and Talented
Students, Department of Shared Acountability, MCPS — September 2005
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e Between 2004 and 2007, all students, White and Latino students, and students receiving
special services experienced the largest decreases in rates of gifted identification at five
to eight points compared to Asian students whose rate of gifted identification increased
by two points (5%) and Black students who rate of gifted identification declined by two
points (9%).

Table I-2: Gap in Percentage of Second Grade Students Identified as Glfted 2004-2007

Differences by EENTE ~"7172004-07 Chan

Subgroup L ik %2{104 f%§2095, . Point- | %
Gifted Identification Gap by Student Race/Ethmuty

White - Asian -0.4 0.8 -5.8 9.1 -8.7 | 22357

White - Black 327 273 28.5 28.1 46| -13.9

White - Latino 27.3 29.0 29.5 28.2 0.9 3.2
Gifted Identification Gap by Student Service Group

All Students - Special Ed 19.2 ] 20.1 21.3 22.0 2.7 14.2

All Students - LEP 22.3 18.5 18.1 22.5 0.1 0.7

All Students - FARMs 19.7 19.2 16.6 19.9 0.2 1.0

Source: OLO analysis of MCPS data

Key Findings:

» MCPS has made mixed progress in closing the gifted identification gap between high and
low performing student groups.

e Between 2004 and 2007, the gifted identification gap widened between White and Latino
students by one point (3%) but diminished between White and Black students by five
points (14%).

o During this time frame, the gifted identification gap between all students and those
receiving special education increased by three points (15%) but remained fairly constant
between all students and English language learners and between all students.and students
receiving FARMs.
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Appendix J:
ENROLLMENT IN ADVANCED MATH IN GRADE 6, 2001-2006

According to MCPS, the school system “encourages students to complete Algebra I in middle

~ school because Algebra I is the gateway to a rigorous high school mathematics sequence.”'* For
students to meet this goal, they must enroll in an accelerated math course in Grade 6. These
courses include 7™ Grade Math, 8™ Grade Math, Investigations into Mathematics (IM), Algebra I
or higher, :

This measure of student performance describes the percent of Grade 6 students who were
enrolled in accelerated math courses from 2001 to 2006. This measure reports by student group
the percent of Grade 6 students enrolled in 7" Grade Math (also known as Math B) or higheras a
percent of their total group’s enrollment from 2001 to 2006. Additionally, this measure
describes trends in the advanced math in Grade 6 enrollment gap by race/ethnicity and service
group during this time frame.

Table J-1: Percentage of MCPS Grade 6 Students Enrolled in 7" Grade Math or Higher in
June by Subgroup, 2001-2006

' : o NS ]
Students .| 2001 2002 1:2003 |:2004° z’ﬁdééﬁf 2006 200106 Chiange -
R mellln el T SGEaE | point %
All Students 339 | 373 | 380 373 | 39.0 425 8.6 25.4%
White Students 462 | 502 | 51.5| 506| S532| 582 120 | 26.0%
Asian Students 443 | 51.5 | 525 | 554 | 5647 60.2 1591 359%
Black Students 149 171 | 185 | 169 193 222 731 49.0%
Latino Students 139 166 169 | 158 | 186 ] 199 6.0 43.2%
Special Education 721 84| 83 9.0 8.5 9.9 271 37.5%
LEP/ELL 64| 83| 105 102 11.8 9.3 291 453%
FARMs 10.2 | 135 132 133 151 16.5 63| 61.8%

Source: MCPS
Key Findings:

o In 2006, 58 percent of White students and 60 percent of Asian students enrolled in Math
7 or higher by Grade 6 compared to 22 percent of Black students and 20 percent of
Latino students. Overall, 43 percent of all MCPS 6™ graders enrolled in advanced math
or higher compared to 10 percent of students with disabilities, 9 percent of English
language learners, and 17 percent of students receiving FARMs.

e Between 2001 and 2006, White and Asian students made the greatest gains (12-16 points)
in increasing their enrollment in 7" Grade Math or higher by Grade 6. The level of
advanced math enrollment by Grade 6 increased by 9 points for MCPS students overall,
compared to increases of 3-7 points for Black and Latino students, students with
disabilities, English language learners, and low-income students.

* Von Secker, Clare “Trends in Grade 6 Enrollment in Math B or Higher: 2001 to 2006, Department of Shared
Accountability, MCPS - February 2007
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Table J-2: Gap in Percentage of MCPS Grade 6 Students Enrolled in 7" Grade Math or
Higher in June by Subgroup, 2001-2006

— aT

|

A ek g
dL vl

I3
Cpolmee

*"'Differences by
ubgroup

Advanced’] ade 6{Gap by Student Race/E oy
White - Asian -1.0| 481 32| -2.0 3.9 -205.3%
White - Black 33.0 | 33.7] 339 360 471 15.0%
White - Latino 346 | 3487 346 6.0 18.6%
o Advanced Math in Grade 6 Gap by Student Service g T
All Students - Special Ed | 26.7 | 28.9| 29.7| 283 30.5| 326 ~ 59 22.1%
All Students - LEP 275 290 | 275| 27.1| 272 332 571 207%
All Students - FARMs 23.7| 23.8| 248 240] 239 260 23 9.7%

Source: OLO analysis of MCPS data

Key Findin_gs:

o The Advanced Math Grade 6 enrollment gap has increased between high and low
performing student groups.

e Between 2001 and 2006, the advanced math in Grade 6 gap widened by 6 points between
White and Latino students and by 5 points between White and Black students. As such,

the 31-32 point gaps by student ethnicity evident in 2001 increased to a 36-38 points gap
in 2006. '

¢ During this time frame, the advanced math in Grade 6 gap also widened between all
students and those receiving special services. The gap between all students and those
with disabilities or limited English proficiency increased by 6 points while the gap
between all students and students receiving FARMs increased by 2 points. Overall, the

24-27 points gap between all students and service groups evident in 2001 increased to a
26-33 points gap in 2006.
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Appendix K:
ALGEBRA AND GEOMETRY COMPLETION, 2001-2007

According to MCPS, increasing the successful completion rates of students in Algebra I,
Geometry, and other higher-level mathematics courses are district-wide priorities.” In
particular, MCPS “encourages all students to complete Algebra I by the end of Grade 9 and
Geomet{g by the end of Grade 10” as part of its ongoing efforts to ensure success for every
student.

This measure of student performance describes trends in the percent of Grade 8 and 9 students
completing Algebra 1 or higher between 2001 and 2007. It also presents trends in the percent of
Grade 9 and 10 students enrolled in comprehensive high schools completing Geometry I or
higher between 2004 and 2007. This measure reports by student group the percentage of
students completing these courses as a percent of their total group’s enrollment. Additionaily,
this indicator describes trends in the Algebra and Geometry completion gap by subgroup.

When reviewing the data below it is important to note the following: for Grade 6-8, successful
completion of Algebra I and Geometry are defined as earning a grade of D or higher for.each
, semester of the course and on the course final; and for Grades 9 and above, successful
completion of these courses are defined as earning a combined average grade of D or among the
three course components (i.e. the first semester, second semester and final examination).

Grade 8 Completion Rate for Algebra I or Higher-Level Mathematics: 2001-2007

Table K-1: Percent of Grade 8 Students or Higher, 2001-2007
Students 200112004 Ch?‘;gg
All Students 43.1 29.7%
White Students 55.5 28.6%
Asian Students 60.6 29.7%
Black Students 21.2 56.1%
Latino Students 16.4 08.8%
Special Education 9.7 59.8%
LEP/ELL 11.4 72.8%
FARMs 15.0 90.0%

Source: MCPS

" Weast, Jerry — Memorandum to the Board of Education on the Successful Completion of Algebra i or Higher-
Level Mathematics and Successful Completion of Geometry or Higher-Level Mathematics, October 18, 2006.

'® Steinberg, Laura and Missy Gumula, “Successful Completion of Algebra I or Higher-Level Mathematics and
Successful Completion of Geometry of Higher Level Mathematics, 2005-2006", MCPS, September 2006.
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Key Findings:

o In 2007, 79 percent of Asian students and 71 percent of White students in Grade 8
completed Algebra I or a higher-level math course compared to 33 percent of Black and
Latino students. Overall, 56 percent of all MCPS 8th graders had completed Algebra I or
a higher-level math course compared to 16 percent of students with disabilities, 20
percent of English language learners, and 29 percent of students receiving FARMs,

e Between 2001 and 2007, Asians, Latinos, Whites, and students receiving FARMs made
the greatest gains of 14-18 points in completing Algebra I or a higher-level mathematics
course by the end of Grade 8 compared to Black students, English language learners and
students receiving special education services who made gains of 6-12 points.

Table K-2: Gap in Percentage of Grade 8 Students Completing Algebra I or Higher-Level
Mathematics by Subgroup, 2001-2007

P TOERIGE T 3001607 Change..

h"i2005 2007 :
sl »‘ﬁ;%ﬁ"ount-; I Yo

_ 7 8 Algebra‘Gap by%StudentfRacelEthmutyﬁ .
White - Asian 5.1 -7.3 -1.6 -8.0

: ’;s}iaa;

2.1 41.2%
White - Black 343 404 | 395 388 40| 11.7%
White - Latino 39.1 402 | 40.0| 38.1 -03
~ Grade8 Algebra Gap by Studeént Service Gro : A
All Students - Special Ed 334 37.3 36.2 37.7 701 21.0%
All Students - LEP 317 317 31.8| 343 451 14.2%
All Students - FARMs . 281 28.2 297 277 071 -2.5% [

Source: OLO analysis of MCPS data
Key Findings:

o MCPS has made mixed progress in closing the Grade 8 Algebra I or higher-level math
completion gap between high and low performing student groups.

¢ Between 2001 and 20067 the Grade § Algebra I gap widened between White and Black
students (4.0 points) but narrowed slightly between White and Latino students (0.3
points).

» During this time frame, the Grade 8 Algebra I gap between all students and those
receiving special education increased by 7.0 points and between all students and English
language learners, the gap increased by 4.5 points. However, the gap between all
students and those receiving FARMs decreased slightly by 0.7 points.
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Grade 9 Completion Rate for Algebra I or Higher-Level Mathematics: 2001-2007

Table K-3: Percentage of Grade 9 Students Completing Algebra I or Higher-Level

Mathematics by Subgroup, 2001-2007

Students ‘ gagmo;&o@cn%%“%
S %
All Students 7.0%
White Students . 7.7%
Asian Students 890, 89.0| 916 | 9.0 911 2.1 2.4%
Black Students 49.4 55.6 61.1 589 613 1191 24.1%
Latino Students 442 53.2 57.3 552 55.7 11.5] 26.0%
Speciai Education 35.5 40.7 449 42.8 41.7 6.2 17.5%
LEP/ELL 32.4 36.7 459 392 396 7.2 22,204
FARMs : 41.5 49.9 539 49.8 51.8 10.3 24.8%

Source: MCPS

Key Findings:

In 2007, 91 percent of White and Asian students completed Algebra I or a higher level
mathematics class by the end of Grade 9 compared to 61 percent of Black students and 57
percent of Latino students. Overall, 77 percent of all MCPS 9th graders completed
Algebra I compared to 42 percent of students with disabilities, 40 percent of English
language learners, and 52 percent of students receiving FARMs,

Between 2001 and 2007, Latinos, Blacks, Whites, low-income students, and English
language learners made the greatest gains in Grade 9 Algebra I completion, ranging from
7-12 points compared to all students, students with disabilities, and Asians increasing
their completion rates by 2-6 points.

Table K-4: Gap in Percentage of Grade 9 Students Completing Algebra I or Higher-
Level Mathematics by Subgroup, 2001-2007 ‘

?)lffer%%f?? aﬁ%by

bra Gap.by:Student'Race/Etht

White - Asian -4.7 -1.5 -2.0 -0.1 -0.3

White - Black 349 319 | 285 31.0 | 295

White - Latino 40.1 | 343 323 347 351

B AFRM A PRSI ] o A
A e

Graded Alge}gw Gap-by Student. Service Gmu]‘f saT

All Students - Special Ed 360 334 319 326 348

All Students - LEP 391 374 | 309| 362 | 369

All Students - FARMs 300 | 242 229 256| 247

Source: OLO analysis of MCPS data
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Key Findings:
o MCPS has made progress in closing the Grade 9 Algebra completion gap between high
and low performing student groups.

» Between 2001 and 2007, the Grade 9 Algebra completion gap decreased between White
and Black students (5.4 points) and between White and Latino students (5.0 points).

e During this time frame, the Grade 9 Algebra completion gap between all students and
those receiving special services diminished by 1-5 points.

Grade 9 and 10 Completion Rate for Geometry I or Higher-Level Mathematics: 2004-2007

Table K-5: Pércentage of Grade 9 Students Completing Geometry I
or Htgher—Level Mathematlcs by Subgroup, 2004-2007

s T

i e 2004 f«zoii L %2004 07- Change |
s ;z’g’ffg v ] é%&xz% i
All Students 42.5 4.9%
White Students 59.2 5.1%
Asian Students 585 15.2%
Black Students 19.7 10.2%
Latino Students 17.9 14.5%
Special Education 9.1 3.8%
LEP/ELL" 5.9 18.6%
FARMs 153 47| 134 171 1.8] 11.8%

Source: MCPS
Key Findings:

e In 2007, 62 percent of White students and 67 percent of Asian students completed
Geometry I or a higher-level mathematics course by the end of Grade 9 compared to 22
percent of Black students and 21 percent of Latino students. Overall, 45 percent of all
MCPS 9™ graders completed Geometry I compared to 10 percent of students with
disabilities, 7 percent of English language learners, and 17 percent of students receiving
for FARMs.

o Between 2004 and 2007, Asian '9[h graders made the greatest gains (8.9 points) in
completing Geometry I or a higher-level mathematics course compared to other student
groups who experienced 1-3 point gains during this time frame.
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Table K-6: Percentage of Grade 10 Students Completing Geometry I

or Higher-Level Mathematics by Subgroup, 2004-2007

2004-07 Change
| e o Point || 1%
All Students 70.2 70.7 71.7 72.7 25 3.6%
White Students 348 848 866 | 885 3.7 4.4%
Asian Students 85.1 839 | 863 86.5 1.4 1.6%
Black Students 47.8 50.2 518 52.9 5.1 10.7%
Latino Students 440 | 484 | 487 504 64| 14.5%
Special Education 362 403 | 377 381 1.9 5.2%
LEP/ELL 27.6 329 30.8 31.5 3.9 14.1%
FARMs 40.8 44.8 45.5 45.1 43 10.5%
Source: MCPS
Key Findings:

» In 2007, 89 percent of White students and 87 percent of Asian students completed
Geometry I or a higher-level mathematics course by the end of Grade 10 compared to 53
percent of Black students and 50 percent of Latino students. Overall, 73 percent of all
MCPS 10™ graders completed Geometry I compared to 38 percent of students with
disabilities, 32 percent of English language learners, and 45 percent of students receiving
FARM:s.

* Between 2004 and 2007, Black, Latino, White, limited English proficient, and FARMs

receiving 10" graders made the greatest gains (4-6 points) compared to other student

groups.

Table K-7: Gap in Percentage of Grade 9 Students Completing Geometry [

or Higher-Level Mathematics by

Subgroup, 2004-2007

ey g 2006
"l Grade9 Geometry T Gap by Studen B
White - Asian -5.2 -5.1 X -842.9%
White - Black 395 398 | 392 405 1.0 2.5%
White - Latino 413 | 41.1| 414 | a1.7 0.4 1.0%
Grade 9 Geometry I-Gap by Student Service Group’ié sl o
All Students - Special Ed 334 336 | 325 347 1.3 3.9%
All Students - LEP 366 | 323| 345| 376 1.0 2.7%
All Students - FARMs 272 | 268| 282 275 0.3 1.1%

Source: OLO analysis of MCPS data
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Key Findings:

MCPS lost ground in closing the Geometry I completion gap between high and low
performing student groups for 9™ graders.

Between 2004 and 2007, the Grade 9 Geometry I completion gap increased by 1 point
between White and Black students and by 0.4 points between White and Latino students.

During this time frame, the Grade 9 Geometry I completion gap between all students and
those receiving special education services increased by 1.3 points, between all students
and English language learners the gap increased by 1 point, and the gap between all
students and those receiving FARMs increased by 0.3 points. .

Table K-8: Gap in Percentage of Grade 10 Students Completing Geometry 1
or ngher-Level Mathematics by Subgroup, 2004-2007

" Grade 10°Geometry 1.G .
White - Asian -0.3 0.9 0.3 2.0 23] -766.7%
White - Black 370 | 346 348 | 356 -14 -3.8%
White - Latino 40.8 . i %
All Students Spemal Ed 340 34.0 34.6 0.6 1.8%
All Students - LEP 42.6 409 412 -1.4 -3.3%
All Students - FARMs 294 2621 276 -1.8 -6.1%

Source: OLO analysis of MCPS data

Key Findings:

MCPS has made limited progress in closing the Geometry | completlon gap between high
and low performing student groups for 10™ graders.

Between 2004 and 2007, the Grade 10 Geometry I completion gap increased by 1.4
points between White and Black students, and by 2.7 points between Whites and Latinos.

During this time frame, the Grade 10 Geometry I completion gap between all students
and English language learners decreased by 1.4 points and between all students and
FARMSs receiving students the gap decreased by 1.8 points. However, the gap between
all students and those receiving special education services increased by 0.6 points.
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Appendix L:
AP PERFORMANCE AND PARTICIPATION, 2002-2006

The Advanced Placement (AP) program allows graduates to complete college level courses
while they are in high school. Graduates can use qualifying AP exam scores — typically a 3 or
higher — to earn college credit or advanced placement status at a majority of colleges and
universities in the U.S."® As such, student performance on the AP, and to a lesser extent
participation, offers a measure of college-readiness among high school graduates.

This measure of student performance describes MCPS student achievement on AP exams for the
Classes of 2002-2006. This measure reports the percentage of AP exam takers earning scores of
3 or more on one or more exams by student subgroup. This measure also tracks AP participation
by subgroup. Additionally, this measure compares performance and participation rates across
subgroups to describe trends in performance and participation gaps on AP exams.

Percentage of Exam Takers with AP Scores of 3 or Higher: Classes of 2002-2006

Table L-1: Percentage of AP Exam Takers who Earned One or More AP Scores of 3 or
Higher by Subgroup, 2002-2006

éraduating Class®
All Students 806 80.2: 81.2| 81.2| 802 -0.4 -0.5%
White Students 3447 83.0| 853 | 849 | 847 0.3 0.4%
Asian Students 81.1 | 81.5| 789 | 80.8| 78.8 -2.3 -2.8%
‘ Black Students 556 | 565 | 629 59.0| 579 23 4.1%
Latino Students 73.7 | 81.1| 784 | 86.0| 78.7 5.0 . 6.8%
Special Education 71.81 7321 791 | 713 | 73.1 1.3 1.8%
LEP/ELL "75.7| 839 | 868| 79.1| 86| 79 | 104%
FARMs 61.1| 656 | 72.0| 684! 68.4 73 11.9%

Source: MCPS, Department of Shared Accountability

Key Findings:

e In 2007, 85 percent of White test takers and 79 percent of both Asian and Latino test
takers carned at least one AP score of three compared to 58 percent of Black test takers.

¢ A smaller performance gap existed between all MCPS students and those receiving
special services: 80 percent of all test takers earned at least one AP score of three
compared to 84 percent of test takers with limited English proficiency, 73 percent of test
takers with disabilities, and 68 percent of test takers receiving FARMs.

¢ Between 2002 and 2006, English language learners, students receiving FAlRMS, and
Latinos made the greatest gains among their percentages of AP test takers earning one or
more AP scores of three.

' Von Secker, Clare — Advanced Placement Exam Participation and Performance for the MCPS Classes of 2002 to
2006, Department of Shared Accountability, MCPS — November 2006
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Table L-2: Gap in Percentage of AP Exam Takers who Earned One or More AP Scores
of 3 or Higher by Subgroup, 2002-2006

Graduatlng Class

_ -OneAl ,Quallfymg Score Gap by S Student Race/Ethmc:tyﬂ (i s
White - Asian 33 1.5 6.4 4.1 5.9 2.6 78.8%

White - Black 288 | 265| 224/ 259 268 -2.0 -6.9%
White - Latino 10.7 1.9 69| -1.1 6.0 -4.7 -43.9%

1 'One AP Qualifying! Score Ga i"géby Student*Servrce Group pl e ﬁ
All Students Special Ed 8.8 7.0 2.1 9.9 7.1 -1.7 -19.3%
All Students - LEP 49| 37| -56 2.1 -3.4 -8.3 -169.4%
All Students - FARMs 195 | 14.6 92 128 118 -1.7 -39.5%

Source: OLO analysis of MCPS data
Key Findings:

e Between 2002 and 2006, the AP performance gap between high and tow achieving
student groups narrowed most (5-8 points) for English language learners, students
receiving FARMs, and Latino students,

e The AP performance gap remained virtually unchanged between White and Black
students, diminishing slightly from 29 points in 2002 to 27 points in 2006.

AP Participation among Graduates: Classes of 2002-2006

Table L-3: AP Part:cnpatlon Rates among Graduates by Subgroup, 2002-2006

: Graduatmg Class..

All Students 455 47.7 | 51.5| 53.7| 55.7 10.2 22 4%
White Students 548 | 559, 603 | 62.8| 64.8 10.0 18.2%
Asian Students 61.5| 625 | 688 71.0| 745 1301 21.1%
Black Students 192 237 262| 292 | 274 82 42.7%
Latino Students 259 284 325 382 | 41.5 15.6 60.2%
Special Education 12,1 13.7] 126 | 157 | 179 58| 47.9%
LEP/ELL _ it4| 104 ] 240 274\ 242 12.8 ] 112.3%
FARMs 20,1 | 233 283 | 322 328 127| 63.2%

Source: MCPS, Department of Shared Accountability
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Key Findings:

o [n 2006, 75 percent of Asian graduates and 65 percent of White graduates participated in
at least one AP course compared to 42 percent of Latino graduates and 27 percent of
Black graduates. Additionally, 33 percent of graduates receiving FARMSs, 24 percent of
graduates with limited English proficiency, and 18 percent of graduates with disabilities
participated in at least one AP course compared to 56 percent of all MCPS graduates.

¢ Between 2002 and 2006, Latinos, Asians, English language learners, and students
receiving FARMSs made the greatest gains in the participation rates on AP (13-16 points).

Table L-4: AP Partlclpatlon Gap among Graduates by Subgroup, 2002-2006

Grad uatmg«%Class
él)lfferences by

e 'c:pa(tml@yGap by Student:’Race/Ethmcnty b i f'
White - Asian_ ‘ 67| -66| -85| -82| -97

White — Black 356 322 | 34.1 336 374
White

Latino 2809 | 275 | 278 2461 233
e AP Participation Gap by Student:Service Group' -
All Students —Special Ed | 334 | 34.0| 389 | 38.0| 37.8
All Students — LEP 341 373 275 263 31.5 2.6 -7.6%
All Students — FARMs 2541 244 232 21.5| 229 251 -9.8%
Source: OLO analysis of MCPS data '

Key Findings:

e Between 2002 and 2006, the White and Latino AP participation gap declined from 29 to
23 points. During this time frame, the gap among all students and those receiving either
English language learner services or FARMs also declined.

e Between 2002 and 2006, the gap in levels of AP participation between all students and
' students receiving special education services increased (4 points), as did the gap between
White and Black graduates (2 points).
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Appendix M:
PSAT PERFORMANCE AND PARTICIPATION, 2003-2007

MCPS uses the Preliminary SAT/National Merit Scholarship Qualifying Test (PSAT) to
encourage more rigorous course taking among students with the potential to perform well in
honors and AP classes. MCPS also administers the PSAT free of charge to 10" graders so that
“all students have the opportunity to take a “practice test’ prior to the taking the SAT.”*

This indicator describes trends in MCPS 10" grade student achievement on the PSAT. The
percentage of students by subgroup demonstrating honors/AP potential are reported based on
mean verbal, math, and writing scores from 2003 to 2007. Additionally, this measure tracks
PSAT participation by subgroup and trends in the PSAT achievement and participation gaps by
subgroups. Students enrolled in ESOL Levels 1 and 2, special schools, learning for
independence or community-based special education programs are excluded from analysis.

PSAT Verbal Scores Demonstrating Honors/AP Potential: 2003 - 2007

Table M-1: Percent of PSAT Verbal Scores of 44 or Higher by Student Subgroup, 2003-

2007

Subgroups ‘ L e | Point " | % .0
All Students 546 | 48.6 | 494 | 47.0| 482 -6.4 -11.7%
White Students 707 | 643 | 662 | 648 | 652 5.5 -7.8%
Asian Students 619 | 53.2) 52.1| 55.8| 3585 3.4 -5.5%
Black Students 278 | 21.1 253 22.0| 262 -1.6 -5.8%
Latino Students 237 234 | 238 206 222 -1.5 -6.3%
Special Education 173 | 18.1 17.2 13.5 12.6 -4.7 -27.2%
LEP/ELL 6.1 2.1 4.5 4.1 5.1 -1.0 -16.4%
FARMs 18.0 | 14.5 176 157 155 -2.5 -13.9%

Source: MCPS, Department of Shared Accountability

Key Findings:

¢ In 2007, 65 percent of White students and 59 percent of Asian students had PSAT verbal
scores of 44 or higher, reflecting honors/AP potential. In comparison, only 26 percent of
Black students and 22 percent of Latino students scored 44 or higher. Additionaily, while
48 percent of all MCPS students taking the PSAT earned verbal scores of 44 or above, 16
percent of students receiving FARMs, 13 percent of students receiving special education,
and 5 percent of students with limited English proficiency scored at this level.

2 Von Secker, Clare “PSAT Participation and Performance of Grade 10 Students in Montgomery County Public
Schools: 2002-2003 to 2006-2007", Research Brief, Department of Shared Accountability, MCPS, February 2007.
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o Between 2003 and 2007, the percent of White and Asian test takers with PSAT verbal
scores of 44 or higher fell by 3-6 points compared to a two percentage point drop among
Black and Latino students. During this time frame, the percent of all MCPS students
scoring 44 or above on the verbal section of the PSAT declined by 6 points compared to a
5 point drop for students with disabilities, a 3 point drop for students receiving FARMs,
and a 1 point drop for English language learners.

Table M-2: Gap in PSAT Verbal Score 6f 44 or Higher by Subgroup, 2003-2007

T TI TR

White - Asian 8.8 11.1 14,1 9.0 6.7 2.1 -23.9%
White - Black 429 | 4321 409 | 428 390
White - Latino 470 409 424 442 | 430

. Achievement Gap by Service Group - © 1
All Students - Special Ed | 37.3 | 30.5¢ 322 | 335| 356
All Students - LEP 48.5| 465 | 449 | 429 | 431 54 -11.1%
All Students - FARMs 366 | 34.1 ) 31.8| 313 327 -39 -10.7%

Source; OLO analysis of MCPS data
Key Findings:

¢ Between 2003 and 2007, the racial/ethnic gap in PSAT verbal scores demonstrating
honors/AP potential decreased by 4 points. Specifically, the 43 point gap between White
and Black students fell to 39 points; the 47 point gap between White and Latino students
narrowed to 43 points.

e At the same time, the PSAT verbal score gap for students demonstrating honors and AP
potential narrowed slightly by service group status. The 37 point gap between all
students and students with disabilities decreased to 36 points; the 49 point gap between
all students and English language learners fell to 43 points; and the 37 point gap between
all students and students receiving FARMSs dropped to 33 points.
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PSAT Math Scores Demonstrating Honors/AP Potential; 2003 - 2007

Table M-3: Percent of PSAT Math Scores of 45 or Higher by Student Subgroup, 2003-2007

at e i 2003.07 Chan |

.'Afs“bg.roi‘"’l’s il i ‘2006 S| PPoint | -
All Students 580 51.2| 535 49.6 493 -8.7 -15,04,
White Students 727 653 | 694 | 657 | 655 -7.2 -9.9%,
Asian Students - 759 68.0) 683 709 712 -4.7 -6.2%
Black Students 265 19.5| 23.1 196 | 21.6 49 -18.5%
Latino Students 265 230 27.0| 240| 226 39 -14.7%
Special Education 198 | 188 186 | 125 11.6 82| -41.4%
LEP/ELL 228 13.1 ] 222 176 199 29 -12.7%
FARMs 256 190 234 | 185 17.6 8.0 -31.3%

Source: MCPS, Department of Shared Accountability

Key Findings:

In 2007, 66 percent of White students and 71 percent of Asian students had PSAT math
scores of 45 or higher, reflecting honors/AP potential. In contrast, only 22 percent of
Black students and 23 percent of Latino students scored at this level. In addition, 49
percent of all MCPS students earned math scores of 45 or above compared to 18 percent
of students receiving FARMs, 12 percent of students with disabilities, and 20 percent of
English language learners.

Between 2003 and 2007, the percent of White and Asian test takers with PSAT math
scores of 45 or higher fell by five to seven points compared to a decrease of four to five
points among Black and Latino students. At the same time, the percent of MCPS
students scoring 45 or above on the math section of the PSAT declined by nine points
compared to an eight point drop for students with disabilities, an eight point drop for
students receiving FARMs, and a three point drop for English language learners.

Table M-4: Gap in PSAT Math Score of 45 or Higher by Subgroup, 2003-2007

Graduatmg Cla
leferences e
S Subgroup ! 20 ;
L Achievement Gap by Stiff‘?léﬁt Race/E thii e v
White - Asian 32| 27| 10| 52 57 2.5 78.1%
White - Black 46.2 | 458 | 463 | 46.1 | 439 -2.3 -5.0%
White - Latino 462 | 423 | 424 | 41.7| 429 -3.3 -7.1%
y ._ssuz-Achievement Gap by Service Group o B
All Students Spec1al Ed | 382 | 324 349 37.1| 317 -0.5 -1.3%
All Students - LEP 352 381 | 313 32.0| 294 -5.8 -16.5%
-All Students - FARMs 324 | 322 30.1 | 31.1| 31.7 -0.7 -2.2%,

Source: OLO analysis of MCPS data
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Key Findings:

¢ The racial/ethnic gap in PSAT math scores demonstrating honors/AP potential narrowed
slightly from 2002 to 2007. Specifically, the 46 point gap between Whites and Blacks
decreased to 44 points, while the 46 point gap between Whites and Latinos dropped to 43

points.

o The PSAT math score gap for students demonstrating honors/AP potential decreased
between English proficient and non-proficient students. However, it remained largely
unchanged between all students and those receiving FARMs or special education
services. In particular, the 35 point gap between all students and English language
learners dropped to 29 points while the gap between all students and students with
disability and students receiving FARMSs remained at 38 points and 32 points,

respectively.

PSAT Writing Scores Demonstrating Honors/AP Potential: 2003 - 2007

The College Board revised the 2007 Writing PSAT to better align this assessment with the new
SAT. As aconsequence, 2007 PSAT writing scores are not comparable to prior years. Thus,
while the tables below describe PSAT writing score data by subgroup from 2003 to 2007, trend
analysis compares 2003 to 2006 data.

Table M-3: Percent of PSAT Writing Scores of 43 or Higher by Student Subgroup, 2003-

2007

“Student:. lmies 2003.06{Changey:
- - Subgroups’ S| s Pointh [T
All Students 5721 624 | 619 -32 -5.6%
White Students 719 | 773 | 77.0 -0.6 -0.8%
Asian Students 633 | 704 | 69.1 0.0 0.0%
Black Students 320 | 354 | 383 -2.6 -8.1%
Latino Students 306 ) 35.1| 36.0 -1.9 -6.2%
Special Education 17.4 | 26.1 223 0.2 -1.1%
LEP/ELL 7.7 101 | 194 1.0 13.0%
FARMs 243 269 | 314 2.5 -103%

*Data frorm 2007 is not comparable to previous years due to changes in the test.
Source: MCPS, Department of Shared Accountability

Key Findings: |

e In 2006, 71 percent of White students and 63 percent of Asian students had PSAT writing
scores of 43 or higher, reflecting honors/AP potential. At the same time, 29 percent of
Black and Latino students scored 43 or higher. Additionally, 54 percent of all MCPS
students earned writing scores of 43 or more compared to 22 percent of students
receiving FARMs, 17 percent of students receiving special education, and nine percent of
students with limited English proficiency.
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Between 2003 and 2006, the percent of White and Asian test takers with PSAT writing
scores of 43 or higher fell by less than one percent compared to a drop of two to three
points among Black and Latino students. During this time frame, the percent of all

MCPS students scoring 43 or above declined by 3 points compared to a less than 1 point

drop for students with disabilities, a 3 point drop for students receiving FARMSs, and a 1
point increase for English language learers.

Table M-6: PSAT Writing Score of 43 or Higher Achievement Gap by Subgroup, 2003-

2007
Gradﬁé{tmg Class
D:i‘ferenees by

uhgroup _ <
Achiievement ;Gapsby Studer "Race/ :
White - Asian 86| 69| 79| 80 kﬂ;ggwl 06|  -7.0%
White - Black 3991 419 387 419 [ 429 2.0 5.0%
White - Latino 4131 422 41.0 | 42.6 4447 1.3 3.1%

‘ Achievement Gap by Service Group, /. -

All Students - Special Ed | 39.8 | 363 | 39.6| 36.8 | 3911 3.0 7.5%
All Students - LEP 495 523 | 42.5| 453 446 4.2 -8.5%
All Students - FARMs 329 | 355| 30.5| 322 33.0 0.7 2.1%

*The 2007 PSAT in Writing changed from the 2006 iteration, so the trend analysis for this measure

is limited to 2003 to 2606.

Source: OLO analysis of MCPS data

Key Findings:

Between 2003 and 2006, the PSAT writing score gap for students demonstrating
honors/AP potential increased slightly by race/ethnicity. Specifically, the 40 point gap
between White and Blacks students increased to 42 points, while the 41 point gap
between White and Latino students increased to 43 points.

During this time frame, the overall PSAT writing score gap for students demonstrating
honors/AP potential narrowed slightly between all students and those receiving special
services. In particular, the 40 point gap between all students and students with

disabilities fell to 37 points and the 50 point gap between all students and students with
disabilities decreased to 45 points.
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PSAT Participation: 2003-2007 . :

Table M-7: PSAT Participation Rates of MCPS 10™ Graders by Subgroup, 2003-2007

Alf Students 85.7) 86.0( 884 | 914 6.4%
White Students 902 909 923/ 948 | 943 4.1 4.5%
Asian Students 932 940 946 | 97.1| 958 2.6 2.8%
Black Students 778 | 794 | 84.0| 8.9 | 873 951 122%
Latino Students 7571 72.6 | 77.6 | B855| 847 9.0 11.9%
Special Education 702 | 717 741, 81.2| 81.0 10.8 15.4%
LEP/ELL 677 695 | 736 864 | T79.1 11.4 16.8%
FARMs 748 | 762 | 816 B840 | 84.0 9.2 12.3%

Source: MCPS, Department of Shared Accountability
Key Findings:

e In 2007, 91 percent of all MCPS 10" graders participated on the PSAT. Among
subgroups, Asian and White students demonstrated the highest levels of participation at
94 to 96 percent, followed by Black students at 87 percent, Latino students at 85 percent,
low-income students at 84 percent, students with disabilities at 81 percent, and English
language learners at 79 percent.

» Between 2003 and 2007, Blacks, Latinos, and students receiving Speciai services made
two to three times the gains on PSAT participation than Whites and Asians.

Table M-8: PSAT Participation Gap by Subgroup, 2003-2007 -

3 5]
AR =
COREELER

Ik

B : aGap?zby 'Stud%%é«-‘liac thnig
White - Asian 3.0 -3.1 23 23| -1.5

White - Black 12.4 11.5 83 89| 7.0

White - Lati 145 183 | 147 9.3 9.6
. TR ?Wﬁ;ﬁ%‘ T

- Participation Gap by &

" : tudent Service Group
All Students - Special Ed 1551 143 143 102] 102

All Students - LEP 180 | 165 148 50| 121
All Students - FARMs 10.9 9.8 6.8 7.4 7.2
Source: OLO analysis of MCPS data
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~ Key Findings:

» Between 2003 and 2007, the PSAT participation gap narrowed between high and low
performing subgroups. The 12 point gap between Whites and Blacks fell to seven points,
while the 15 point gap between Whites and Latinos fell to 10 points. Over the same
period, the 16 point gap between all students and students with disabilities dropped to 10
points; the 18 point gap between all students and English language learners fell to 12
points; and the 11 point gap between all students and students receiving FARMs declined
to seven points.
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Appendix N:
SAT PERFORMANCE AND PARTICIPATION, 2001-2006

MCPS tracks student performance and participation on the SAT to measure its progress in
attaining Goal 1 of Qur Call to Action — ensure success for every student. According to the
College Board, the SAT is designed to measure attainment of skills considered essential for
academic success in college.>! As such, student performance on the SAT, and to a lesser extent
participation, offers a measure of college-readiness among high school graduates.

This measure of student performance describes trends in MCPS student achievement on the
“old” SAT for the Classes of 2001-2005. The percentage of students whose combined verbal
and math scores exceeded 1,100 are reported by subgroup as well as differences in group scores
to describe achievement gap trends. Additionally, this indicator also offers a snapshot of student
performance by subgroup on the “new™ SAT for 2006. This measure also tracks SAT
participation by subgroup for the Classes of 2001-2006.

Performance by Subgroup on the SAT: Classes of 2001 - 2005

Table N-1: Percent of Seniors with Most Recent SAT scores of 1,100 or Above by Subgroup
in the Classes of 2001 to 2005

T

Percent b . g

Graduaggg g]ass 2001@ i s 200 3 :

All Students 51 51 52 53 53
White Students 63 63 62 64 67
Asian Students 57 57 59 61 63
Black Students 18 17 19 19 20
Latino Students 23 24 26 25 22
Special Education. 25 22 26 25 23
LEP/ELL 6 5 9 91- 7
FARMs 16 15 15 16 16

Source: MCPS, Department of Shared Accountability
Key Findings:

o In 2005, 67% of White seniors and 63% of Asian seniors earned mean combined SAT
scores of 1,100 or above compared to 20% of Black students and 22% of Latino students.

e Between 2001 and 2005, the percentage of White seniors with scores of 1,100 or above
increased by 4 points (6%), and for Asian students, the percentage increased by 6 points
(11%) compared to a 2 point (11%) increase in the percentage of Black seniors with SAT
scores of 1,100 or above, and a 1 point decrease (4%) in the percentage of Latino seniors
reaching this benchmark.

' Von Secker, Clare — An Examination of the SAT Results for the Class of 2005, Department of Shared
Accountability, MCPS — September 2005.
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e 1n 2005, 51% of all MCPS seniors taking the SAT earned a minimum score of 1,100
compared to 23% of seniors with disabilities, 7% of seniors with limited English
proficiency, and 16% of receiving FARMs.

o Between 2001 and 2005, the percentage of MCPS seniors earning combined SAT scores
of 1,100 or above increased by 2 points (4%) compared to a 2 point (8%) decrease among
seniors with disabilities, a 1 point (17%) increase among English language learners, and
no change among seniors receiving FARMs.

Table N-2: SAT Performance Gap among Seniors Earning Scores of 1,100 or More:
Classes of 2001-2005

o Graduatmg Class’
. leferences by ..
Subgroup mae] o
4 : ? ; ent'Race/Ethnicityiin s iis
White - Asian 6 6 3 3 4
White - Black 45 46 43 45 47
White - Latino 40 39 36 39 45
o SAT Achievement Gap by Studént Service Groupri s ==
All Students Special Ed 26 29 26 28 30 4] 15.4%
All Students - LEP 45 46 43 44 46 ] 2.2%
All Students - FARMs 35 36 37 37 37 2| 5.7%

Source: OLO analysis of MCPS data
Key Findings:

e From 2001 to 2005, the White — Black SAT score gap increased by 2 points (4%) and the
White-Latino SAT score gap increased by 5 points (13%).

o During the same period, the SAT score gap also widened between all students and those
receiving special services. Most notably the gap between all seniors and seniors served
by special education gap increased by 4 points (15%). The gap between all seniors and
low-income seniors or seniors with limited English proficiency increased by 1-2 points
(2-6%).
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SAT Participation: Classes of 2001 - 2005

Table N-3: SAT Participation Rates of MCPS Seniors in the
Classes of 2001 to 2005 by Subgroup

Jiosisnsd
Graduating Clss: | 2008R1E0 205" 30dyants 0L e
All Students 7241 740 | 735 73.1| 765 4.1 5.7%
White Students 81.5| 827 | 81.5| 827 | 844 29 3.6%
Asian Students 844 | 865 | 843 | 846 | 880 3.6 4.3%
Black Students 58.1 ) 594 | 643 | 60.7| 669 3.8 15.1%
Latino Students 444 | 475 4251 434 518 7.4 16.7%
Special Education .| 39.0 | 41.1 | 41.6] 383 | 46.0 7.0 17.9%
LEP/ELL 304 | 286 192 | 259| 388 8.4 27.6%
FARMs 47.1 | 46.1 | 454 488 545 7.4 15.7%

Source: MCPS, Department of Shared Accountability
Key Findings:

o In 2005, 88 percent of Asian seniors and 84 percent of White seniors took the SAT
compared to 67 percent of Black seniors and 52 percent of Latino seniors. Additionally,
77 percent of all MCPS seniors took the SAT compared to 55 percent of seniors receiving
FARMSs, 46 percent of seniors receiving special education services, and 39 percent of
seniors with limited English proficiency.

s From 2001-2005, the gap between SAT participation rates for White and Black seniors
narrowed by six points, while for White and Latino seniors the gap decreased by five
points. During this time frame, the gap in SAT participation rate between all MCPS
seniors and those receiving special services dropped by three to four points.

Table N-4: SAT Participation Gap by Subgroup for Classes of
2001-2005

e ChEar

2 2001 -05. Ch" ge
ﬁiﬁ%i%: iﬁ& e
E P int -

Partl(tl' ion Gap'b: ?’Studeut“ Race/Ethn:c:t}rg?E'zﬁ
White - ASlaﬂ 2.9 28| -19| -3.6
White - Black 234 172 22.0| 175
Whlte Latmo 37.1 39.0 | 393 326
SRR y:Student Service Group |«
31.9 | 348 305
543 472 37.7

28.1 ] 243 22,0

Participation Gap
All Students - Special Ed | 33.4
All Students - LEP 42.0
All Students - FARMs 253
Source: OLO analysis of MCPS data
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Key Findings:

e Between 2001 and 2005, MCPS made progress in closing the SAT participation gap
between high and low performing subgroups.

o The gap associated with student race decreased by five to six points, while the gap
- associated with service group status dropped three to four points. In particular, the 23
point gap between Whites and Blacks fell to18 points and the 37 point gap between
Whites and Latinos narrowed to 33 points.

SAT Combined Scores and Participation Rate: Class of 2006

Table N-5: Percentage of Seniors with Most Recent Combined Critical Reading and Math
SAT Scores of 1,100 or Higher and Participation Rates by Subgroup for Class of 2006

S | Partcipation

75.8
White 63.2 82.1
Asian 62.0 87.8
Black 17.1 65.9
Latino 26.2 53.0
Special Education 259 45.9
LEP 12.1 35.7
FARMs 15.6 54.0

Source: MCPS, Department of Shared Accountability
Key Findings:

e In 2006, 62-63 percent of White and Asian seniors earned combined critical reading and
math SAT scores of 1,100 or above compared to 26 percent of Latino seniors and 17
percent of Black seniors.

¢ Compared to 88 percent of Asian seniors and 82 percent of White seniors taking the new
SAT in 2006, 66 percent of Black seniors and 53 percent of Latino seniors participated in
this standardized assessment.

* In 2006, 51 percent of MCPS seniors earned combined critical reading and math SAT
scores of 1,100 or higher compared to 26 percent of seniors with disabilities, 16 percent
of seniors receiving FARMSs, and 12 percent of seniors with limited English proficiency.

¢. While 76 percént of all MCPS seniors in the Class of 2006 taking the new SAT, 54
percent of students receiving FARMs, 46 percent of students receiving special education,
and 36 percent of students with limited English proficiency participated in the new SAT.
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ifferences by |

Shbgronps

Gap by:Student Ethnicity/Race; i =7

White - Asian , 1
White - Black 46
White - Latino 37
Gaplby Serviee Group
All Students - SE : 26
All Students - LEP 39
All Students - FARMs 36

Source: OLO analysis of MCPS data
Key Findings:

¢ The Class of 2006 demonstrated a 46 point gap in the percentage of students earning
combined critical reading and math SAT scores of 1,100 or higher between Whites and
Blacks, and 37 point gap between Whites and Latinos.

¢ In 2006, the SAT score of 1,100 or above gap between all seniors and English language
learners was 39 points, the gap between all seniors and those receiving FARMSs was 36
points, and the gap between all seniors and those receiving special education services was
26 points. :

o The Class of 2006 demonstrated a 29 point.gap in SA'T participation rate between Whites
and Latinos and a 16 point gap between Whites and Blacks.

e In 2006, the SAT participation gap between all sentors and those with limited English
proficiency services was 40 points, the gap between all seniors and those receiving
special education services was 30 points, and the gap between all seniors and seniors with
limited English proficiency was 28 points.
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- Appendix O:
ENROLLMENT IN ADVANCED MATH IN GRADE 5, 2006-2007

According to MCPS, “student enrollment and successful completion of secondary mathematics”
is a district-wide priority. For students to meet this goal, theaf must enroll in an accelerated math
course in Grade 5. These courses include 6" Grade Math, 7 Grade Math, 8" Grade Math,
Investigations into Mathematics (IM) or higher.

This measure of student performance reports by student group the percent of Grade 5 students
enrolled in advanced math courses as a percent of their total group’s enroliment from 2006 to
2007. Additionally, this measure describes trends in the advanced math at Grade 5 enrollment
gap by race/ethnicity and service group during this time frame.

Table O-1: Percentage of MCPS Grade 5 Students Enrolled in Advanced Math in June
by Subgroup, 2006-2007

o ek
R 2006 119200

All Students 37.0 45.6
White Students 48.3 57.8 9.5 19.7%
Asian Students 58.3 64.8 6.5 11.1%
Black Students 20.9 25.3 44| 21.1%
Latino Students 18.2 24.3 6.1 33.5%
Special Education 10.3 14.8 45| 43.7%
LEP/ELL 8.8 13.2 44| 50.0%
FARMs 18.4 20.9 2.5 13.6%

Source: MCPS
Key Findings:

o In 2007, 58 percent of White students and 65 percent of Asian students enrolled in
advanced math courses in Grade 5 compared to 25 percent of Black students and 24
percent of Latino students. Overall, 46 percent of all MCPS 5™ graders enrolled in Grade
6 Math or higher compared to 15 percent of students with disabilities, 13 percent of
English language learners, and 21 percent of students receiving FARMs.

o Between 2006 and 2007, White and Asian students made the greatest gains (7-9 points)
in increasing their enrollment in advanced math courses in Grade 5. The level of Grade 6
Math or higher enrollment by Grade 5 increased by 9 points for MCPS students overall,
compared to increases of 3-6 points for Black and Latino students, students with
disabilities, English language learners, and low-income students.
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Table O-2: Gap in Percentage of MCPS Grade 5 Students Enrolled in Advanced Math in
June by Subgroup, 2006-2007

A . 2006—06 Change

Differences:by. Sub

"1 Advanced Mathii ;ap b : ;
White - Asian : -10.0 -7.0 3 -30.0%
White - Black 27.4 32.5 5.1 18.6%
White - Latino 30, l 33.5 3.4 11.3%

i "Advanced Math in Grade S Gap by Student Service Group . @

All Students - Special Ed 26.7 30.8 4.1 15.4%
All Students - LEP 28.2 324 4.2 14.9%
All Students - FARMs 18.6 24.7 6.1 32.8%

Source: OLO analysis of MCPS data
Key Findings:

o The advanced math in Grade 5 enroliment gap has increased between high and low
performing student groups.

o Between 2006 and 2007, the advanced math in Grade 5 gap widened by 3 points between
White and Latino students and by S points between White and Black students. As such,
the 27-30 point gaps by student ethnicity evident in 2006 increased to a 32-33 point gap
in 2007.

e During this time frame, the advanced math in Grade 5 gap also widened between all
students and those receiving special services. The gap between all students and those
with disabilities or limited English proficiency increased by 4 points while the gap
between all students and students receiving FARMs increased by 6 points. Overall, the
19-28 point gap between all students and service groups evident in 2006 increased to a
25-31 point gap in 2007, :
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Appendix P:
MARYLAND SCHOOL ASSESSMENTS (GRADES 4, 6, AND 7), 2004-2007

This appendix presents data on student performance on the MSAs from 2004 to 2007 in grades
four, six, and seven. Prior to 2004, these grade levels did not participate in MSAs.

Grade 4 MSA: 2004-2007
Table P-1: MCPS Performance on Grade 4 MSA by Race and Ethmcnty, 2004-2007

All Students 81.8| 84| 86.6| 903 8.5

White Students 933 | 94.7| 94.1; 96.1 2.8
Asian Students 89.0| 91.5] 93.1, 954 6.4 .
Black Students 686 764 76.7) 83l 145
Latino Students 652 | 759 | 776 | 83.5 18.3
All Students 800, 83.5| B6.6| 886 3.6
White Students 91,9 | 932 952 | 954 3.5
Asian Students 912 93.1| 952 9538 4.6
Black Students 622 | 688 723 | 785 16.3
Latino Students 640 71.8| 77.8 | 8L.1 ] 17.1

Source: Maryland Report Card

Key Findings on MSA 4 Performance by Race/Ethnicity:

¢ In 2007, over 95 percent of White and Asian students passed the Grade 4 MSA in reading‘
and math. In comparison, about 83 percent of Latine and Black students passed reading,
while 81 percent of Latino students and 79 percent of Black students passed math.

e Between 2004 and 2007, Latinos and Blacks made the most significant gains on the
Grade 4 MSA.

Table P-2: MCPS Grade 4 MSA Achievement Gap by Race and Ethmmty, 2004-2007

“White - Asian 43| 32| 10] 07 3.6
White - Black 27| 183] 174 130 117
Whtte Latino

Wh]te - Asian 0.7 0.1 0.0 -0.4 -1.1
White - Black 297 | 244 229 169 -12.8
White - Latino 279 | 214 17.4 14.3 -13.6

Source: OLO analysis of data from Maryland Report Card
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Key Findings on MSA 4 Achievement Gap by Race/Ethnicity:

¢ Inreading, the 28 point gap between Whites and Latinos in 2004 narrowed to a 13 point
gap in 2007; the 25 point gap between Whites and Blacks narrowed to a 13 point gap in
2007.

¢ In math, the 28 point gap between Whites and Latinos in 2004 narrowed to 14 points in
2007, while the gap between Whites and Blacks fell from 30 points to 17 points.

Table P-3: MCPS Performance on Grade 4 MSA by Student Service Group, 2004-2007

2004
PerCeniolStudents Passing s oERmREh kb
Al Students 81.8| 864 | 86.6| 903 8.5
Special Education 59.1| 66.6 | 67.5| 73.7 14.6
Regular Education 849 | 893 | 894 | 928 7.7
Lim. Engl. Proficiency _ 406 | 597 | 597 738 33.2
English Proficient 85.1| 885 | 884 | 918 6.7
Free/Reduced Price Meals 623 | 723 | 733 | 805 18.2
Non-FARMs 893 | 91.8| 915 | 943 5
All Students 800 | 835| B86.6| 88.6 8.6
Special Education 484 544 | 605 639 15.5
Regular Education 842 | 87.7| 902 | 919 7.7
Lim. Engl. Proficiency 462 | 56.7| 654 70.0 23.8
English Proficient 82.7| 856 | 88.0| 902 7.5
Free/Reduced Price Meals 586 | 67.1 | 71.5| 763 17.7
Non-FARMs 882 | 89.7| 919| 935 53

Source: Maryland Report Card

Key Findings on MSA 4 Performance by Service Group:

+ In 2007, over 90 percent of students who are English proficient, students in regular
education, and students not receiving FARMs passed the Grade 4 MSA in both reading
and math. In comparison, about 81 percent of student receiving FARMs and about 73
percent of students receiving special education or with limited English proficiency passed
reading, while about 76 percent of students receiving FARMs, 70 percent of English
language learners, and 64 percent of students with disabilities passed reading.

¢ Between 2003 and 2007, students receiving special services made the most significant
gains on the Grade 4 MSA. The greatest gain was among students with limited English
proficiency, whose pass rate increased by 33 percent from 2004 to 2007.
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Table P-4: MCPS Grade 4 MSA Achievement Gap by Service Group, 2004-2007

;;Dlﬁ'er%nce by Serv;c

Regular Ed Spemal Ed 258 227| 219 | 189 -6.9

Non-LEP - LEP 445 | 28.8| 28.7| 18.0 -26.5
Non-FARMs - FARMs 270) 195 1821 13.8 -13.2
“AchievémenyGap iniViathy . .
‘General Ed — Special Ed 358 333 29.7| 28.0 -7.8
Non-LEP - LEP 365 289 | 226 202 -16.3
Non-FARMs - FARMs 296 226 204 | 172 -12.4

Source: OLO analysis of data from Maryland Report Card
Key Findings on the MSA 4 Achievement Gap by Service Group:

e In reading, the 45 point gap between English proficient and non-proficient students in
2004 narrowed to a 18 point gap in 2007; the 27 point gap between student receiving and
not receiving FARMs in 2004 narrowed to a 18 point gap in 2007, and the 26 point gap
between students served in regular and special education fell to a 19 point gap in 2007.

e In math, from 2004 to 2007, the 37 point gap between English proficient and non-
proficient students dropped to 28 points; the 30 point gap between student receiving and
not receiving FARMs fell to 17 points; and the 36 point gap between students in regular
and special education decreased to 28 points.

Grade 6 MSA: 2004-2007

Table P-5: MCPS Performance on Grade 6 MSA by Race and Ethmcnty, 2004-2007

Performance by.

All Students 772 79.5| 83.8 6.6

White Students 905 90.0| 91.8| 943 38
Asian Students 852 | 84| 896 | 922 7.0
Black Students 61.7 590 | 653 | 734 11.7

Latino Students 56.7| 559|612 679 112

 PercentjofiS

All Students 62.4| 67.7| 763 | 785 16.1

White Students 78.2 | 84.1 80.5 | 90.6° 12.4
Asian Students 813 | 86.0| 91.0| 92.0 10.7
Black Students 37.1 | 440 | 562 | 60.8 237

Latino Students 3901 458 | 592 64.5 25.5
Source: Maryland Report Card ’
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Key Findings on MSA 6 Performance by Race/Ethnicity:

¢ In 2007, over 94 percent of White students passed the Grade 6 MSA in reading and 91
: percent passed in math. Similarly, 92 percent of Asian students passed reading and math.
~ In comparison, about two-thirds of Latino students passed reading and math, while 73
percent of Black students passed reading and 61 percent students passed math.

¢ Between 2004 aﬁd 2007, Latinos and Blacks made the most significant gains on the
Grade 6- MSA. '

%

Table P-6: MCPS Grade 6 MSA Achievement Gap by Race and Ethnicity, 2004-2007

07|
3.2
White - Black 28.8 31 265 209 =79
White - Latino 338 34.1| 306]| 264 -74
White - Asian -3.1 19 -1.5] -14 1.7
White - Black 41.1 | 40.1 333 | 2938 -11.3
White - Latino 39.2 | 383 | 303 | 26.1 -13.1

Source: OLO analysis of data from Maryland Report Card

Key Findings on MSA 6 Achievement Gap by Race/Ethnicity:

e Inreading, the 34 point gap between Whites and Latinos in 2003 narrowed to a 26 point
gap in 2007; the 29 point gap between Whites and Blacks dropped to a 21 point gap in
2007,

o In math, the 39 point gap between Whites and Latinos in 2004 decreased to 26 points in
2007; the 41 point gap between Whites and Blacks in 2004 fell to 30 points in 2007.
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Defining and Describing Mbntgomezy County Public Schools’ Progress in Closing the Achievement Gap

~ Performance by Serv
il Grotpi

All Students 772 759 | 79.5| 83.8 6.6
Special Education 396 | 392 | 432, 554 15.8
Regular Education 827 812 | 8451 B88.1 5.4
Lim. Engl. Proficiency 284 324 3461 483 19.9
English Proficient 799 777 | 813 | 857 5.8
Free/Reduced Price Meals 539 51 55.1| 644 10.5
Non-FARMs 85| 844 | 873 | 908

SSi

All Students 624 677 763 | 785 16.1
Special Education 21,6 | 29.7 39| 474 25.8
Regular Education 683 733 | 814 | 832 14.9
Lim. Engl. Proficiency 277 355| 419 4438 17.1
English Proficient 643 | 69.1 | 77.7| 804 16.1
Free/Reduced Price Meals 334 | 396 | 51.6| 586 252
Non-FARMs 721 775 84.2| 858 13.7

ce Group, 2004-2007

Source: Maryland Report Card

Key Findings on MSA 6 Performance by Service Group:

o In 2007, 86 to 91 percent of students not receiving special services passed reading, and
80 to 86 percent of the same group passed math. At the same time, less than half of
students with limited English proficiency passed reading (48%) or math (45%), and less
than half of students receiving special education services passed math (47%). '

e Between 2003 and 2007, students receiving special services made the most significant
gains on the Grade 4 MSA for reading. For math, students receiving special education
services and FARMs made greater gains than those not receiving the services, however,
students with limited English proficiency gained at about the same rate as English
proficient students.
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Table P-8: MCPS Grade 6 MSA Achievement Gap by Service Group, 2004-2007

RegularEd Special Ed 43.1 | 42.0| 413 | 327 -10.4

Non-LEP - LEP 51.5) 453 | 46.7 | 374 -14.1
Non-FARMs - FARMs 31.1 | 334 322 264 -4.7
General Ed Spe01al Ed 46.7 | 43.6| 424 | 358 -10.9
Non-LEP - LEP 366 | 33.6| 358 356 -1
Non-FARMs - FARMs 387 | 379 326 | 272 -11.5

. Source: OLO analysis of data from Maryland Report Card
Key Findings on the MSA 6 Achievement Gap by Service Group:

o Inreading, the 52 point gap between English proficient and non-proficient students in
2004 narrowed to a 37 point gap in 2007; the 43 point gap between students served in
regular and special education fell to a 33 point gap in 2007; and the 31 point gap between
students receiving and not receiving FARMs in 2004 narrowed to a 26 point gap in 2007.

e In math, from 2004 to 2007, the 39 point gap between students receiving and not
receiving FARMS fell to 27 points; the 47 point gap between regular and special
education students decreased to 36 points; and the 37 point gap between English
proficient and non-proficient students remained about the same at 36 points.

Grade 7 MSA: 2004-2007

Table P-9: MCPS Performance on Grade 7 MSA by Race and Ethnlclty, 2004-2007

i‘:‘lPe‘rformance by |
¢ “‘Race/Ethnicity " {4

iBeTcentiof:StudenisybassingiReadin

All Students 76 | 76.9 | 768 | 80.2 4.2
White Students 90.5| 90.6 | 90.9| 93.0 2.5
Asian Students 849 | 858 | 872 893 44
-Black Students 579 606 | 60.7| 668 8.9
iE b RV }
All Students 638 | 67.7: 70.9| 735 9.7
White Students 8131 836 873 | 89.1| - 7.8
Asian Students 82.0| 855 88.0( 902 8.2
Black Students 363 | 4321 47.0| 513 15.0

Latino Students 40.7 | 453 ) 504 | 542 13.5
Source: Maryland Report Card '
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Key Findings on MSA 7 Performance by Race/Ethnicity:

s In 2007, over 93 percent of White students passed the Grade 6 MSA in reading and 89
passed in math, " Similarly, about 90 percent of Asian students passed reading and math.
In comparison, 67 percent of Black students and 63 percent of Latino student passed
reading, while barely half of Latino and Black students (54% and 51%, respectively)
passed math.

¢ Between 2004 and 2007, Latinos and Blacks made the most significant gains on the
Grade 7 MSA.

Table P-10: MCPS Grade 7 MSA Achievement Gap by Race and Ethnicity, 2004-2007

003:07

White - Asian 5.6 4.8 3.7 3.7 -1.9
White - Black 326 | 300 | 302 | 262 -6.4
White - Latino 35| 346 | 33.8| 304 -4.6
AchicvementiGapliny _
White - Asian 071 -19 07| -1.1 -0.4
White --Black 450 | 404 | 403 | 378 -7.2
White - Latino 406 | 383 369 | 349 -5.9

Source: OLO analysis of data from Maryland Report Card

Key Findings on MSA 7 Achievement Gap by Race/Ethnicity:

o Inreading, the 33 point gap between Whites and Blacks dropped slightly to a 26 point
gap in 2007; the 35 point gap between Whites and Latinos in 2003 decreased slightly to a
30 point gap in 2007.

o Inmath, from 2004 to 2007, the 45 point gap between Whites and Blacks fell to 38
points, while the 41 point gap between Whites and Latinos fell slightly to 35 points.
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SR RS A L
i Percentiof:

All Students

769 | 76.8| 80.2
Special Education 382 376 417 439 5.7
Regular Education 81.5| 823 )| 81.8 | 85.0 35
Lim. Engl. Proficiency 19.8 1 289 | 31.8, 328
English Proficient 786 | 78.6; 785 | 822
Free/Reduced Price Meals 494 | 51.0| 535 573

Non-FARMs
“Percentiof;Students ba

67.7

All Students 709 | 735

Special Education 258 26.7| 335| 380 12.2
Regular Education 694 | 735 | 762 | 782 8.8
Lim. Engl. Proficiency 247 295 | 31.87 342 9.5
English Proficient 658 | 692 | 724 752 94
Free/Reduced Price Meals 326 | 379 43.0| 478 15.2
Non-FARMs 73.8| 769 | 794, 823 8.5

Source: Maryland Report Card

Key Findings on MSA 6 Performance by Service Group:

In 2007, 82 to 88 percent of students not receiving special services passed reading, and
75 to 82 percent of the same group passed math. At the same time, only 57 percent of
students receiving FARMSs, 44 percent of students with disabilities, and 33 percent of
students with limited English proficiency passed reading. In math, less than half of
students receiving FARMs and barely one-third of students with disabilities (38%) and
limited English proficiency (34%) passed.

From 2004 to 2007, students with limited English proficiency made the greatest gains in
reading, while students receiving special education services and FARMs made the
greatest gains in math. In reading, students with disabilities and those receiving FARMs
gained only slightly more quickly than students not receiving services, and in math
students English-proficient and non-proficient students gained at the same rate.

OLQO Report 2008-2, Appendix

January 22, 2I



Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table P-12: MCPS Grade 7 MSA Achievement Gap by Service Group, 2004-2007

[ AChieyement GapiimRe
Regular Ed — Special Ed

44.7

41.1 -2.2

Non-LEP - LEP 588 | 49.7 | 46.7| 49.4 -9.4
Non-FARMs - FARM 351 33.7| 304 308 -4.3
“AchicyementiGaplimMathise . 5
General Ed — Special Ed 436 | 46.8 | 42.7| 402 -3.4
Non LEP - LEP 41.1| 39.7| 406, 41.0 -0.1
Non-FARMs - FARMs 41.2 | 39.0 | 364 | 345 -6.7

Source: OLO analysis of data from Maryland Report Card

Key Findings on the MSA 7 Achievement Gap by Service Group:

e Inreading, the 59 point gap between English proficient and non-proficient students in
2004 dropped to a 49 point gap in 2007; the 35 point gap between students receiving and
not receiving FARMSs in 2004 dropped slightly to a 31 point gap in 2007; and the 43
point gap between students served in regular and special education stayed about the same

at 41 points in 2007.

¢ In math, from 2004 to 2007, the 41 point gap between students receiving and not
receiving FARMs fell to 35 points; and the 44 point gap between regular and special _
education students fell slightly to 40 points. The 41 point gap between English proficient
and non-proficient students remained the same.
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Appendix Q:
OFFICE OF LEGISLATIVE QOVERSIGHT ANALYSIS OF CURRENT DATA ON
STUDENT PERFORMANCE AND ACHIEVEMENT GAPS

This appendix summarizes the analysis described in Chapter IV, Analysis of Current Data on
Student Performance and Achievement Gaps. This appendix describes current levels of student
performance and the magnitude of the achievement gap for 43 measures of student performance
reviewed 1n this report.

This appendix’s analysis relies on the most recent data available to OLO at the time of the study.
OLO analyzed data from MCPS and MDSE to develop the summary tables that follow.
Depending on data availability, measures of current student performance and the achievement
gap rely on 2006 or 2007 data. :

It is important to note that the numbers presented in Tables Q-1 — Q-11 have been rounded but
calculations regarding changes to achievement gaps are based on actual numbers. See
Appendices A-O for actual numbers and calculations.

This appendix is comprised of 11 tables:

o Table Q-1: Early Childhood and Grade Measures - Current Performance and Achievement
Gaps by Subgroup (see © 77)

e Table Q-2: Maryland School Assessments - Current Performance and Achievement Gaps by
Subgroup (starting on © 78)

e Table Q-3: High School Assessments - Current Performance and Achievement Gaps among
All Test Takers by Subgroup (see© 80)

e Table Q-4: High School Assessments - Current Performance and Achievement Gaps for
Class of 2009 Test Takers by Subgroup (see © 81)

o Table Q-5: Algebra I Completion by the end of Grade 9 and Geometry Completion by the
end of Grade 10 - Current Performance and Achievement Gaps by Subgroup (see © 81)

e Table Q-6: Suspensions, Graduation, and Dropout Rates - Current Performance and
Achievement Gaps by Subgroup (see © 82) :

e Table Q-7: Advanced Math Course Taking - Current Performance and Achievement Gaps by
Subgroup (see © 83)

o Table Q-8: Performance and Participation on Standardized Assessments of Advanced Skilis -
Current Performance and Achievement Gaps by Subgroup (starting on © 83)

o Table Q-9: Gifted and Disability Identification, and Special Education Placement - Current
Identification Rates and Gaps by Subgroup (see © 85)

e Table Q-10: Magnitude of Current Achievement Gap by Race and Ethnicity in Rank Order
(starting on © 86)

e Table Q-11: Magnitude of Current Achievement Gap by Service Group Status in Rank Order
(starting on © 88)

The summary tables described in this appendix for the 43 measures of student performance

analyzed by OLO are based on trends in student performance among 15 broader categories of
student performance measures described in Appendices A-Q.
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Table Q-1: Early Childhood and Grade Measures —

Current Performance and Achlevement Gaps by Subgroup

Performance ety

Measure [

oy 5
s

w«w i

&bif?;Race and Ethmcnty I

18-26

In 2007, 6w8‘% o;”éil students,

17523

School Readiness In 2007, 79% of Whites,
See Appendix A for 61% of Blacks and 53% | points 45% of students with points
details of Latinos demonstrated disabilities, 50% of English
) full readiness for ‘ language learners, and 53% of
Kindergarten. FARMs-receiving students
demonstrated the fuil
readiness. .
Kindergarten In 2007, 97% of Whites, | 7-10 In 2007, 93% of all students, 5-11
Spring Reading 90% of Blacks and 87% points 82% of students with pOil'ltS
Benchmarks of Latinos met the Grade disabilities, 82% of English
dir B K benchmarks. language Iear_nors, and 87% of
ngaﬁiipen b B for FARMSs-receiving students met
) the Grade K benchmarks.
Grade 1 Spring In 2007, 89% of Whites, | 11-20 In 2007, 82% of all students, 13-31
Reading 78% of Blacks and 69% | points 51% of students with points
Benchmarks, of Latinos met the Grade disabilities, 65% of English
Soe A dix B | 1 benchmarks, language learners, and 68% of
dZteaizgp endix B for FARMs-receiving students met
) the Grade 1 benchmarks.
Grade 2 Spring In 2007, 79% of Whites, | 23-29 In 2007, 68% of all students, 20-35
Reading 56% of Blacks and 50% | points 33% of students with points
Benchmarks, of Latinos met the Grade disabilities, 35% of English
ix B 2 benchmarks. language learners, and 48% of
iifagfp endix B for FARMSs-receiving students met
| the Grade 2 benchmarks.
TerraNova Second | In 2007, 85% of Whites, | 34-37 In 2007, 69% of all students, 26-35
Edition Composite 51% of Blacks and 48% | points 37% of students with points

Index - Grade 2

See Appendix C for
details.

of Latinos exceeded the
50" percentile on the
‘TN/2 composite index.

disabilities, 34 percent of
English language learners, and
43 percent of FARMs-
receiving students exceeded
the 50™ percentile on the TN/2

-composite index.

* Numbers rounded, but calculations based on actual numbers in Appendices A-C.
Sources: MSDE and MCPS

OLO Report 2008-2, Appendix

January 22, 20@




Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-2: Maryland School Assessments —

Performance
Measure

Performance

T

Race and’ Ethmcnty :

Current Performance and A hlevement Gaps by Subgroup

pupget TN

Reading: In 2007, 87% of regular

Maryland School | Reading: In 2007, 19-20 20-22
Assessment - 94% of Whites, 73% points education students compared to 65% | points
Grade 3 of Blacks, and 75% of of special education students passed
See Appendix E Latinos passed the the reading MSA; 87% of English
for details. reading MSA. proficient student passed compared
to 67% of LEP students; and 91% of
non-FARMs students passed
compared to 70% of students
receiving FARMs,
Math: In 2007, 93% 19-24 Math: In 2007, 87% of regular 21-31
of Whites, 69% of points education students compared to 57% | points
Blacks, and 74% of of special education studenis passed
Latinos passed the the math MSA; 86% of English
math MSA. proficient student passed compared
to 65% of LEP students; and 90% of
non-FARMs students passed
compared to 68% of students
receiving FARMs.
Maryland School | Reading: In 2007, 21-24 Reading: In 2007, 87% of regular 25-35
Assessment - 94% of Whites, 72% points education students compared to 62% | points
Grade 5 of Blacks, and 70% of of special education students passed
See Appendix E Latinos passed the the reading MSA; 86% of English
for details. reading MSA. proficient student passed compared
to 51% of LEP students; and 90% of
non-FARMSs students passed
compared t0 65% of students
receiving FARMSs.
Math: In 2007, 94% 20-25 Marh: In 2007, 88% of regular 23-32
of Whites, 69% of points education students compared to 57% | points

Blacks, and 74% of
Latinos passed the
math MSA.

of special education students passed
the math MSA; 86% of English
proficient student passed compared
to 59% of LEP students; and 90% of
non-FARMSs students passed
compared to 68% of students
receiving FARMSs.
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Defining and Describing Montgomery County Public Schools' Progress in Closing the Achievement Gap

Table Q-2: Maryland School Assessments —

erfo if
Race and Ethnlclty :

Current Performance and Achlevement Ga s b Sub roup,"f Contmued

Maryland School
Assessment -
Grade 8

See Appendix E
Jor details.

29-32

Reading: In 2007, 82% of regular

.32-51

Reading: 1In 2007,
91% of Whites, 62% points education students compared to 43% | points
of Blacks, and 59% of of special education students passed
Latinos passed the the reading MSA; 79% of English
reading MSA, proficient student passed compared
to 28% of LEP students; and 8§5%of
non-FARMs students passed
compared to 53% of students
receiving FARMSs.
Marh: In 2007, 84% 38-41 Math: In 2007, 72% of regular 38-40
of Whites, 43% of points education students and 33% of points

Blacks, and 46% of
Latinos passed the
math MSA,

special education students passed
the math MSA: 69% of English
proficient student passed compared
to 31% of LEP students; and 77% of
non-FARMSs students passed
compared to 39% of students
receiving FARMSs.

* Numbers rounded, but calculations based on actval numbers in Appendix E.

Source: MSDE

OLO Report 2008-2, Appendix

January 22, 20




Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-3: High School Assessments —
Current P_erformance and Achiv

R PRGcand R thnicitys e o e R A
-Algebra In 2007, 91% of 26-32 In 2007, 81% of regular education 22-33
See Appendix F | Whites, 60% of points studen?s and 48% of special points
for details Blacks, and 65% of education students passed the

Latinos passed the Algebra HSA; 80% of English
Algebra HSA. proficient student passed compared to
53% of LEP students; and 83% of
non-FARMS students passed
compared to 61% of students
receiving FARMs.
-English 11 In 2007, 92% of 32-33 In 2007, 81% of regular education 31-54
See Appendix F Whites, 60% of points students and 43% of special points
for details Blacks, and 59% of education students passed the
Latinos passed the Algebra HSA: 79% of English
English 11 HSA. proficient student passed compared to
25% of LEP students; and 83% of
non-FARMs students passed
compared to 52% of students
receiving FARMs.
-Biology In 2007, 92% of 28-31 In 2007, 84% of regular education 7| 27-33
See Appendix F Whites, 61% of points students and 51% of special points
Jfor details Blacks, and 64% of education students passed the
Latinos passed the Biology HSA; 82% of English
Biology HSA., proficient student passed compared to
50% of LEP students; and 85% of
non-FARMSs students passed
compared to 58% of students
receiving FARMs.
-Government . In 2007, 96% of 18-20 In 2007, 90% of regular education 17-29
See Appendix F Whites, 76% of points. students and 62% of special points
for details Blacks, and 78% of education students passed the
Latinios passed the Government HSA; 89% of English
Government HSA. proficient student passed compared to
60% of LEP students; and 91% of
non-FARMSs students passed
compared to 73% of students
receiving FARMs.

* Numbers rounded, but calculations based on actual numbers in Appendix F.
Source: MSDE
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Current Performance and Achleve

Table Q-4: High School Assessments —
it Gaps for Class of 2009 Test Takers by Subgroup

Performance '/ ff%f"ﬁifﬁént Perform Current | Clitrent:Performance by Serwce "
Measure - '|'/by Race and Ethnicity | Gap Toup Status U

Algebra HSA In 2007, 96% of Whites, 20-24 In 2007, 87% of all students 60% of 17-31
See Appendix F | 72% of Blacks, and 76% points special education students, 56% of | points
for details. of Latinos passed the LEP students, and 70% of students

Algebra HSA. receiving FARMSs passed the

Algebra HSA.

English IT HSA | In 2007, 94% of Whites, 25-26 In 2007, 84% of all students, 47% of | 22-37
See Appendix F | 68% of Blacks, and 69% points special educatio_n _students, and 61% | points
for details. of Latinos passed the of students receiving FARMs passed

English Il HSA, the English It HSA.
Biology HSA In 2007, 96% of Whites, 17-20 In 2007, 90% of all students, 65% of | 18-25
See Appendix F | 76% of Blacks, and 79% points special education students, 70% of | points
for details. of Latinos passed the LEP students, and 72% of students

Biology HSA. receiving FARMs passed the

' Biology HSA.
Government In 2007, 97% of Whites, 13-15 In 2007, 92% of all students, 68% of | 12-24
HSA 83% of Blacks, and 84% points special education students, 71% of points
See Appendix F | of Latinos passed the LEP students, and 80% of students
for details. Government HSA. receiving FARMSs passed the
Government HSA.

. * Numbers rounded,

Source; MSDE

but calculations based on actual numbers in Appendix F.

Table Q-5: Algebra I Completion by the end of Grade 9
and Geometry Completion by the end of Grade 10 -

Current Performance and Achle ement Gaps by Subgroup_*

Performance g Current Performance | -.Cy urre
Measu by _, 1Ga
Algebra In 2006 90% of Whites, 31-35 In 2006 75% of all students, 43% of | 26-36
Completion by | 59% of Blacks and 55% of | points special education students, 39% of points
the end of Latinos completed Algebra LEP students, and 50% of students
Grade 9 or a higher level math receiving FARMs Algebra or a higher
See Appendix K | €OUTse by Grade 9. level math course by Grade 9.

for details. _

' Geometry In 2006, 87% of Whites, 35-38 In 2006, 72% of all students, 38% of 26-41
Completion by | 52% of Blacks and 49% of | points special education students, 31% of points
the end of Latinos completed LEP students, and 46% of students
Grade 10 Geometry or a higher level receiving FARMs Geometry or a
See Appendix K math course by Grade 10, higher level math course by Grade 10.

Jor details. -

* Numbers rounded,

Source: MCPS

but calculations based on actual numbers in Appendix K
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Defining and Describing Montgomery County Public Schools” Progress in Closing the Achievement Gap

Table Q-6: Suspensions, Graduation, and Dropout Rates —
Current Performance and Achievement Gaps by Subgroup*

Performance | Current Performance by | Current | Current Performance by Service | Current
Measure Race and Ethnicity Gap Group Status ~ Gap
Elementary In 2007, 0.6% of Whites, 0.8-23 In 2007, 1.3% of all students, 3.7% of | 1.2-2.1
Suspensions 2.9% of Blacks and 1.3% of | points special education students, 2.5% of points
Latinos were suspended from LEP students, and 2.5% of students ‘
. elementary schools. The rate receiving FARMs were suspended
LSG'E;Of‘C;‘Z fzg;x for Whites was one-fifth the from elementary schools. The rate
S rate for Blacks and one-half for students receiving services was 2
the rate for Latinos. to nearly 3 times the rate for all
: students.
Secondary In 2007, 3.3% of Whites, 6.2-11.5 | In 2007, 7.1% of all students, 15.2% 1.3-8.1
Suspensions 14.8% of Blacks and 9.5% of | points of special education students, 8.4% of | points
Latinos were suspended from LEP students, and 14.4% of students
di secondcju‘y schools. The rate receiving FARMs were suspended
lgfj‘offi ij];x for Whites was one-fifth the from secondary schools. The rate for
’ rate for Blacks and one-third students receiving special education
the rate for Latinos. or FARMs services was more than
double the rate for all students.
High School In 2007, 94% of Whites, 7-14 In 2007, 91% of regular education 2-3 points
Graduation?® | 87% of Blacks and 80% of | points seniors and those not receiving
: Latinos who were began FARMs graduated from high school
See Appendix | " & g g
I;}Zror‘t;f; tails their senior year in MCPS compared to 88% of seniors with
’ graduated from high school. disabilities, and 89% of seniors
received FARMSs.
High School In 2007, 1.5% of White high | 2.1-3.8 In 2007, 2.7 % of both regular and 0-0.4
Dropout® school students, 3.6% of points special education students, 2.6% of points
See Appendix Blacks, and 5.3% of Latinos students not receiving FARMs, and
H for details. dropped out of high school. 3.0% of students receiving FARMSs

The dropout rate for Blacks
was twice the rate of Whites;
the dropout rate for Latinos
was more than twice the rate
for Whites.

dropped out of high school.

* Numbers rounded, but calculations based on actual numbers in Appendices G and H.
Sources: MCPS and MSDE

2 OLO elected not to include state data on graduation and dropout rates by English proficiency in this report due to
a lack of confidence in the data reported. For 2007, MSDE reports a graduation rate of 97% among students with
limited English proficiency compared to a graduation rate of 90% for English proficient students and a dropout rate
of 0.49% among limited English proficient students compared to 2.83% for English proficient students. These
findings dre inconsistent with research indicating that graduation rates are lower and dropout rates are higher for
English language learners. Nor is this data consistent with MSDE data indicating lower graduation and higher
dropout rates among Latino students who make up a majority of English language learners,

3 Ibid.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-7: Advanced Math Course Taking

Current Performance and Achlevement Gaps by Subgroup*

3‘jPerformance rformance b Current |: t Current _
B Measuref . Race and Ethnicity Gap Ll ) Gap
Advanced In 2007, 58% of Whites, 33-34 ln 2007 46% of all students 15% of 2532
Math in 25% of Blacks and 24% of | points special education students, 13% of LEP | points
Grade 5 Latinos enrolled in Grade 6 students, and 21% of students receiving

See Appendix Math or higher in Grade 5. F_ARM_s enrolied in Grade 6 Math or

O for details. higher in Grade 5,

Advanced In 2006, 58% of Whites 36-38 In 2006, 43% of all students, 10% of 26-33
Math in and 22% of Blacks and points special education students, 9% of LEP | points
Grade 6 20% of Latinos enrolled in students, and 17% of students receiving

See Appendix Grade 7 Math or higher in F:ARM‘S enrolled in Grade 7 Math or

J for details. Grade 6. 7 higher in Grade 6.

Algebral In 2006, 64% of Whites 38-39 In 2006, 49% of all students, 12% of 28-38
Completion | and 26% of both Blacks points special education students, 15% of LEP | points
in Grade 8 and Latinos completed students, and 22% of students receiving

See Appendix | Algebralorahigher level FARMs Algebra 1 or a higher level

K for details. math course in Grade 8. math course in Grade 8.

Geometry In 2006, 59% of Whites, 39-41 In 2006, 42% of all students, 9% of 28-35
Completion | 20% of Blacks and 17% of | points special education students, 7% of LEP | points
in Grade 9 Latinos completed students, and 13% of students receiving

See Appendix Geometry or a higher level FARMs Geometry or a higher level

K for details. math course by Grade 9. math course by Grade 9.

* Numbers rounded, but calculations based on actual numbers in Appendices I, K, and O.

Source: MCPS

Table Q-8: Performance and Participation on Standardized Assessments of Advanced Skills -

Current Performance and Achlevement Gaps by Subgroup

Performance |- Cu!'rent Performanc%.% 1 Cur G
Measure:. "|" fRace and Ethmcnty‘*’ (L & Serv:ce Gmup Statu
Advanced In 2006, 85% of Whites, 6-27 In 2006 80% of all students, 73% -3.4-12
Placement 58% of Blacks and 79% of | points of special education students, 84% | points
Scores of 3 or | Latinos taking an AP exam of LEP students, and 68% of
Higher earned a qualifying score students receiving FARMs who
See Appendix of 3 or higher. took.an' AP exam earned a
L for details. - . qualifying score of 3 or higher.
AP In 2006, 65% of White, 23-37 In 2006, 56% of all, 18% of special | 23-38 points
Participation | 27% of Black and 42% of | points education, 24% of LEP, and 33%
among Latino graduates of FARMs-receiving graduates
Graduates participated in AP. participated in AP.
See Appendix
L for details.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-8: Performance and Participation on Standardized Assessments of Advanced SKkills -
Current Performance and Achlevement Gaps by Subgroup, Continued*

et

it o

PSAT Ve rbal

39-43

In 2007, 48% of all students, 13%

33-3 points

In 2007, 65% of Whites,
Scores with 26% of Blacks and 22% of | points of special education, 5% of LEP
AP/Honors -Latinos earned PSAT students, and 16% of FARMs
Potential verbal scores of 44 or students earned PSAT verbal scores
See Appendix higher. of 44 or higher.
M for details. '
PSAT Math In 2007, 66% of Whites, 43-44 . In 2007, 49% of all students, 12% 29-38 points
Scores with 22% of Blacks and 23% of | points of special education, 20% of LEP
AP/Honors Latinos earned PSAT math students, and 18% of FARMs
Potential scores of 45 or higher students earned PSAT math scores
See Appendix of 45 or higher.
M for details.
PSAT In 2007, 67% of Whites, 43-45 In 2007, 49% of all students, 10% 33-45 points
Writing 25% of Blacks and 23% of | points of special education, 5% of LEP
Scores with Latinos earned PSAT students, and 16% of FARMs
AP/Honors writing scores of 43 or students earned PSAT writing
Potential higher. scores of 43 or higher.
See Appendix
M for details.
PSAT In 2007, 94% of Whites, 7-10 In 2007, 91% of all students, 81% | 7-12 points
Participation | 87% of Blacks and 85% of | points of special education, 79% of LEP
See Appendix | Latinos participated on the ' students, anq 84% of FARMs
M for details. PSAT. students participated on the PSAT.
SAT Math [n 2006, 63% of White 37-46 In 2006, 51% of all test takers 26-39 points
and Verbal test takers earned a points earned a combined math and
Scores of combined math and verbal score of 1,100 or higher
1,100 or verbal score of 1,100 or compared to 26% of students with |.
Higher higher compared to 17% disabilities, 12% of English
See Appendix | of Black test takers and language lear_ne_:rs, and 16% of
N for details. | 26% of Latino test takers. FARMs-receiving students.
SAT In 2006, 82% of White 16-29 In 2006, 76% of all seniors, 46% of -| 28-40 points
Participation | seniors, 66% of Black points seniors with disabilities, 36% of
of Seniors seniors, and 53% of LEP seniors, and 54% of seniors
See Appendix Latinos seniors receiving FARMs participated on
N for details. participated on the SAT. the SAT.

* Numbers rounded, but calculations based on actual numbers in Appendices L-N.

Source: MCPS
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-9: Gifted and Disability Identification, and Special Education Placement —

Current Identlﬁcatlon Rates and Gaps by Subgroup

Gifted In 2007, 50% of Whitcs and 28 points In 2007, 39% ofall
Identification - 22% of both Blacks and students, 17% of special points
Grade 2 Latinos were identified as education students and LEP
See Appendix I for gifted based on the Grade 2 students, and 20% of
details global screening. students receiving FARMs
) were identified as gifted
based on the Grade 2 global
screening.
Performancetj%; Perfor: ey e e e g B
- #Measure " o T T
Any Disability In 2006 1 l 6% of Whltes 15.7% of Blacks The White-Black gap was 4 points and
See Appendix D and 13.3% of Latinos were identified as the White-Latino gap was 1.6 points. |
for details. having a disability.
Learning In 2006, 3.4% of Whites, 6.0% of Blacks and | The White-Black gap was 2.6 points and
Disabilities 6.1% of Latinos were identified as having a the White-Latino gap was 2.7 points.
: learning disability. The prevalence rate for
See Appendix D . .
for deftjg ils Blacks and Latinos was nearly twice the rate
) of Whites.
Emotional In 2006, 0.7% of Whites, 1.4% of Blacks and | The White-Black gap was 0.7 points and
Disturbance 0.4% of Latinos were identified as having an | the White-Latino gap was
See A dix D emotional disturbance. The prevalence rate -0.3 points.
f;f defg Sz = for Blacks was twice the rate of Whites.
Mental In 2006, 0.3% of Whites, 0.8% of Blacks and | The White-Black gap was 0.7 points and
Retardation 0.4% of Latinos were identified as having the White-Latino gap was 0.1 points.
See A dix D mental retardation. The prevalence rate for
ﬁf: defci e[;a * Blacks was more than twice the rate of
’ Whites.

Placement in In 2006, 65% of White students with The White-Black gap was 18 points and
LRE A disabilities were served in LRE A compared | the White-Latino gap was 9 points.
s, v D to 46% of Black students with disabilities and
foef ifg;:dlx 56% of Latino students with disabilities.

* Numbers rounded, but calculations based on actual numbers in Appendices D and L.
Sources: OLO analysis of MSDE and MCPS data

Tables Q-10 and Q-11 that follow describe with performance ratios the magnitude of the
achievement gap by race, ethnicity and service group status in rank order. Measures at the
beginning of each table describe the smallest gaps in achievement and those at the end describe
the largest gaps evident. As described in Chapter III, performance ratios compare performance
between low and high achieving subgroups. For race and ethnicity, the performance of Black
and Latino students are compared to White students. Specifically, if 90% of White students meet
a benchmark that is met by only 60% of Black students, then Black students are considered to be
66% as likely (i.e. 0.6/0.9) as White students to meet that benchmark.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-10: Magnitude of Current Achievement Gap

by Race and Ethnicity in Rank Order

_PerformancéiMeasiire

"Gompareditollevelsiofiperformance among W hites

Kindergarten Spring
Reading Benchmark

In 2007, Blacks were 96% as likely to meet this benchmark and Latinos were 94% as
likely.

PSAT participation

In 2007, Blacks were 93% as likely to take the PSAT and Latinos were 90% as
likely.

Graduation Rate
among Seniors

In 2007, Blacks were 93% as likely to graduate and Latinos were 86% as likely.

AP Qualifying Scores

In 2006, Latino examiners were 93% as likely to earn one or more AP scores of 3 or
more and Black examiners were 68% as likely.

Grade 1 Spring

In 2007, Blacks were 88% as likely to meet this benchrﬁark and Latinos were 78% as

Reading Benchmark likely.

Government HSA - In 2007, Black test takers were 87% as likely to pass this assessment and Latmo test
Class of 2009 takers were 86% as likely.

LRE A Placement for | In 2006, Latino students with disabilities were 86% as likely to be served in LRE A
Students with (regular education) and Black students with disabilities were 71% as likely.
Disabilities

Biology HSA — Class of
2009

In 2007, Black and Latino test takers were 82% as likely to pass this assessment.

Government HSA — All

In 2007, Latino test takers were 81% as likely to pass this assessment and Black test

Test Takers takers were 79% as likely.

| SAT participation In 2006, Blacks were 80% as likely to take the SAT and Latinos were 65% as likely.
Grade 3 MSA - In 2007, Latino test takers were 80% as likely to pass this assessment and Blacks
Reading were 78% as likely.

Algebra HSA - Class of
2009

In 2007, Latino test takers were 79% as likely to pass this assessment and Black test
takers were 75% as likely,

Grade 3 MSA - In 2007, Latino test takers were 79% as likely to pass this assessment and Blacks
Mathematics were 74% as likely.

Grade 5 MSA - In 2007, Latino test takers were 79% as likely to pass this assessment and Blacks
Mathematics were 74% as likely.

Grade 5 MSA - In 2007, Blacks were 77% as likely to pass this assessment and Latino test takers ..
Reading were 75% as likely.

School Readiness

In 2007, Black kindergarteners were 77% as likely to be fully ready for schools and
Latinos were 67% as likely.

English HSA — Class of
2009

In 2007, Latino test takers were 73% as likely 1o pass this assessment and Black test
takers were 72% as likely.

Algebra HSA — All Test
Takers

In 2007, Latino test takers were 71% as likely to pass this assessment and Black test
takers were 65% as likely.

Grade 2 Spring
Reading Benchmark

In 2007, Black students were 71% as likely to meet this benchmark and Latmos were
63% as likely.

Biology HSA — All Test
Takers

In 2007, Latino test takers were 68% as likely to pass this assessment and Black test
takers were 67% as likely.

Grade 8 MSA -
Reading

In 2007, Blacks were 68% as likely to pass this assessment and Latinos were 64% as
likely.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table Q-10: Magnitude of Current Achievement Gap

by Race and Ethnicity in Rank Order, Continued

[[Performance Measui

wmwn\r—.,. Ll LT e

tCompared: toWlevels"f‘ofﬁperformance‘@amung@Wh

Algebra I Completion
by the end of Grade 9

In 2006, Blacks were 66% as likely to complete Algebra [ by Grade 9 and Latmos
were 61% as likely.

English HSA — All Test
Takers

In 2007, Black and Latino test takers were 65% as likely to pass this assessment.

AP Participation
among Graduates

In 2006, Latino graduates were 64% as likely to complete an AP course and Black
graduates were 42% as likely.

TerraNova Second
Edition, Grade 2

In 2007, Blacks were 60% as likely to exceed the 50" percentile on the TN/2
composite index and Latinos were 57% as likely.

Geometry Completion | In 2006, Blacks were 60% as likely to complete Geometry by Grade 10 and Latinos
by the end of Grade 10 | were 56% as likely.

Grade 8§ MSA — In 2007, Latinos were 55% as likely to pass this assessment and Blacks were 51% as
Mathematics likely.

Gifted Identification —
Grade 2

In 2007, Black and Latino 2™ graders were 44% as likely to be identified as gifted.

Advanced Math in
Grade 5

In 2007, Blacks were 44% as likely to enroll in Advanced Math in Grade 5 (i.e.
Grade 6 Math or Higher) and Latinos were 42% as likely.

SAT Verbal and Math

In 2006, Latinos taking the SAT were 42% as likely to earn combined verbal and

Scores of 1,100 or math scores of 1,100 or higher and Black test takers were 27% as likely

Above

Algebra I Completion In 2006, Latinos were 41% as likely to complete Algebra I by the end of Grade 8 and
by the end of Grade 8 Blacks were 40% as likely.

PSAT Verbal Scores of
44 or more

In 2007, Blacks were 40% as likely to earn PSAT verbal scores demonstrative of
honors/AP potential and Latinos were 34% as likely.

Advanced Math in
Grade 6

In 2006, Blacks were 38% as likely to enroll in Advanced Math in Grade 6 (i.e.
Grade 7 Math or Higher) and Latinos were 34% as likely.

PSAT Writing Scores
of 44 or more

In 2007, Blacks were 36% as likely to earn PSAT writing scores demonstrative of
honors/AP potential and Latinos were 34% as likely.

PSAT Math Scores of
45 or more

In 2007, Latinos were 35% as likely to earn PSAT math scores demonstrative of
honors/AP potential and Blacks were 33% as likely.

Geometry Completion | In 2006, Blacks were 33% as likely to complete Geometry by Grade 9 and Latinos

by the end of Grade 9 were 30% as likely.

Disability In 2006, Blacks were 135% as likely to be identified as having a disability and

Classification Latinos were 115% as likely.

Learning Disability In 2006, Latinos were 179% as likely to be identified as having a learning disability

Classification and Blacks were 177% as likely.

Emotional Disturbance | In 2006, Blacks were 200% as likely to be identified as having an emotional

Classification disturbance and Latinos were 64% as likely.

Mental Retardation In 2006, Blacks were 267% as likely to be identified as having mental retardation

Classification and Latinos were 133% as likely.

Dropout Rates In 2006, Latino high school students were 347% as likely to dropout and Black
students were 233% as likely. !

Suspensions, In 2007, Black secondary students were 449% as likely to be suspended from school

Secondary Students and Latinos were 288% as likely.

Suspensions, In 2006, Black elementary students were 483% as likely to be suspended from

Elementary Students

school and Latinos were 233% as likely.

Sources: OLO Analysis of MCPS and MSDE data
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Fable Q-11: Magnitude of Current Achievement Gap

bx Service Groug Status in Rank Order

AP Qualifying Scores

In 2006, students with d:sablhtles examiners were 91% as likely to earn one or more

qualifying AP scores, English language learners were 104% as likely, and students
receiving FARMs were 85% as likely.

High School Dropout

In 2007, students with disabilities were as likely to dropout of high school as
students in regular education and students receiving FARMs were 15% more likely
to dropout than students not receiving FARMSs.

High School
Graduation

In 2007, students with disabilities and students receiving FARMs were 98% as likely
as their peers not receiving special services to meet this benchmark.

PSAT participation

[n 2007, students with disabilities were 89% as likely to take the PSAT, English
language learers were 87% as likely, and students receiving FARMSs were 92% as
likely.

Kindergarten Spring

In 2007, students with disabilities were 88% as likely to meet this benchmark,

Reading Benchmark English language learners were 95% as likely, and students receiving FARMs were
94% as likely.
Grade 3 MSA - [n 2007, students with disabilities were 75% as likely to pass this assessment,
Reading English language learners were 77% as likely, and students receiving FARMSs were
77% as likely.
Government HSA - In 2007, students with disabilities were 74% as likely to pass this assessment,
| Class of 2009 English language learners were 77% as likely, and students receiving FARMs were

87% as likely.

Biology HSA — Class of
2009

In 2007, students with disabilities were 72% as likely to pass this -assessment,
English language learners were 78% as likely, and students receiving FARMs were
80% as likely.

Algebra HSA — Class of
2009

In 2007, students with disabilities were 69% as likely to pass this assessment,
English language learners were 64% as likely, and students receiving FARMs were
81% as likely.

Government HSA - All
Test Takers

In 2007, students with disabilities were 68% as likely to pass this assessment,
English language learners were 67% as likely, and students receiving FARMs were
81% as likely.

School Readiness

In 2007, kindergarten students with disabilities were 66% as likely to be fully ready
for schools, English language learers were 74% as likely, and students receiving
FARMs were 78% as likely.

Grade 3 MSA - In 2007, students with disabilities were 65% as likely to pass this assessment,

Mathematics English language learners were 76% as likely, and students receiving FARMSs were
76% as likely.

Grade 5 MSA - In 2007, students with disabilities were 64% as likely to pass this assessment,

Mathematics English language learners were 69% as likely, and students receiving FARMs were
75% as likely.

Grade 5 MSA - In 2007, students with disabilities were 62% as likely to pass this assessment,

Reading English language learners were 79% as likely, and students receiving FARMs were

84% as likely.

Biology HSA — All Test
Takers

In 2007, students with disabilities and Enghsh language learners were 61% as likely
to pass this assessment, and students receiving FARMs were 68% as likely.

SAT participation -

In 2007, students with disabilities were 61% as likely to take the SAT, English
language learners were 47% as likely, and students receiving FARMs were 71% as
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Table Q-11: Magnitude of Current Achievement Gap

S T D AT AL Luuu l.mllhua
“Perfc

ormance M

b Servme Grou Status in Rank Order, Contmued

Grade 17 Spring
Reading Benchmark

In 2007, students with d1sab111t1es were 60% as llkely to meet this benchmark,
English language learners were 68% as likely, and students receiving FARMs were
75% as likely.

Algebra HSA — All Test
Takers

In 2007, students with disabilities were 39% as likely to pass this assessment,
English language learners were 66% as likely, and students receiving FARMs were
74% as likely.

Algebra I Completion
by the end of Grade 9

In 2006, students with disabilities were 57% as likely to complete Algebra lin Grade
9, English language learners were 52% as likely, and students receiving FARMs
were 66% as likely.

English HSA — Class of
2009

In 2007, students with disabilities were 56% as likely to pass this assessment, and
students receiving FARMSs were 73% as likely.

English HSA — All Test
Takers

In 2007, students with disabilities were 53% as likely to pass this assessment,
English language learners were 32% as likely, and students receiving FARMs were

"63% as likely.

TerraNova Second
Edition, Grade 2

In 2005, students with disabilities were 53% as likely to exceed the 50™ percentile on
the TN/2 composite index, English language learners were 49% as likely and
students receiving FARMs were 63% as likely.

Geometry Completion
by the end of Grade 10

In 2006, students with disabilities were 53% as likely to complete Geometry in
Grade 10, English language learners were 43% as likely, and students receiving
FARMs were 64% as likely.

Grade 8 MSA - In 2007, students with disabilities were 52% as likely to pass this assessment,

Reading English language learners were 35% as likely, and students receiving FARMs were
62% as likely.

SAT Verbal and Math | In 2006, seniors with disabilities taking the SAT were 50% as likely to earn

Scares of 1,100 or combined verbal and math scores of 1,100 or above, seniors with limited English

Above proficiency were 24% as likely, and seniors receiving FARMs were 30% as likely.

Grade 2 Spring In 2007, students with disabilities were 49% as likely to meet this benchmark,

Reading Benchmark English language learners were 52% as likely, and students receiving FARMs were
71% as likely.

Grade 8 MSA - In 2007, students with disabilities and English language learners were 45% as likely

Mathematics to pass this assessment, and students receiving FARMSs were 51% as likely.

Gifted Identification —
Grade 2

In 2007, students with disabilities were 44% as likely to be identified as gifted,
English language learners were 43% as likely, and students receiving FARMs were
50% as likely.

Advanced Math in
Grade 5

In 2007, students with disabilities were 33% as likely to enroll in Advanced Math
(i.e. Grade 6 Math or Higher) in Grade 5, English language learners were 29% as
likely, and students receiving FARMs were 46% as likely.

AP Participation
among Graduates

In 2006, students with disabilities graduates were 32% as likely to take one or more
AP courses, English language learners were 43% as likely, and students receiving
FARMSs were 59% as likely.

PSAT Writing Scores
of 44 or more

In 2006, students with disabilities were 32% as likely to earn PSAT wntmg scores
indicating honors/AP potential, English language learners were 16% as likely, and
students receiving FARMSs were 40% as likely.

PSAT Verbal Scores of
44 or more '

In 2007, students with disabilities were 26% as likely to earn PSAT verbal scores
indicating honors/AP potential, English language learners were 11% as likely, and

OLO Report 2008-2, Appendix

students receiving FARMs were 32% as likely.
January 22, 20




Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

" Table Q-11: Magnitude of Current Achievement Gap

b Serv1ce Grou Status in Rank Order, Contmued _

Algebra I
Completion by the
end of Grade 8

In 2006 studerits with dlS&bl]]I!eS were 24% as likely to complete Algebra [ in Grade 8,

English language learners were 31% as likely, and students receiving FARMs were 44%
as likely.

PSAT Math Scores
of 45 or more

In 2007, students with disabilities were 24% as likely to earn PSAT math scores
indicating honors/AP potential, English language learners were 40% as likely, and
students receiving FARMs were 36% as likely.

Advanced Math in
Grade 6

In 2006, students with disabilities were 23% as likely to enroll in Advanced Math (i.c.
Grade 7 Math or Higher) in Grade 6, English language learners were 22% as likely, and
students receiving FARMs were 39% as likely.

Geometry In 2006, students with disabilities were 22% as likely to complete Geometry in Grade 9,
Completion by the | English language learners were 17% as likely, and students receiving FARMs were 32%
end of Grade 9 as likely.

Suspensions, In 2007, secondary students with disabilities were 214% as likely to be suspended from
Secondary school, English language learners were 118% as likely, and students receiving FARMs
Students were 203% as likely.

Suspensions, In 2007, elementary students with disabilities were 271% as likely to be suspended from
Elementary school, and English [anguage learners and students receiving FARMSs were 192% as
Students likely.

Sources: OLO analysis of MCPS and MSDE data
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Appendix R:
OFFICE OF LEGISLATIVE OVERSIGHT ANALYSIS OF TREND DATA ON
STUDENT PERFORMANCE AND ACHIEVEMENT GAPS

This appendix summarizes the analysis described in Chapter V, Analysis of Trend Data on
Student Performance and Achievement Gaps. This appendix describes MCPS’ progress in
narrowing the achievement gap by subgroup for 37 measures of student performance with
available data. This appendix’s analysis relies on the most recent data available to OLQO at the
time of the study. OLO analyzed data from MCPS and MDSE to develop the summary tables
that follow. Depending on data availability, measures of progress in narrowing the achievement
gap student rely on three- to seven-years of trend data.

It is important to note that the numbers presented in Tables R-1 — R-11 have been rounded but
calculations regarding changes to achievement gaps are based on actual numbers. See
Appendices A-O for actual numbers and calculations used.

This appendix is comprised of 11 tables:

e Table R-1: Early Childhood and Grade Measures - Trends in Student Performance and
Achievement Gaps by Subgroup (starting on © 92)

¢ Table R-2: Maryland School Assessments - Trends in Student Performance and Achievement
Gaps by Subgroup (starting on © 93)

e Table R-3: High School Assessments - Trends in Student Performance and Achievement
Gaps among All Test Takers by Subgroup (see © 95)

o Table R-4: Algebra I Completion by the end of Grade 9 and Geometry Completion by the
end of Grade 10 - Trends in Student Performance and Achievement Gaps by Subgroup (see
© 96)

e Table R-5: Suspension, Graduation and Dropout Rates - Trends in Student Performance and
Achievement Gaps by Subgroup (see © 97)

e Table R-6: Advanced Math Course Taking - Trends in Student Performance and
Achievement Gaps by Subgroup (see © 98)

» Table R-7: Participation on Standardized Assessments of Advanced Skills - Trends in
Student Performance and Achievement Gaps by Subgroup (see © 99)

¢ Table R-8: Performance on Standardized Assessments of Advanced Skills - Trends in
Student Performance and Achievement Gaps by Subgroup (starting on © 100)

s Table R-9: Gifted and Disability Classification, and Special Education Placement - Trends in
Rates of Identification and Gaps by Subgroup (see © 102)

e Table R-10: Progress in Narrowing the Achievement Gap by Race and Ethnicity in Rank
Order by Percent Change (starting on © 103) ’ 7

e Table R-11: Progress in Narrowing the Achievement Gap by Service Group Status in Rank
Order by Percent Change (starting on © 107)

The summary tables described in this appendix for the measures of student performance

analyzed by OLO are based on trends in student performance among 15 broader categories of
student performance measures described in Appendices A-O.
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Trends in Student Performance and Achlevement Gaps by Sub roup

Table R-1: Early Childhood and Grade Measures —

=Performance ;. - Trends:in; % siz:ie%?AChié‘iémentg
. Measure 'l. | Performance. .|, Race andgEth |
School The percent of In 2007, 79% of Whltes ln 2007 45% of students with dlsabllmes
Readiness, kindergarteners | 61% of Blacks and 53% of | 50% of English language learners, and 53%
2003-2007 identified as fully | Latinos were fully ready of students receiving FARMs were fully
_r ready for school for schools compared to ready for schools compared to 19% of
}fff a‘ﬁi’f’ap;;’d’x A | increased from | 66% of Whites, 2% of | students with disabilities, 37% of English
57% to 68% from | Blacks and 43 % of language learners, and 44% of students
2003 to 2007. Latinos in 2003. The receiving FARMs in 2003. The All
' White-Black gap increased | Student- Special Education gap narrowed
by 4 points (29%) and the | by 15 points (40%), the All Student-LEP
White-Latino gap gap declined by 2 points (10%), and the All
increased by 3 points Student-FARMSs gap increased by 2 poinis
(13%). {15%).
Kindergarten | The percent of In 2007, 97% of Whites, In 2007, 82% of students with disabilities,
Spring kindergarteners 90% of Blacks and 87% of | 88% of English language learners, and 87%
Reading attaining the Latinos met-Grade K of students receiving FARMs met Grade K
Benchmarks spring reading benchmarks compared to benchmarks compared to 45% of students
2002-2007 benchmark 67% of Whites, 52% of with disabilities, 28% of English language
. increased from Blacks and 42 % of learners, and 44% of students receiving
See Appendix B | 5994 15 93% from | Latinos in 2002, The FARMs in 2002. The All Student- Special
Jor details. 2002 to 2007. White-Black gap narrowed | Education gap narrowed by 3 points (21%),
by 8 points (53%) and the | the All Student-LEP gap declined by 26
White-Latino gap declined | points (84%), and the All Student-FARMs
by 15 points (60%). gap declined by 9 points (60%).
Grade 1 The percent of In 2007, 89% of Whites, In 2007, 51% of students with disabilities,
Spring first graders 78% of Blacks and 69% of | 65% of English language learners, and 69%
Reading attaining the Latinos met the Grade 1 of students receiving FARMs met the Grade
Benchmarks spring reading benchmarks compared to 1 benchrnarks compared to 37% of students
2002-2007 benchmark 70% of Whites, 49% of with disabilities, 34% of English language
, increased from Blacks and 38 % of learners, and 39% of students receiving
See Appendix B | 6004 16 82% from | Latinos in 2002. The FARMs in 2002. The All Student- Special
for details. 2002 to 2007. White-Black gap narrowed | Education gap increased by 8 points (35%)
' by 10 points (48%) and the | while the All Student-LEP gap declined by
White-Latino gap declined | 9 points (35%), and the All Student-
by 12 points (38%). FARMs gap declined by § points (38%).
CTRBS Battery | The percent of In 2003, 86% of Whites, In 2006, 58% of students with disabilities,
Index second graders 63% of Blacks and 62% of | 50% of English Ianguage learners, and 58%
Grade 2 exceeding the 50" | Latinos exceeded the S0 | of students receiving FARMs exceeded the
2001-2005 percentile on the percentile compared to 50™ percentile compared to 39% of students
) CTBS Battery 77% of Whites, 45% of with disabilities, 34% of English language
See Appendix C | [ndex increased Blacks and 41% of Latinos | learners, and 39% of students receiving
Jor details. from 64% to 76% | in 2002. The White-Black | FARMs in 2001. The All Student- Special

from 2001 to
2005.

gap narrowed by 8 points
(25%) and the White-
Latino gap declined by 11
points (32%).

Education gap decreased by 8 points (30%),
the All Student-LEP gap declined by 4
points (12%), and the All Student-FARMSs
gap declined by 7 points (30%).

* Numbers rounded, but calculations based on actual numbers in Appendices A-C.
Sources: MSDE and MCPS
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Defining and Describing Monigomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-2: Maryland School Assessments —

nds»i‘n .

i ‘Performance’

Trends in Student Performance and Achievement Gaps by Subg oup* ‘
- %ﬁ% i

Maryland School

Assessment -
Grade 3
2003-2007

See Appendix E
Jor details.

Reading Performance

The percent of
students
passing the
Grade 3
Reading MSA
increased
from 67% to
85% from
2003 to 2007.

In 2007, 94% of Whites,
73% of Blacks and 75% of
Latinos passed reading
compared to 83% of
Whites, 48% of Blacks and
40% of Latinos in 2003,
The White-Black gap
decreased by 15 points
(42%) and the White-
Latino gap declined by 24
points (57%).

In 2007, 87-90% of students not
receiving special services and 65-70%
of students receiving special services
passed reading compared to 71-78% of
non-service students and 19-38% of
students receiving services in 2003.
The Regular-Special Education gap
narrowed by 19 points (46%), the
English proficient-LEP gap declined by
33 points (63%), and the non-FARMs
— FARMS gap narrowed by 20 points
(49%).

Mathematics Performance

The percent of
students
passing the
Grade 3 Math
MSA
increased
from 76% to
84% from
2003 to 2007,

In 2007, 93% of Whites,
69% of Blacks and 74% of
Latinos passed reading
compared to 89% of
Whites, 56% of Blacks and
57% of Latinos in 2003.
The White-Black gap
decreased by 9 points
(63%) and the White-
Latino gap declined by 13
points (49%).

in 2007, 84-90% of students not
receiving special services and 57-68%
of students receiving special services
passed reading compared to 79-85% of
non-service students and 45-52% of
students receiving services in 2003,
The Regular-Special Education gap
narrowed by 3 points (8%), the English
proficient-LEP gap declined by 13
points (38%), and the non-FARMs —
FARMSs gap narrowed by 11 points
(33%).

Maryland School

Assessment -
Grade 5
2003-2007

See Appendix E
Jor details.

Reading Performance

The percent of
students
passing the
Grade 5
Reading MSA

“increased

from 75% to
83% from
2003 to 2007.

In 2007, 94% of Whites,
72% of Blacks and 70% of
Latinos passed reading
compared to 89% of _
Whites, 58% of Blacks and
53% of Latinos in 2003.
The White-Black gap
decreased by 9 points
(30%) and the White-
Latino gap declined by 12
points {33%).

In 2007, 87-90% of students not
receiving special services and 51-65%
of students receiving special services
passed reading compared to 78-85% of
non-service students and 27-48% of
students receiving services in 2003.
The Regular-Special Education gap
narrowed by 7 points (21%), the
English proficient-LEP gap declined by
16 points (31%), and the non-FARMs
— FARMs gap narrowed by 12 points
(33%).
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Trends in Student Performance and Achievement Gaps b Sub_ rou * Contmued

Table R-2: Maryland School Assessments —

Performance Trendsf*m% g&“A 1eveW
Measure Performanceg gé‘ggéRace and % Ethnicity;
Maryland School | Mathematics Performance
Assessment - The percent of | In 2007, 94% of Whites, In 2007, 84-90% of students not
Grade 5 students 69% of Blacks and 74% of | receiving special services and 57-68%
2003-2007 passing the Latinos passed reading of students receiving special services
See Appendix E Grade 5 Math | compared to 82% of passed reading compared to 70-78% of
for details. MSA Whites, 43% of Blacks and | non-service students and 31-41% of
increased 48% of Latinos in 2003. students receiving services in 2003,
from 68%to | The White-Black gap The Regular-Special Education gap
84% from decreased by 15 points narrowed by 11 points (25%), the
.2003 t0 2007. | (37%) and the White- English proficient-LEP gap declined by
Latino gap declined by 15 | 7 points (21%), and the non-FARMs —
points {(42%). FARMSs gap narrowed by 14 points
(38%).
Maryland School | Reading Performance
Assessment - The percent of | In 2007, 91% of Whites, In 2007, 77-85% of students not
Grade 8 students 62% of Blacks and 59% of | receiving special services and 28-53%
2003-2007 passing the Latinos passed reading of students receiving special services
See Appendix E Grade 8 compared to 86% of passed reading compared to 71-79% of
for details. Reading MSA | Whites, 51% of Blacks and | non-service students and 16-41% of
increased 48% of Latinos in 2003. students receiving services in 2003,
from 71%to | The White-Black gap The Regular-Special Education gap
77% from decreased by 6 points narrowed by 2 points (5%), the English
2003 to 2007. | (17%) and the White- proficient-LEP gap declined by 7 points
Latino gap declined by 6 (11%), and the non-FARMs — FARMSs
points (15%).

gap narrowed by 6 points (15%).

Mathematics Performance

The percent of
students
passing the
Grade 8 Math
MSA
increased

from 58% to
67% from
2003 to 2007.

In 2007, 84% of Whites,
43% of Blacks and 46% of
Latinos passed reading
compared to 75% of
Whites, 29% of Blacks and
30% of Latinos in 2003.
The White-Black gap
decreased by 5 points
(10%) and the White-
Latino gap declined by 6
points (14%).

In 2007, 69-77% of students not
receiving special services and 31-39%
of students receiving special services
passed math compared to 59-67% of
non-service students and 21-25% of
students receiving services in 2003,
The Regular-Special Education gap
narrowed by 2 points (4%), the English
proficient-LEP gap increased by 4 -
points (10%), and the non-FARMs —
FARMs gap narrowed by 3 points
(8%).

* Numbers rounded, but calculations based on actual numbers in Appendix E.

Sources: MSDE
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Table R-3: High School Assessments —
Trends in Student Performance and Achievement Gaps

_among All Test Takers b Subgrou *

" Trends in. i : chievemnent Gap by |
Measure ' | Performance | and Ethnicity. Sery ic’e"thoup Status, .. .
Algebra The percent In 2007, 91% of Whites, In 2007, 80 83% of students not recewmg
2002-2007 of all test 60% of Blacks and 65% of | special services and 48-61% of students
See Appendix takers passing | Latinos passed this HSA receiving special services passed 'this HSA
F for details the Algebra compared to 86% of Whites, | compared to 74-76% of non-service students
HSA 47% of Blacks and 45% of | and 27-44% of students receiving services in
increased Latinos in 2002. The 2002. The Regular-Special Education gap
from 72%to | White-Black gap decreased | narrowed by 4 points (10%), the English
78% from by 7 points (18%) and the proficient-LEP gap decreased by 21 points
2002 to 2007. | White-Latino gap declined | (43%), and the non-FARMs — FARMs gap
by 15 points (36%). narrowed by 10 points (32%).
English 1T The percent In 2007, 92% of Whites, In 2007, 79-83% of students not receiving
2005-2007 of all test 60% of Blacks and 59% of | special services and 25-52% of students
See Appendix takers passing | Latinos passed this HSA receiving special services passed _this HSA
F for details the English TI | compared to 85% of Whites, | compared to 71-74% of non-service students
HSA 47% of Blacks and 48% of | and 22-40% of students receiving services in
increased Latinos in 2002. The 2002. The Regular-Special Education gap
from 70%to | White-Black gap decreased | narrowed by 7 points (16%), the English
77% from by 6 points (16%) and the proficient-LEP gap increased by 5 points
2005 to 2007. | White-Latino gap declined | {10%), and the non-FARMs — FARMs gap
by 3 points (13%). narrowed by 4 points (10%).
Biology The percent In 2007, 92% of Whites, In 2007, 82-85% of students not receiving
2002-2007 of all test 61% of Blacks and 64% of | special services and 50-58% of students
See Appendix ta.ker§ passing | Latinos passed this HSA receiving special services passed_this HSA
F for details the Biology compared to 84% of Whites, | compared to 74-76% of non-service stl:lden‘ts
HSA 52% of Blacks and 48% of | and 30-46% of students receiving services in
increased Latinos in 2002. The 2002. The Regular-Special Education gap
from 72%to | White-Black gap remained | narrowed by 8 points (19%), the English
81% from unchanged but the White- proficient-LEP gap decreased by 12 points
2002 to 2007. | Latino gap declined by 7 (28%), and the non-FARMs — FARMSs gap
points (21%). narrowed by 3 points (10%).
Government | The percent | In 2007, 96% of Whites, In 2007, 89-91% of students not receiving
2002-2007 of all test 76% of Blacks and 78% of | special services and 60-73% of students
See Appendix takers passing | Latinos passed this HSA receiving special services passed_this HSA
F for details the compared to 83% of Whites, | compared to 75-76% of non-service stgden_ts
Government 55% of Blacks and 49% of | and 26-47% of students receiving services in
. HSA Latinos in 2002, The 2002. The Regular-Special Education gap
increased White-Black gap decreased | narrowed by 10 points (25%), the English
.| from 72% to - | by 8 points (29%) and the proficient-LEP gap decreased by 19 points
88% from White-Latino gap declined | (39%). and the non-FARMs — FARMs gap
2002 to 2007. | by 16 points (47%). narrowed by 1’1 points (39%).

* Numbers rounded, but calculations based on actual numbers in Appendix F.

Sources: MSDE
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Table R-4: Algebra I Completion by the end of Grade 9
and Geometry Completion by the end of Grade 10 ~

Trends in Student Performance and Achlevement GaEs by Subgroup*

Performance_-

- Achievement Gap'

gggggg

rievem ient Gap by Service Group

Measure Raé‘sé%g&{nd Ethn1c1ty=- : Status - sg@%ﬁa
Algebral The percent In 2006, 90% of Whites, In 2006, 43% of students with disabilities,
Completion | of Grade 9 59% of Blacks and 55% of | 39% of English language learners, and 50%
by the end of | students Latinos in Grade 9 students receiving FARMSs in Grade 9
Grade 9 completing completed Algebra [ or completed Algebra [ or higher compared to
2001-2006 Algebralor | higher compared to 84% of 36%_0f students with disabilities, 32% of
See Appendix higher Whites, 49% of Blacks and | English langL}age learners, e.md 42% of

¢ APPENAIY | increased 44% of Latinos in 2001. students receiving FARMs in 2001. The All
Kjor details. | g 730410 | The White-Black gap Student-Special Education gap decreased by 3
75% from decreased by 4 points (11%) | points (9%), the All Student-LEP gap
2(:01-2006. and the White-Latino gap decreased by 3 points (7%), and the All
decreased by 5 pomts Students—FARMs gap decreased by 4 points
(14%). (15%).
Geometry I | The percent In 2006, 87% of Whites, In 2006, 38% of students with disabilities,
Completion | of Grade 10 52% of Blacks and 49% of | 31% of English language learners, and 46%
by the end of | students Latinos in Grade 10 students receiving FARMSs in Grade 10
Grade 10 completing completed Geometry [ or completed Geometry [ or higher compared to
2004-2006 Geometry 1 or | higher compared to 85% of 36%.0f students with disabilities, 28% of
See Appendis higher Whites, 48% of Blacks and | English langt_la_ge learners, and 41% of
e App ) increased 44% of Latinos in 2004, students receiving FARMs in 2004. The All
K for details. from 70% to | The White-Black gap Student-Special Education gap did not
72% from decreased by 2 points (6%) | change, the All Student-LEP gap decreased by
2004-2006. and the White-Latino gap 2 points {4%), and the All Students—FARMSs

decreased by 3 points (7%).

gap decreased by 3 points (11%).

* Numbers rounded, but calculations based on actual numbers in' Appendix K.

Source: MCPS
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Table R-5: Suspension, Graduation and Dropout Rates —

Trends in Student Performance and Achlevement Gaps by Subgroup
B T XL il o ; ; A

s Performance

Suspensions —

In 2007 3 4% of students w;th dlsab111tles and

The percent In 2007, 0.6% of Whites,
Elementary of students 2.9% of Blacks and 1.4% of | 2.5% of both English language learners and
2000-2007 suspended Latinos were suspended from | students receiving FARMs were suspended from
See Appendix from elementary schools . elementary' scheols.c.o.mpared to 1.8% of
G for details elementary | compared to 0.5% of Whites, students with disabilities, and 1.7% of both N
' schools 2.3% of Blacks and 0.6% of | English language learners, and students receiving
increased Latinos in 2000. The White- | FARMSs in 2000. The All Student-Special
from 0.8%to | Black gap increased by 0.5 Education gap increased by 1.1 points {110%),
1.3% from points (28%) and the White- | the All Student-LEP gap increased by 0.3 points
2000 to 2007. | Latino gap increased by 0.7 | (33%), and the All Students—FARMs gap also
_ points (700%). increased by 0.3 points (33%).
Suspensions — | The percent | In 2007, 3.3% of Whites, In 2007, 15.2% of students with disabilities,
Secondary of students 14.8% of Blacks and 9.5% of | 8.4% of English language learners, and 14.4%
2000-2007 suspended Latinos were suspended from | Students receiving FARMs were suspended from
See Appendix from secondary schools compared | secondary 'scho.ols (.:(?rrlpared to 12.8% ef
G for details secondary to 4.0% of Whites, 10.7% of | students with disabilities, 5.5% of English
.| schools Blacks and 7.4% of Latinos | language learners, and 9.9% of students
increased in 2000. The White-Black receiving FARMSs in 2000. The All Student-
from 5.6% to | gap increased by 4.8 points | Special Education gap increased by 0.9 points
7.1% from (72%) and the.White-Latino | (13%), the All Student-LEP gap increased by 1.4
2000 to 2007. | gap increased by 2.8 points points {1400%), and the All Students—FARMSs
(82%0). gap increased by 3.0 points (70%).
High School The percent In 2007, 93.9% of Whites, In 2007, 91% of regular education seniors and
Graduation of seniors 87.2% of Blacks and 80.4% | those not receiving FARMs, 88% of seniors with
2002-2007 graduating of Latino seniors graduated | disabilities, and 89% of seniors received FARM
. declined from | from high school compared | graduated from high school compared to 93% of
See App enfi X 191.8%to to 93.4% of Whites, 89.1% seniors in regular education and not receiving
H for details. | 90 4% from | of Blacks and 86.2% of FARMS, 88% of student receiving FARMS and
2002 to 2007. | Latinos in 2002. The White- | 86% of seniors with disabilities in 2003. The
Black gap increased by 2.4 graduation gap by special education status
points (54%) and the White- | diminished by 5 points (70%) and the gap by
Latino gap increased by 6.2 | FARMS status declined by 3 points (60%).
points (85%).
High School | The percent In 2007, 1.5% of Whites, In 2007, 2.7 % of both regular and special
Dropout of high school | 3.6% of Blacks and 5.3% of | education students, 2.6% of students not
2002-2007 dropouts -| Latino dropped out from receiving FARMSs, and 3.0% of students
See Appendix increased high schoel eompared to receiving FARMSs dropped out of high school
H for details from 1.8% to | 1.4% of Whites, 2.3% of compared to 2.0% of regular education students,
' 2.7% from Blacks and 3.2% of Latinos | 2.0% of students not receiving FARMSs, 2.5% of
2002 to 2007. | in 2002. The White-Black students in special education, and 2.1% of

gap increased by 1.1 points
{122%) and the White-Latino
gap increased by 2.0 points
(105%).

students receiving FARMSs in 2003. The dropout
rate by special education status diminished by
0.5 points (100%) and the gap by FARMs receipt
increased by 0.3 points (179%).

* Numbers rounded, but calculations based on actual numbers in Appendix H.
Sources: MCPS and MSDE
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-6: Advanced Math Course Taking —

Performance‘

“iMeasure”

Trends in

Performance

Trends in Student Performance and Achievement Gaps bx Subgrong*

T g; T

lld"EthlllClty

Tn 2006,

isabilities, 9%

Advanced The percent In 2006, 58% of Wh;tes, 22%
Math in of Grade 6 of Blacks and 20% of Latinos | of English language learners, and 17% of
Grade 6 students in Grade 6 enrolled in Math 7 | students receiving FARMs in Grade 6 enrolled
2001-2006 enrolled in or higher compared to 46% of | in Matn 7 or higher compared to 7% of students
See Appendix Math 7 or Whites, 15% of Blacks and with disabilities, 6% of English langnage
J for details higher 14% of Latinos in 2001. The | learners, and 10% of students receiving FARMs
' increased White-Black gap increased by | in 2001. The All Student-Special Education gap
from 34% 10 | 5 points (15%) and the White- { increased by 6 points (22%), the All Student-
43% from Latino gap increased by 6 LEP gap increased by 6 points (21%), and the
2001-2006. points {19%). All Students—FARMSs gap increased by 2 points
(10%).
Algebra I The percent In 2006, 64% of Whites, 26% | In 2006, 12% of students with disabilities, 15%
Completion of Grade 8 of Blacks and 26% of Latinos | of English language learners, and 22% students
by the end of | Students in Grade & completed Algebra | receiving FARMs in Grade 8 completed
Grade 8 completing I or higher compared to 56% Algebra I or higher compared to 10% of
2001-2006 Algebralor | of Whites, 21% of Blacks and | students with disabilities, 11% of English
See Appendix higher 16% of Latinos in 2001. The lang}:qge learners, nnd 15% of students
pper increased White-Black gap increased by | receiving FARMSs in 2001. The All Student-
K for detatls. from43%to | 5 points (13%) while the Special Education gap increased by 4 points
49% from White-Latino gap decreased (13%), the All Student-LEP gap increased by 3
2001-2006. by 1 point (3%). points (8.2%), and the All Students—FARMSs gap
did not change.
Geometry I The percent In 2006, 59% of Whites, 20% | In 2006, 9% of students with disabilities, 7% of
Completion of Grade 9 of Blacks and 17% of Latinos | English language learners, and 13% students
by the end of | students in Grade 9 completed receiving FARMs in Grade 9 completed
Grade 9 completing Geometry | or higher Geometry | or higher compared to 9% of
2004-2006 Geometry  or | compared to 59% of Whites, students with disabilities, 6% of English
See dppendix higher 20% of Blacks and 18% of lang'uajge learners, nnd 15%‘ of students
K for dg wails | decreased Latinos in 2004. The White- | receiving FARMs in 2004. The All Student-
| from43%to | Black gap did not change nor | Special Education gap decreased by i point
42% from did the White-Latino gap. (3%, the All Student-LEP gap decreased by 2
2004-2006. points (6%), and the All Students—FARMSs gap

mcreased by | point (4%).

* Numbers rounded, but calculations based on actual numbers in Appendices J and K.

Source: MCPS
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

’

Table R-7: Participation on Standardized Assessments of Advanced Skills —

sErends-in
erformance

Trends in Student Performance and Achievement Gaps by Subgroup

~~~~~

h:evement Gap by Semc ‘Gro p; _

AP

In 2006, 65% of White,

In 2006 18% of graduates with

(25%) and the White-
Latino gap decreased by 5
points {12%).

The percentage
Participation | graduates 27% of Black, and 42% of | disabilities, 24% of graduates with LEP,
among participating in | Latino graduates and 33% of graduates receiving FARMs
Graduates AP increased participated in AP participated in AP compared to 12% of
2002-2006 from 46% to compared 10 55% of graduates w@th disabilities, 11% of
See Appendix 56% from Whites, 19% of Blacks and | graduates with LEP, and 20% of graduates
pper 2002-2006. 26% of Latinos in 2002. | receiving FARMs in 2002. The All
L jor details. The White-Black gap Student-Special Education gap increased
increased by 2 points (5%) by 4 points (13%), the All Student-LEP
and the White-Latino gap | gap decreased by 3 points (8%), and the
by declined by 6 points All Students—FARMSs gap decreased by 3
(19%). points (10%).
PSAT The percentage | In 2007, 94% of Whites, In 2006, 81% of students with disabilities,
Participation | of students 87% of Blacks, and 85% 79% of students with LEP, and 84% of
2003-2007 participating on | of Latinos participated on | students receiving FARMs participated on
See Appendix the PSAT the PSAT compared to | the PSAT compared to 70% of students
M for details increased from | 90% of Whites, 78% of with disabilities, 68% of studer}ls_ with
" | 86%to %1% Blacks and 76% of Latinos | LEP, and 75% of students receiving
from 2003- in 2003. The White-Black | FARMs in 2003. The All Student-Special
2007. gap decreased by 5 points | Education gap decreased by 5 points
{44%) and the White- (34%,), the All Student-LEP gap decreased
Latino gap decreased by 5 | by 6 points (33%), and the All Students—
points (34%). FARMSs gap decreased by 4 points (34%).
SAT The percentage | In 2005, 84% of Whites, In 2003, 46% of students with disabilities,
Participation | of students 67% of Blacks, and 52% 39% of students with LEP, and 55% of
of Seniors participating on | of Latinos participated on | students receiving FARMs participated on
2001-2005 the SAT the SAT compared to 82% thfi SA_T C(_)r_n_pared to 39% of studer_lts
See Appendix increased from | of Whites, 58% of Blacks | with disabilities, 30% of students with
N for details 72%to 77% and 44% of Latinos in LEP, anq 47% of students receiving '
’ from 2001- 2001. The White-Black FARMSs in 2001. The All Student-Special
2005, gap decreased by 6 points | Education gap decreased by 3 points (9%),

the All Student-LEP gap decreased by 4
points {10%), and the All Students—
FARMs gap decreased by 3 points (13%). |

* Numbers rounded, but calculations based on actual numbers in Appendices L-N.

Source: MCPS
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-8: Performance on Standardized Assessments of Advanced Skills —

Trends in Student Performance and Achievement Gaps by Subgroup

Performance Trends in ap |
Measure Performance . A : R tus: e
AP Scores of | The percentage | In 2006, 85% of Whites, In 2006, 73% of students with disabilities,
3 or Higher of AP exam 58% of Blacks and 79% of | 84% of English language learners, and
2002-2006 takers earning | Latinos taking an AP 68% students receiving FARMs taking an
See Appendix | OnC€ Or more exams earned at least one | AP exam earned at least one AP score of 3
L for details AP scores of 3 | AP score of 3 compared to cemp'alre'd to 72% of stuQents with
’ or higher 84% of Whites, 56% of disabilities, 76% of English language
declined Blacks and 74% of Latinos | learners, and 61% of students receiving
slightly from in 2002. The White-Black | FARMSs in 2002, The All Student-Special
80.6% to gap declined by 2 points Education gap decreased by 2 points
80.4% from (7%) and the White-Latino | (19%), the All Student-LEP gap decreased
2002-2006, gap declined by 5 points by 8 points (169%), and the All Students—
' (44%). FARMs gap decreased by 8 points (40%).
PSAT Verbal | The percentage | In 2007, 65% of Whites, In 2007, 13% of students with disabilities,
Scores with | of students with | 26% of Blacks, and 22% | 5% of students with LEP, and 16% of
AP/Honors PSAT verbal of Latinos earned PSAT students receiving FARMs earned PSAT
Potential scores of 44 or | verbal scores of 44 or verbal scores of 44 or higher compared to
2003-2007 higher higher compared to 71% of | 17% of students with disabilities, 6% of
) decreased from | Whites, 28% of Blacks and | graduates with LEP, and 18% of students
See Appendix | 550’ 48% | 24% of Latinos in 2003. | receiving FARMs in 2003. The All
M for details. from 2003- The White-Black gap Student-Special Education gap decreased
2007. decreased by 4 points (9%) | by 2 points (5%), the All Student-LEP gap
and the White-Latino gap | decreased by 5 points (11%), and the All
also declined by 4 points Students—FARMs gap decreased by 4
(9%). points {11%).
PSAT Math | The percentage | In 2007, 66% of Whites, In 2007, 12% of students with disabilities,
Scores with of students with | 22% of Blacks, and 23% 20% of students with LEP, and 18% of
AP/Honors PSAT math of Latinos earned PSAT students receiving FARMSs earned PSAT
Potential scores of 45 or | math scores of 45 or higher | math scores of 45 or higher compared to
2003-2007 higher compared to 73% of 2(% of students with disabilities, 23% of
. decreased from | Whites, 27% of Blacks and | students with LEP, and 26% of students
See dppendix | sq0." 1q0, 27% of Latinos in 2003. | receiving FARMs in 2003, The All
M for details. | gom 2003- | The White-Black gap Student-Special Education gap decreased
2007, decreased by 2 points (5%) | by 0.5 points (1%), the All Student-LEP

and the White-Latino gap
also declined by 3 points
(7%).

gap decreased by 6 points (17%), and the
‘All Students—FARMSs gap decreased by
0.7 points {2%).
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-8: Performance on Standardized Assessments of Advanced Skills —
Trends in Student Performance and Achlevement Gaps by Subgroup,* Continued

_ Trends in 1ent: Gap by Serv:ce Group

- ::Meas Performance | - s 7 Status -

PSAT The percentage | In 2006 7 1 % of Whltes In 2006, 17% of students with dlsabllltles

Writing of students with | 29% of Blacks, and 29% | 9% of students with LEP, and 22% of

Scores with PSAT writing of Latinos earned PSAT students receiving FARMs earned PSAT

AP/Honors scores of 43 or | writing scores of 43 or writing scores of 43 or higher compared to

Potential higher h.igher compared to 72% of 17% of stu_dems with disabilities, 8% of

2003-2006 decreased from | Whites, 32% of Blacks and | students with LEP, and 24% of students

: . 57% to 54% 31% of Latinos in 2003. receiving FARMSs in 2003. The All

See Appendzx from 2003- The White-Black gap Student-Special Education gap decreased

M for details. | 3006, increased by 2 points (5%) | by 3 points (8%), the All Student-LEP gap
and the White-Latino gap decreased by 4 points (9%) and the All
increased by 1 point (3%). | Students-FARMSs gap decreased by 1

point (2%).

SAT The percentage | In 2003, 67% of White test | In 2005, 23% of seniors with disabilities

Combined of MCPS takers, 20% of Black test who took the SAT, 7% of English

Scores of seniors with takers, and 22% of Latino | language learners, and 16% of seniors

1,100 or SAT scores of | test takers earned SAT receiving FARMs earned SAT scores of

Above 1,100 or more | scores of 1,100 or higher | 1,100 or higher compared to 25% of

2001-2005 increased from | compared to 63% of White | seniors with disabilities, 6% of Engllsh

. 51% to 53% examiners, 18% of Black language learners, and 16% of seniors

See App eng’zx between 2001 examiners, and 23% of receiving FARMs in 2001. The All-

N for details. | 4 2005, Latino examiners in 2001. | Student — SE gap increased by 4 points
The White-Black gap (15%), the All Student — LEP gap
increased by 2 points (4%) | increased by 1 point (2%}, and the All-
and the White-Latino gap | Student — FARMs gap increased by 2
increased by 5 points points (6%)..

(13%)

* Numbers rounded, but calculations based on actual numbers in Appendices L-N.

Source: MCPS
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-9: Gifted and Disability Classification, and Special Education Placement —

Trends in Rates of Identification and Gaps by Subgroup*

chievement/Gapg

Vics el I i
Gifted The percent of Grade 2 | By race and ethnicity: | By service group status: In 2007,
Identification - students identified as In 2007, 50% of 17% of students with disabilities,
Grade 2 gifted declined from Whites, 22% of Blacks | 17% of English language learners,
2004-2007 45% to 39% from and 22% of Latinos and 20% students rP:ceivi'ng FARMs
See Appendix 1 for 2004-2007. were identified as gifted | were identified as gifted in Grade 2

; in Grade 2 compared to | compared to 25% of students with
details. 57% of Whites, 24% of | disabilities, 22% of English language

Blacks and 30% of learners, and 25% of students
Latinos in 2004. The receiving FARMs in 2004. The All
White-Black gap Student-Special Education gap
decreased by 4.6 points | increased by 2.7 points (14%), the
(14%) while the White- | All Student-LEP gap increased by
Latino gap increased by | 0.2 points (1%), and the All
0.9 points {3%). Students—FARMs gap also increased
, by 0.2 points (1%o).
-Any Disability The percent of students | By race and ethnicity: in 2006, 11.6% of Whites, 15.7% of
2003-2006 identified as having a | Blacks and 13.3% of Latinos were classified as having
See Appendix D disability increased disability corrllpare.d to 12.8% of Whites, 15.3% of Blacks and
detail from 12.2% to 12.7% 12.6% of Latinos in 2003. The White-Black gap increased by
Jor details. from 2003 to 2006. 1.5 points (58%) and the White-Latino gap increased by 1.8
points (1,393%). .
-Learning The percent of students | By race and ethnicity: In 2006, 3.4% of Whites, 6.0% of
Disabilities identified with learning | Blacks and 6.1% of Latinos were identified with learning
2003-2006 disabilities decreased disabilities compared to 4.1% of Whites, 6.1% of Blacks and -
, from 4.44% t0 4.37 % | 6.0% of Latinos in 2003. The White-Black gap increased by
See Appendix D | g0 2003 to 2006. 0.6 points (31%) and the White-Latino gap increased by 0.8
Jor details. points (44%),
-Emotional The percent of students | By race and ethnicity: In 2006, 0.7% of Whites, 1.4% of
Disturbance identified with an Blacks and 0.4 % of Latinos had an emotional disturbance
2003-2006 emotional disturbance | classification compared to 0.9% of Whites, 1.3% of Blacks and
. decreased from 0.8% 0.5 % of Latinos in 2003. The White-Biack gap increased by
See Appendix D | 6 79 from 2003 to | 0.3 points (74%) and the White-Latino gap increased by 0.2
Jor details. 2006. points (41%).
-Mental The percent of students | By race and ethnicity: In 2006, 0.30% of Whites, 0.82% of
Retardation classified with mental | Blacks and 0.43% of Latinos had a mental retardation
2003-2006 retardation increased classification compared to 0.25% of Whites, 0.71% of Blacks
, from 0.4% to 0.5% and 0.35% of Latinos in 2003, The White-Black gap increased
}S;: ;g’g;:dzx b from 2003 to 2006. by 0.07 points {14%) and the White-Latino gap increased by

0.02 points (25%).

-Placement in
LRE A

2003-2006

See Appendix D
Jor details.

The percent of students
with disabilities served
in LRE A placements
increased from 44% to
57% from 2003 to
2006.

By race and ethnicity: In 2006, 65% of Whites, 46% of Blacks
and 56% of Latinos with disabilities were served in LRE A
placement compared to 53% of Whites, 32% of Blacks and
36% of Latinos in 2003. The White-Black gap decreased by 3
points (12%) and the White-Latino gap decreased by 8 points
(46%0).

* Numbers rounded, but calculations based on actual numbers in Appendices D and L.
Sources: OLO analysis of MSDE and MCPS data.
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-10: Progress in Narrowing the Achievement Gap

by Race and Ethn

EMeasires’

in Rank Order by Percent C

hange
ey h

| [n. 2003, Blacks were 58;%

Grade 3 MSA - In 2007, Blacks were 78%
Reading as likely to pass this as likely to pass this performance increased by 20-
assessment and Latino test | assessment and Latino test | 32 points (35-67%).
takers were 48% as likely. | takers were 80% as likely.
Grade S MSA - | In 2003, Blacks were 52% | In 2007, Blacks were 74% | The ratio of student
Mathematics as likely to pass this as likely to pass this performance increased by 21-
assessment and Latino test | assessment and Latino test | 22 points (36-42%).
takers were 58% as likely. | takers were 79% as likely.
Grade 8 MSA - | In 2003, Blacks were 39% | In 2007, Blacks were 51% | The ratio of student
Mathematics as likely to pass this as likely to pass this performance increased by 12-
assessment and Latinos assessment and [.atinos 15 points (31-38%).
were 40% as likely. were 55% as likely.
Government ‘| In 2002, Black test takers | In 2007, Black test takers | The ratio of student

HSA — All Test
Takers

were 66% as likely to pass
this assessment and Latino
test takers were 59% as
likely.

were 79% as likely to pass
this assessment and Latino
test takers were 81% as
likely.

performance increased by 13-
22 points (20-37%).

Algebra HSA —

In 2002, Black test takers

In 2007, Black test takers

The ratio of student

All Test Takers | were 55% as likely to pass | were 65% as likely to pass | performance increased by 10-

this assessment and Latino | this assessment and Latino | 19 points (18-37%).

test takers were 52% as test takers were 71% as

likely. likely.
Algebra I In 2001, Blacks were 38% | In 2006, Blacks were 40% | The ratio of student
Completion by as likely to complete as likely to complete performance increased by 2-11
Grade 8 Algebra I by Grade 8 and | Algebra I by Grade 8 and | points (5-37%)

Latinos were 30% as Latinos were 41% as

likely. likely.
AP Participation | In 2002, Black graduates In 2006, Black graduates The ratio of student
among were 35% as likely to were 42% as likely to performance increased by 7-17
Graduates complete an AP course and | complete an AP course and | points (20-36%).

Latino graduates were 47% | Lating graduates were 64%

as likely. as likely.
TerraNova In 2001, Blacks were 59% | in 2005, Blacks were 73% | The ratio of student
Comprehensive | as likely to exceed the 50™ | as likely to exceed the 50" performance increased by 14-
Test of Basic percentile on the CTBS percentile on the CTBS 18 points (24-33%).

Skills, Grade 2

battery index and Latinos
were 54% as likely.

battery index and Latinos
were 72% as likely.

Grade 1 Spring
Reading
Benchmark

In 2002, Blacks were 75%
as likely to meet this
benchmark and Latinos
were 60% as likely.

In 2007, Blacks were 88%
as likely to meet this -
benchmark and Latinos
were 78% as likely.

The ratio of student
performance increased by 13-
18 points {17-30%).
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-10: Progress in Narrowing the Achievement Gap

IR

. e
€

gg%

by Race and Ethnncn{x i Rank Order by Percent Change Cn_ntmued 7

LRE A
Placement for
Students with

In 2003, Black students

with disabilities were 60%
as likely to be served in

[n 2006, Black students
with disabilities were 71%
as likely to be served in

The ratio of student
performance increased by 11-
18 points (18-26%).

Disabilities LRE A placements and LRE A placements and
Latinos with disabilities Latinos with disabilities
were 68% as likely. were 86% as likely.
Grade 5 MSA - | In 2003, Blacks were 66% | In 2007, Blacks were 77% | The ratio of student
Reading as likely to pass this as likely to pass this performance increased by 11-
assessment and Latinos assessment and Latinos 15 points (17-25%).
were 60% as likely. were 75% as likely.
Grade 3 MSA - In 2003, Blacks were 63% | In 2007, Blacks were 74% | The ratio of student
Mathematics as likely to pass this as likely to pass this performance increased by 11-
assessment and Latino assessment and Latinos 15 points (17-23%).
were 64% as likely. were 79% as likely.
Kindergarten In 2002, Blacks were 89% | In 2007, Blacks were 96% | The ratio of student
Spring Reading | as likely to meet this as likely to meet this performance increased by 7-15
Benchmark benchmark and Latinos benchmark and Latinos points (8-20%).

were 75% as likely.

were 90% as likely.

Advnnced Math

In 2001, Blacks were 32%

In 2006, Blacks were 38%

The ratio of student

by Grade 6 as likely to enroll in as likely to enroll in performance increased by 4-6
Advanced Math in Grade 6 | Advanced Math in Grade 6 | points (13-19%).
and Latinos were 30% as and Latinos were 34% as
likely. likely.
SAT In 2001, Black seniors In 2006, Black seniors The ratio of student
participation were 71% as likely to take | were 80% as likely to take | performance increased by 9-10

the SAT and Latino

seniors were 55% as likely.

the SAT and Latino

seniors were 65% as likely.

points (13-18%).

English HSA —
All Test Takers

In 2005, Blacks were 55%
as likely to pass this
assessment and Latinos
were 57% as likely.

In 2007, Black and Latino
test takers were 65% as
likely to pass this
assessment.

The ratio of student
performance increased by 8-10
points (14-18%).

Algebra I by the
end of Grade 9

In 2001, Blacks were 59%
as likely to complete
Algebra [ by the end of
Grade 9 and Latinos were
52% as likely.

In 2006, Blacks were 66%
as likely to complete
Algebra ! by the end of
Grade 9 and Latinos were
61% as likely.

The ratio of student
performance increased by 7-9
points (12-17%).

Biology HSA - In 2002, Blacks were 62% | In 2007, Blacks were 67% | The ratio of student

All Test Takers | as likely to pass this as likely to pass this performance increased by 5-10
assessment and Latinos assessment and Latinos points (8-17%).
were 58% as likely. were 68% as likely.

Grade 8 MSA - | In 2003, Blacks were 59% | In 2007, Blacks were 68% | The ratio of student

Reading as likely to pass this as likely to pass this performance increased by 9
assessment and Latinos assessment and Latinos points (15%).
were 56% as likely. were 64% as likely. :
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Defining and Describing Montgomery County Public Schools’ Progress in Closing the Achievement Gap

Table R-10: Progress in Narrowing the Achievement Gap

by Race and Ethnicity in Rank Order by Percent Change, Continued
Yo 1§ ]

Geometry In 2004, Blacks were 56% In 2006 Blacks were 60% | The ratio of student
Completion by as likely to complete as likely to complete performance increased by 4
the end of Grade | Geometry by Grade 10 and | Geometry by Grade 10 and | points (7-8%).
10 Latinos were 52% as Latinos were 56% as
likely. likely.
PSAT In 2003, Blacks were 86% | In 2007, Blacks were 93% | The ratio of student
participation as likely to take the PSAT | as likely to take the PSAT | performance increased by 6-7
: and Latinos were 84% as and Latinos were 90% as points (7-8%).
likely. likely.
AP Qualifying In 2002, Black examiners | In 2006, Black examiners | The ratio of student
Scores were 66% as likely to earn | were 68% as likely to earn | performance increased by 2-6
one or more AP scores of 3 | one or more AP scores of 3 | points (3-7%).
or more and Latino or more and Latino
examiners were 87% as examiners were 93% as
likely. likely.
PSAT Verbal In 2003, Blacks were 39% | In 2007, Blacks were 40% The ratio of student
Scores of 44 or as likely to earn PSAT as likely to earn PSAT performance increased by 0-1
more verbal scores that verbal scores that point (0-1%).
demonstrate honors/AP demonstrate honors/AP
potential and Latinos were | potential and Latinos were
34% as likely. 34% as likely.
School In 2003, Black In 2007, Black The ratio of student
Readiness kindergarteners were 79% | kindergarteners were 77% | performance increased by 2
as likely to be fully ready | as likely to be fully ready | points (3%) for Latinos, but
for schools and Latinos for schools and Latinos decreased by 2 points {2%) for
were 65% as likely. were 67% as likely. Blacks.
Gifted In 2004, Black 2™ graders | In 2007, Black and Latine | The ratio of student
Identification — | were 43% as likely to be 2™ graders were 44% as performance increased by 1
Grade 2 identified as gifted and likely to be identified as point (2%) for Blacks, but
' Latino 2™ graders were gifted. decreased by 8 points (15%)
52% as likely, for Latinos.
SAT Scores of In 2001, Black seniors In 2005, Black seniors The ratio of student
1,100 or Above | taking the SAT were 29% | taking the SAT were 30% | performance increased by 1
as likely to earn SAT as likely as to earn SAT point (3%) for Blacks, but
scores of 1,100 or above, scores of 1,100 or above, decreased by 4 points (11%) -
and Latino seniors were and Latino seniors were for Latinos
37% as likely. 33% as likely.
Geometry In 2004, Blacks were 33% | In 2006, Blacks were 33% | The ratio of student
Completion by as likely to complete as likely to complete performance remained
the end of Grade | Geometry by Grade 9 and | Geometry by Grade 9 and | unchanged.
9 Latinos were 30% as Latinos were 30% as
likely. likely.
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Table R-10: Progress in Narrowing the Achievement Gap

by Race and Ethmclty in Rank Order by Percent Chan e, Contmued ]

Mental
Retardation
Classification

]n 2003 Blacks were 250%

as likely to be identified as
mentally retarded and
Latinos were 125% as likely.

In 2006 Blacks were 267%

as likely to be identified as
mentally retarded and
Latinos were 133% as likely.

The ratio of student

performance increased by
8-17 points (6-7%).

Graduation In 2002, Black seniors were | In 2007, Black seniors were | The ratio of student
Rate among 95% as likely to graduate 93% as likely to graduate performance decreased by
Seniors and Latino seniors were 92% | and Latino seniors were 86% | 2-8 points (2-9%).
as likely. as likely.
PSAT Math In 2003, Blacks and Latinos | In 2007, Blacks were 33% as | The ratio of student

Scores of 45 or
more

were 37% as likely to earn
PSAT math scores that
demonstrate honors/AP
potential,

likely to earn PSAT math
scores that demonstrate
honors/AP potential and
Latinos were 35% as likely.

performance decreased by
2-4 points (5-11%).

Disability In 2003, Blacks were 120% In 2006, Blacks were 135% The ratio of student

Classification as likely to be identified as as likely to be identified as performance increased by
having a disability and having a disability and 15-17 points (13-17%).
Latinos were 98% as likely. | Latinos were 115% as likely.

PSAT Writing In 2003, Blacks were 45% as | In 2006, Blacks were 36% as | The ratio of student

Scores of 44 or
more

likely to earn PSAT writing
scores that demonstrate
honors/AP potential and
Latinos were 43% as likely.

likely to earn PSAT writing .
scores that demonstrate
honors/AP potential and

Latinos were 34% as likely.

performance decreased by
9 points (20-21%).

Learning In 2003, Blacks were 132% | In 2006, Blacks were 177% | The ratio of student

Disability as likely to be identified as as likely to be identified as performance increased by

Classification learning disabled and Latinos | learning disabled and Latinos | 45-52 points (34-41%).
were 127% as likely. were 179% as likely.

Emotional In 2003, Blacks were 150% |.In 2006, Blacks were 200% | The ratio of student

Disturbance as likely to be identified as as likely to be identified as performance increased by

Classification having an emotional having an emotional 19-50 points (33-42%)).
disturbance and Latinos were | disturbance and Latinos were
45%:as likely. 64% as likely.

Dropout Rates In 2002, Black high school In 2006, Black high school The ratio of student
students were 168% as likely | students were 233% as likely | performance increased by
to dropout and Latinos were | to dropout and Latinos were | 65-111 points (39-47%).
236% as likely. 347% as likely.

Suspensions, In 2000, Black students were | In 2007, Black students were | The ratio of student

Secondary 268% as likely to be 419% as likely to be performance increased by

Students suspended from school and suspended from school and 103-151 points (56%).
Latinos were 185% as likely. | Latinos were 288% as likely.

Suspensions, In 2000, Black students were | In 2007, Black students were | The ratio of student

Elementary 460% as likely to be 483% as likely to be performance increased by

Students suspended from school and suspended from school and 23-113 points (5-94%).

Latinos were 120% as likely.

Latinos were 233% as likely.

Sources: OLO analysis of MCPS and MSDE data
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Table R-11: Progress in Narrowing the Achievement Gap

In 2003 students with dlSabllltleS

by Servnce G__roup Statu in R __ Order bx Percent Change _

Grade 3 MSA In 2007, students with disabilities The ratio of

- Reading were 43% as likely to pass this were 75% as likely to pass this student
assessment, English language assessment, English language performance
learners were 26% as likely, and learners were 77% as likely, and increased by 29-
students receiving FARMs were students receiving FARMSs were 51 points (60-
48% as likely. 77% as likely. 196%).

School In 2003, kindergarten students with | In 2007, kindergarten students with | The ratio of

Readiness disabilities were 33% as likely to disabilities were 66% as likely to student
be fully ready for schools, English | be fully ready for schools, English | performance
language learners were 65% as language learners were 74% as increased by 1-33
likely, and students receiving likely, and students receiving points (1-100%).
FARMSs were 77% as likely. FARMs were 78% as likely.

Kindergarten | In 2002, students with disabilities In 2007, students with disabilities The ratio of

Spring were 76% as likely to meet this were 88% as likely to meet this student

Reading benchmark, English language benchmark, English language performance

Benchmark learnérs were 48% as likely, and learners were 95% as likely, and increased by 12-
students receiving FARMs were students receiving FARMs were 47 points (16-
75% as likely. 94% as likely. 98%).

Government In 2002, students with disabilities In 2007, students with disabilities The ratio of

HSA - All were 49% as likely to pass this were 68% as likely to pass this student

Test Takers assessment, English language assessment, English language performance
learners were 35% as likely, and learners were 67% as likely, and increased by 18-
students receiving FARMs were students receiving FARMs were 30 points (29-
63% as likely. 81% as likely. 89%).

Algebra HSA | In 2002, students with disabilities In 2007, students with disabilities The ratio of

— All Test were 51% as likely to pass this were 59% as likely to pass this student

Takers assessment, English language assessment, English language performance
learners were 36% as likely, and learners were 66% as likely, and increased by 8-30
students receiving FARMSs were students receiving FARMs were points (16-83%).
58% as likely. 74% as likely.

AP In 2002, students with disabilities In 2006, students with disabilities The ratio of

Participation | graduates were 27% as likely to graduates were 32% as likely to student

among take one or more AP courses, take one or more AP courses, performance

Graduates English language learners were English language learners were increased by 5-18
25% as likely, and students 43% as likely, and students points (19-72%).
receiving FARMSs were 44% as receiving FARMSs were 59% as
likely. likely.

Grade 5 MSA | In 2003, students with disabilities In 2007, students with disabilities The ratio of

- Reading were 60% as likely to pass this were 71% as likely to pass this student
assessment, English language assessment, English language performance
learners were 35% as likely, and learners were 59% as likely, and increased by 11-
students receiving FARMs were students receiving FARMs were 24 points (18-
56% as likely. 72% as likely. 69%).
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Table R-11: Progress in Narrowing the Achievement Gap

In 2002, students with disabilities

Continued

Ch

The ratio of

Grade 8 MSA In 2007, students with disabilities

- Reading were 46% as likely to pass this were 52% as likely to pass this student
assessment, English language assessment, English language performance
learners were 22% as likely, and learners were 35% as likely, and increased by 6-13
students receiving FARMs were students receiving FARMSs were points (13-59%).
52% as likely. ' 62% as likely.

Grade 5 MSA | In 2003, students with disabilities In 2007, students with disabilities The ratio of

- Mathematics | were 42% as likely to pass this were 64% as likely to pass this student
assessment, English language assessment, English language performance
learners were 52% as likely, and learners were 69% as likely, and increased by 17-
students receiving FARMs were students receiving FARMs were 22 points (33-
53% as likely. 75% as likely. 52%).

Biology HSA — | In 2002, students with disabilities In 2007, students with disabilities The ratio of

All Test were 46% as likely to pass this and English language learners were | student

Takers assessment, and English language 61% as likely to pass this performance
learners were 41% as likely and assessment, and students receiving | increased by 8-21
students receiving FARMs were FARMSs were 68% as likely. points (13-51%).

' 60% as likely. .

Grade 1 In 2002, students with disabilities In 2007, students with disabilities The ratio of

Spring were 62% as likely to meet this were 62% as likely to meet this student

Reading benchmark, English language benchmark, English language performance

Benchmark learners were 57% as likely, and learners were 79% as likely, and increased by 0-22
students receiving FARMs were students receiving FARMSs were points (0-39%).
65% as likely. 84% as likely.

Grade 8 MSA | In 2003, students with disabilities In 2007, students with disabilities The ratio of

- Mathematics | were 33% as likely to pass this and English language learners were | student
assessment, English language 45% as likely to pass this performance

learners were 41% as likely, and
students receiving FARMs were
38% as likely.

assessment, and students receiving
FARMSs were 51% as likely.

increased by 3-12
points {8-35%).

English HSA —

In 20035, students with disabilities

In 2007, students with disabilities

The ratio of

All Test were 39% as likely to pass this were 53% as likely to pass this student

Takers assessment, English language assessment, English language performance
learngrs were 31% as likely, and learners were 32% as likely, and increased by 1-14
students receiving FARMs were students receiving FARMSs were points (3-36%).
54% as likely. 63% as likely.

Grade 3 MSA | In 2003, students with disabilities In 2007, students with disabilities The ratio of

- Mathematics | were 58% as likely to pass this were 65% as likely to pass this student
assessment, English language assessment, English language performance

learners were 57% as likely, and
students receiving FARMs were
61% as likely.

learners were 75% as likely, and
students receiving FARMs were
75% as likely.

increased by 7-18
points (12-32%).
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Table R-11: Progress in Narrowing the Achievement Gap

by Service Group Status in Rank Order by Percent Change

Comprehensive
Test of Basic
Skills, Grade 2

In 2001, students with disabilities
were 61% as likely to exceed the
50" percentile on the CTBS
battery index, English language
learners were 53% as likely and
students receiving FARMs were
61% as likely.

1n 2005, students with disabilities

were 77% as likely to exceed the
50 percentile on the CTBS battery
index, English language learners
were 66% as likely and students
recetving FARMSs were 77% as
likely.

The ratio of
student
performance
increased by 13-
16 points (25-
26%).

Algebra i
Completion by
Grade 8

‘In 2001, students with disabilities

were 23% as likely to complete
Algebra I in Grade 8, English
language learners were 27% as
likely, and students receiving
FARMSs were 35% as likely.

In 2006, students with disabilities
were 24% as likely to complete
Algebra I in Grade 8, English
language learners were 31% as
likely, and students receiving
FARMs were 44% as likely.

The ratio of
student
performance
increased by 1-9
points (4-26%).

Advanced Math | In 2001, students with disabilities | In 2006, students with disabilities The ratio of
in Grade6 were 21% as likely to enroll in were 23% as likely to enroll in student
Advanced Math in Grade 6, Advanced Math in Grade 6, performance
English language learners were English ianguage learners were increased by 2-9
19% as likely, and students 22% as likely, and students points {10-30%).
receiving FARMs were 30% as receiving FARMs were 39% as
likely. likely.
Dropout Rates In 2003, students in special In 2007, students in special The ratio of
education were 28% more likely | education were just as likely to student
to drop-out of high school, and drop-out of high school, and performance
students recetving FARMSs were | students receiving FARMs were decreased by 28
7% more likely. 15% more likely. points (22%) for
' students receiving
special education
and increased by 8
points (7%) for
students receiving
FARMs.
Algebra 1 In 2001, students with disabilities | In 2006, students with disabilities The ratio of
Completion by were 50% as likely to complete were 57% as likely to complete student
Grade 9 Algebra I in Grade 9, English Algebra [ in Grade 9, English performance
language learners were 45% as language learners were 52% as increased by 7-8
tikely, and students receiving likely, and students receiving points (14-16%).
FARMs were 58% as likely. FARMs were 66% as likely.
SAT In 2001, students with disabilities | In 2006, students with disabilities The ratio of
participation were 54% as likely to take the were 61% as likely to take the student
SAT, English language learners | SAT, English language learners performance
were 42% as likely, and students | were 47% as likely, and students increased by 5-7
receiving FARMSs were 65% as receiving FARMs were 71% as points (9-13%).
likely. likely.
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‘Performa

Table R-11: Progress in Narrowing the Achievement Gap

ice Group Status i in R k Order by Percent Change, Continued

ln 2002 students with dlsabllmes

PSAT In 2007 students with The ratio of student
participation were 82% as likely to take the disabilities were 89% as likely | performance increased
PSAT, LEP students were 79% to take the PSAT, LEP students | by 5-8 points (6-10%).
as likely, and students receiving | were 87% as likely, and
FARMs were 87% as likely. students receiving FARMs
were 92% as likely.
AP Qualifying In 2002, students with disabilities | In 2006, students with The ratio of student
Scores examiners were 89% as likely to | disabilities examiners were performance increased
earn one or more qualifying AP %1% as likely to earn one or by 2-10 points (2-
scores, English language learners | more qualifying AP scores, 12%).
were 94% as likely, and students | English language learners were
receiving FARMs were 76% as 104% as likely, and students
likely. receiving FARMSs were 85% as
likely.
Geometry | In 2004, students with disabilities | In 2006, students with The ratio of student
Completion by were 52% as likely to complete disabilities were 53% as likely | performance increased
Grade 10 Geometry in Grade 10, English to complete Geometry in Grade | by 1-6 points (2-10%).
language learners were 39% as 10, English language learners :
likely, and students receiving were 43% as likely, and
FARMSs were 58% as likely. students receiving FARMSs
' were 64% as likely,
Graduation In 2003, seniors with disabilities | In 2007, seniors with The ratio of student
Rate among were 92% as likely to graduate disabilities and seniors performance increased
Seniors and seniors receiving FARMs receiving FARMs were 98% as | by 3-6 points (3-7%).
were 95% as likely. likely to graduate from high
school.
PSAT Writing In 2002, students with disabilities | In 2006, students with The ratio of student

Scores of 44 or
more

were 30% as likely to carn PSAT
writing scores indicating
honors/AP potential, English
language learners were 14% as
likely, and students receiving
FARMSs were 43% as likely.

disabilities were 32% as likely
to earn PSAT writing scores
indicating honors/AP potential,
English language learners were
16% as likely and students
receiving FARMSs were 40% as
likely.

performance increased
by 1-2 points (7-14%)
for students with
disabilities and
English language
learners and decreased
by 3 points (7%) for
students receiving
FARMs.

PSAT Math
Scores of 45 or
more

In 2002, students with disabilities
were 34% as likely to earmn PSAT
math scores indicating honors/AP
potential, English language
learners were 39% as likely, and
students receiving FARMs were
44% as likely.

In 2007, students with
disabilities were 24% as likely
to earn PSAT math scores
indicating honors/AP potential,
English language learners were
40% as likely, and students
receiving FARMSs were 36% as
likely.

The ratio of student
performance increased
by 1 point (3%) for
LEP students and
decreased by 8-10
points {18-29%) for
students receiving
special education and
FARMs.
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by Service Group Status in Rank Order by Percent Change, Contmued

Table R-11: Progress in Narrowing the Achievement Gap

Pe ™
. G
NMeasures

Ligh i Compare %;t‘"‘ﬁﬁ”eve!s SGDGrT i
Wainong All'Students or. Subgroups not@recelvmg Services:

The ratio of student

Suspensions, 1n 2000, elementary students In 2007, elementary students
Elementary with disabilities were 225% as with disabilities were 262% as performance increased
Students likely to be suspended from likely to be suspended from by 37 points {16%) for
school, and English language school, and English language special education and
learners and students receiving learners and students receiving decreased by 21 points
FARMs were 213% as likely. FARMs were 192% as likely. (10%) for students with
LEP and receiving
FARMSs.
Gifted In 2004, students with disabilities | In 2006, students with disabilities | The ratio of student
Identification | were 57% as likely to be were 46% as likely to be performance increased
— Grade 2 identified as gifted, English identified as gifted, English by 2-4 points (4-8%) for

language learners were 50% as
likely, and students receiving
FARMs were 56% as likely.

language learners were 54% as
likely, and students receiving
FARMs were 58% as likely.

ESOL and FARMSs
students and decreased
by 11 points (19%) for
students in special
education.

SAT Scores of

In 2001, seniors with disabilities

In 2003, seniors with disabilities

The ratio of student

1,100 or taking the SAT were 49% as taking the SAT were 43% as performance increased
Above likely to earn SAT scores of likely to earn SAT scores of by 1 point (8%) for
1,100 or above, English language | 1,100 or above, English language | English language
learners were 12% as likely, and | learners were 13% as likely, and | learners, but decreased
seniors receiving FARMSs were . | seniors receiving FARMs were by 1-6 points (3-12%) by
31% as likely. 30% as likely. special education and
. FARMs status.
Geometry In 2004, students with disabilities | Tn 2006, students with disabilities | The ratio of student
Completion by = were 21% as likely to complete were 22% as likely to complete performance increased
the end of Geometry in Grade 9, English Geometry in Grade 9, English by 1-3 points (5-21%)
Grade 9 language learners were 14% as language learners were 17% as for special education and
likely, and students receiving likely, and students receiving LEP status and
FARMs were 36% as likely. FARMSs were 32% as likely. decreased by 4 points
(11%) for students
receiving FARMSs.
PSAT Verbal In 2003, students with disabilities | In 2007, students with disabilities | The ratio of student

Scores of 44 or
more

were 32% as likely to earn PSAT
verbal scores indicating
honors/AP potential, English
language learners were 11% as
likely, and students receiving
FARMs were 33% as likely.

were 26% as likely to earn PSAT
verbal scores indicating
honors/AP potential, English
language learners were 11% as
likely, and students receiving
FARMSs were 32% as likely.

performance decreased
by 0-6 points (0-19%).

Suspensions,
Secondary
Students

In 2000, secondary students with
disabilities were 229% as likely
to be suspended from school,
English language learners were
98% as likely, and students
receiving FARMSs were 177% as
likely.

In 2007, secondary students with
disabilities were 214% as likely
to be suspended from school,
English language learners were
118% as likely, and students
receiving FARMSs were 192% as
likely.

*| points (8-20%) by LEP

The ratio of student
performance decreased
by 15 points (7%) by
disability status and
increased by 15-20

and FARMs status.

Sources: OLO analysis of MCPS and MSDE data
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Appendix S:
MCPS and MSDE Special Education Dlsproportlonallty Calculations

The Maryland State Department of Education (MSDE) calculates disproportionality for each
Local Education Agency. Montgomery County Public Schools provides MSDE with a student
enrollment file. MSDE calculates disproportionality and provides an analysis to school districts
in the spring of each fiscal year. Attached are the tables MSDE provides to MCPS.

Explanation of how MSDE calculates disproportionality for MCPS:

Federal guidance on the calculation of disproportionality for identification of such students has
required that MSDE now use a weighted risk ratio. Risk ratios compare the proportion of a
particular racial/ethnic group served under Part B to the proportion of all other racial/ethnic
groups combined. A risk ratio of 1.0 indicates no difference between racial/ethnic groups. A
weighted risk ratio greater than 1.0 indicates the degree to which students in the racial/ethnic
group are over-represented in the disability category. Maryland has determined that a weighted
risk ratio of 1.5 indicates significant disproportionality. For example, a weighted risk ratio of
1.5 means that students from the racial/ethnic group are 1.5 times as likely to receive special
education services in the category as all other students.®*

Previously, Maryland used the .20 Index, that is, a comparison of actual representation in a
category compared to the expected representation in a category that reflects a student’s
proportion of the overall student population. Maryland continues to use the .20 Index to
calculate disproportional representation of incidence, duration, and type of disciplinary actions,
suspensions, and expulsions. Likewise, the .20 Index will continue to be used to calculate
disproportionate placement of >60% of the school day.

The most recent Maryland Spec1al Education Dlsproportlonahty Report for MCPS for the 2005-
2006 school year follows.”® Based on these calculations a synthesis of MCPS subgroups
experiencing disproportionate representation based on state and federal guidelines follows.

Table S-1: Synthesis of Maryland Special Education Disproportionality Report,
Ages 6-21, 2005-2006

*'%glsabllltyCafé'g“t"iww
“withiDisprop:
#Represe%t: ents- i
Any Disability 15,757 | Black students None
Learning Disabilities 6,093 | Black students Black students (1.5)
Speech lmpairments 4,279 | Latino students None
Other Health Impairments 2,056 | Black students None .

White students
Emotional Disturbance 1,034 | Black siudents Black students (1.89)
Autism 835 | None White students (1.85)
Mental Retardation 636 | Black students Black students (2.5)
Multiple Disabilities . 432 | White students None
Hearing Impairments 102 | Asian students None
Orthopedic Impairments 76 | Black students None

White students

Source: MSDE

* Maryland State Department of Education. Correspondence regarding Disproportionality. Division of Special
Education/Early Intervention Services, April 17, 2007,
** Maryland State Department of Education Memorandum, April 17, 2007
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Defining and Describing Montgomery County Public Schools” Progress in Closing the Achievement Gap

Appendix T:
Office of Legislative Oversight Resource List

MCPS Publications

Strategic Plan Documents

20006 Annual Report on Our Call to Action. February 2007.

Our Call to Action: Pursuit of Excellence—Strategic Plan for Montgomery County Public
Schools 2006-2011. July 2006.

Other MCPS Documents

Chesney, E. Grace “Grade 2 Global Screening in Spring 2007 Department of Shared ‘
Accountability, MCPS — October 2007

Douglas, A.R. “Trend Results for Spring Reading Benchmark, 2002-2006” Department of
Shared Accountability, MCPS — December 2006

Steinberg, Laura and Missy Gumula, “Successful Completion of Algebra I or Higher-Level
Mathematics and Successful Completion of Geometry of Higher Level Mathematics,
2005-2006", MCPS - September 2006

Steinberg, Laura and Missy Gumula, “Successful Completion of Math A or Higher-Level
Mathematics by the end of Grade 5”, Department of Reporting and Regulatory
Accountability, MCPS — September 2007

Stevenson, Jose — “An Examination of the Grade 2 Global Screening for Identification of
Gifted and Talented Students,” Department of Shared Accountability, MCPS —
September 2005

Stevenson, Jose “Results of the Spring 2005 Administration of the Grade 2 TerraNova
Comprehensive Test of Basic Skills” Department of Shared Accountability, MCPS —
May 2005.

Von Secker, Clare “Advanced Placement Exam Participation and Performance for the MCPS
Classes of 2002 to 2006”, Department of Shared Accountability, MCPS — November
2006

Von Secker, Clare ~ “An Examination of the SAT Results for the Class of 2005,
Department of Shared Accountability, MCPS — September 2005.

OLO Report 2008-2, Appendix January 22, 2(%@



Defining and Describing Montgamery County Public Schools’ Progress in Closing the Achievement Gap

Von Secker, Clare “PSAT Participation and Performance of Grade 10 Students in
Montgomery County Pubtic Schools: 2002-2003 to 2006-2007”, Research Brief,
Department of Shared Accountability, MCPS - February 2007.

Von Secker, Clare “Trends in Grade 6 Enrollment in Math B or Higher: 2001 to 2006”,
Department of Shared Accountability, MCPS - February 2007

Weast, Jerry — Memorandum to the Board of Education on the Successful Completion of
Algebra | or Higher-Level Mathematics and Successful Completion of Geometry or
Higher-Level Mathematics, -October 18, 2006.

Zhao, Huafang and Clare Von Secker, “Performance of the Montgomery County Public
Schools Grade 2 Students on the 2007 TerraNova Second Edition,” MCPS - October
2007.

Other Resources

Center on Education Policy, NCLB’s Accountability Provisions for Students with
Disabilities - May 1, 2007

Center on Education Policy, English Language Learners’ Provision of the No Child Left
Behind Act - March 20, 2007

de Vise, Daniel “County Schools Tace Test of the State's Making Even as Class of 2009
Posts Strong Results, Exit Exams Have Yet to Achieve a Passing Grade” The
Washington Post - September 6, 2007

David, Jane and Cuban, Larry - Cutting through the Hype: A Taxpavers Guide to School
Reforms, Education Week Press, 2006

The Education Trust, “Achievement in America: A Look at the Numbers, presentatibn to the
" Association of Small Foundations,” New York - May 2007,

Education Week, No Child Left Behind website http://?_.edweek.org/rc/issues/no-chil.d-
leftbehind/;

Jencks, Christopher and Phillips, Meredith (eds) The Black-White Test Score Gap, The
Brookings Institution Press, Washington, DC — 1998

Lissitz, Robert and Huynh Huynh, *“Vertical equating for state assessments: issues and
solutions in the determination of adequately yearly progress and school accountability.”
Practice Assessment, Research and Evaluation, 8 (10)

http://PAREonline.netvn.asp?v=8&n=10

Maryland Department of Legislative Services, The Bridge to Excellence in Public Schools
Act of 2002: Tts origins, components and future — September 18, 2002.
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Maryland State Department of Education, Children Entering School Reading to Learn:
Maryland School Readiness Information, 2006-2007

Maryland State Department of Education, Maryland Special Education and Early
Intervention Services Census Data and Related Tables - October 28, 2005 and December
1, 2002 »

Maryland State Department of Education, Press Release: State Board Reaffirms High School
Assessment Plan - October 31, 2007

Maryland State Department of Education, The 2006_Master Plan Annual Update:
Connecting Progress with Practice. Challenges with Changes, A Report to the Maryland
State board of Education — December 12, 2006

National Center for Education Statistics, NAEP 2004 Trends in Academic Progress,
The No Child Left Behind Act, Section 101 (3) of Title I

Yao, Vivian and McGuire, Essie, Education Committee packet for Briefing on No Child Left
Behind, Montgomery County Council — July 12, 2007
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